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Abstract
Pesantren or Islamic boarding schools are the foundation of the indigenous 
education system of Indonesia. They have roots in a long-standing Hindu-Islamic
tradition prioritizing the use of two foreign languages, Arabic and English, besides 
Indonesian and local languages, both as the medium of instruction in 
teaching/learning and in daily communication. Thus, this study aims to determine;
1) the approach of multilingual teaching and learning used by language teachers at 
pesantren; and 2) the implementation of a multilingual teaching approach at 
pesantren. From a larger study applying multi-method design, this article uses a qualitative 
descriptive approach. The subjects were a group of 15 language teachers, including 6 
English teachers and 9 Arabic teachers at Pesantren IMMIM, Pondok Madinah, and 
Pesantren Darul Arqam Muhammadiyah Gombara in Makassar who were 
purposively selected to participate in this study. The instruments used to collect data 
for the study included observation, interview, and documentation of the language
teaching process inside or outside the classroom at the pesantrens. The data were 
analyzed descriptively through a three-stage model, namely data display, data 
reduction and data verification/presentation. The researcher showed that; 1) the 
teachers were not conscious of the approach that they used in multilingual teaching at 
pesantrens, but the findings of observation show a combination of approaches were used 
including immersion, transitional approach, dual language, and pullout; 2) The 
implementation of multilingual teaching at pesantrens consisted of four main 
specific teaching strategies, namely teacher-student communication, student-student 
relationships, daily routines, and language-group time activities.
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1. INTRODUCTION
Indonesia is one country amongst the ASEAN members that permits students’ 

foreign language study from an early age or in secondary school through a program 
called bilingual school or Rintisan Sekolah Bertaraf Internasional (RSBI). 
Unfortunately, this program has been unsuccessful due to the unpreparedness of schools 
to deal with such a program and also due to the lack of teacher and student mastery of
English (Mariati, 2007: 566; Haryana, 2007: 152; Widowati et al, 2013; Bin Tahir, 
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2015; 45). To fill the gap, it should be brought to the authorities’ attention that many 
schools are capable of running a more successful program for multilingual competence, 
such as the schools that are managed by various social foundations in Indonesia 
including pesantrens. These schools possess the prerequisite multilingual competence 
required to make the program successful.

Pesantren or Islamic boarding school is the indigenous education system of 
Indonesia that has its roots in long-standing Hindu-Islamic traditions and that was 
founded by Ki Hajar Dewantara (Mastuhu, 1994; Yasmadi, 2002: 99; Daulay, H.P, 
2009: 61; Madjid, 2013: 3; Nizar, et al, 2013: 85; Engku, et al, 2014: 107). This 
educational learning system prioritizes the use of two foreign languages, Arabic and 
English, besides Indonesian and local languages, both as the medium of instruction in 
teaching/learning and in daily communication. The obligation to use these foreign 
languages is intended to improve students’ knowledge in Islamic studies, and at the 
same time, expand their language repertoire. 

Today, there are around 27.218 pesantrens in Indonesia including 240 
pesantrens in South Sulawesi/Makassar (Depag: Direktori Pondok Pesantren, 2011). 
The researcher chose three modern pesantrens in Makassar; Pesantren of IMMIM, 
Pondok Madinah, and Pesantren of Darul Arqam Muhammadiyah Gombara because of 
their interesting approach to language teaching and learning. Since 1974, two foreign 
languages, namely Arabic and English, have been taught at these schools.  Their
students generally come from various tribes of eastern Indonesia with different 
ethnicities and languages, and also from other provinces in Indonesia, such as Bugis, 
Makassar, Mandar, Palu, Kalimantan, Moluccas, Papua and Java, which make these 
pesantren communities very multilingual ones (Bin Tahir, 2015).

Some previous studies of pesantren only focused on teaching and learning 
methods for languages (Melor, et al, 2012: 87; Bin Tahir, S, 2011: 81). Some
researchers studied bilingual speaking styles focusing on code-mixing and code-
switching at pesantren using linguistic and sociolinguistic approaches (Hanidah, 2009; 
Rhohmatillah, 2013; Tantri, 2013: 37). Other research on pesantren discussed teaching 
morality, the study of Kitab Kuning, and other religious learning (Lukens-Bull, 2000: 
27; Van Bruinessen, 1994: 121; Zakaria, 2010: 45). But the previous studies did not 
consider multilingual education at pesantren in an in-depth fashion. These reasons 
inspired the researcher to study multilingual education at pesantren.

Based on a preliminary observation of language use at some pesantrens in 
Makassar, an interesting phenomenon related to multilingual usage surfaced leading to 
the question of whether the teachers and students at the schools employ a distinctive 
approach to multilingual education. In daily language teaching and learning, teachers 
and students are generally exposed to a variety of language usage patterns: (1) 
Indonesian, (2) Arabic, (3) English, and (4) the local languages. The use of languages, 
of course, depends on several factors such as the teachers’ education background, 
students, the atmosphere, and the topics.

The phenomena related to the use of multiple languages observed at pesantrens
were interesting to the researcher because in such a complex and dynamic linguistic 
situation, in which multilingual teaching and learning and multilingual communication 
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had become norms; they were quite unique compared to the linguistic situations at other 
educational institutions in Indonesia (Bin Tahir, 2015). 

Despite the fact that Indonesia is a multilingual society with 726 languages 
(Crystal, 2000: 4; and Marti, at al., 2005: 48), the use of multiple languages in pesantren 
schools is still a relatively new issue that needs to be examined in greater depth to 
understand it. Because of the newness of using multiple languages, many aspects need 
to be considered before further developing multilingual education for pesantrens. The 
researcher applied multi-method, multisite, or large-scale research approaches to collect 
data from a number of sites and employed a variety of both qualitative and quantitative 
data collection techniques to explore multilingual teaching approaches of several 
pesantrens in Makassar. The data will help understand the current state of multilingual 
education, assessing program needs as well as supporting the design of future 
multilingual education implementation in pesantren in Indonesia. Another important 
goal is to enrich the syllabi, lesson plans, instructional models, and course book designs 
for multilingual education in pesantren through research and development (R&D) 
(Johnson, 1992: 191).

This article focuses on one variable: multilingual teaching and learning in three 
of modern pesantrens in Makassar. The main questions investigated in this study in 
relation to the multilingual teaching and learning at these pesantrens were:  

1) What multilingual teaching and learning approaches do teachers in 
pesantrens use?

2) How do language teachers in pesantrens implement multilingual teaching 
and learning approaches?

This research will supply information to help inform further development of multi-
method approaches and design a needs and situational analysis of multilingual education.  
The results also will aid in the design of multilingual syllabi, lesson plans and course books
for pesantren students in Makassar. 
1.1. Multilingual Teaching Approach

Determining what language will be used to teach students is one of the most 
important decisions that the Ministry of Education and schools make. The language(s) 
used in the classroom dramatically affect students’ opportunity and ability to learn. Yet, 
this decision is often made without a careful consideration of implications for learning 
outcomes. Furthermore, education improvement efforts rarely consider the impact that 
the language of instruction will have when designing education projects. Instead, the 
use of the mother tongue or familiar languages is dismissed as a ‘political’ or national 
issue; considered a problem too complicated to tackle within the scope of a project; or 
overlooked due to a lack of understanding of the central role that language plays in 
facilitating access to schooling and academic achievement through an appropriate 
approach applied to the teaching and learning process.

Since the use of multiple languages in schools is so new in the Indonesian 
context, the approaches adopted by other societies implementing multilingual education
are helpful referents. According to York (2003: 260), in the US context bi/multilingual 
education includes “programs designed to help English language learners acquire 
English and function at their grade level in all subject areas. Further, the overall 
category includes a variety of approaches”. In this article, the author expands this 
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definition to include more than two languages (multilingual), and to address all students 
who have to learn the official language of their country’s public school. In 
implementing multilingual learning, schools have many options or types of program 
models that they can turn to. In general, all approaches are categorized under two board 
umbrella labels, additive and subtractive (Nieto, 2004). According to Nieto, additive 
approaches build the new language while proving support for the student’s home 
language, while the subtractive approach teaches new languages at the expense of the 
student’s home language. Going from the most subtractive to the most additive, the 
multilingual approaches are:
1) Submersion 

According to York (2003: 267) and Nieto (2004), ESL (English as a Second 
Language) or the submersion approach to learning languages is the most subtractive 
approach (or lack of an approach). No allowance is made for students who do not speak 
the language of instruction and they are placed in classrooms where all instruction, 
classroom routines, and peer interactions occur only in a language unknown to them. 
The goal is to learn the target language as quickly as possible. Since this style of 
teaching offers no support for the student’s home language, it is commonly suppressed 
and frequently lost, depending on whether it is supported at home or in the 
neighborhood. While both Nieto and York believe this is a very destructive approach to 
teaching students English, Cazden (1990) believes it can be effective, if teachers; a) 
engage students in lots and lots of one-on-one conversations; b) adapt their conversation 
to the student’s level of English language knowledge (within the student’s language); c) 
include students in structured activities with English speaking peers: rhymes, songs and 
finger plays, reading and picture-book reading and dramatic play; and d) follows the
sequence of acquisition: when their first languages does not work, the child simply 
guesses; they begin to communicate, using gestures and language approximations.
2) Pullout ESL 

The pullout approach to teaching a second language is a variation of ESL. In this 
approach the non-English speaking child is taken out of the regular classroom to attend 
ESL classes. Direct language instruction is, of course, the traditional way a second 
language is taught in the United States and many other countries, albeit usually during 
the middle and high school years. This approach is also used in special education to 
teach a variety of specific skills. As one might expect, this approach is considered a 
subtractive approach because students miss important academic content when they are 
pulled out of the classroom for their language instruction and it offers not support again 
in the home language (York, 2003: 268).
3) Structured Immersion 

The goal of immersion, implemented in a carefully planned fashion in order to 
support language learners, is for young students to learn basic concepts in two or more 
languages and to become fully bilingual and bicultural, or multilingual and multicultural 
(York, 2003: 269). In the Indonesian context, this approach is used to teach another 
language to students whose first language is Indonesian. Since these students are 
continually exposed to the Indonesian language at home, in their neighborhoods, and 
through the media, they do not lose their speaking ability and majority culture.
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However, unless schools are also teaching literacy in the home language, this approach 
is also considered subtractive.
4) Transitional 

Initially the student is taught in the home language, and also taught a second or, 
in some cases, a third language. These students may also be integrated with the main 
school population for classes such as art and music. They are moved as quickly as 
possible into monolingual classroom learning only in the dominant language of 
schooling with no additional support for the home language once they pass a language 
proficiency test. However, there is considerable research to show that the ability to 
succeed in academic instruction and learning requires more advanced knowledge of a 
language than conversational language usage (Nieto, 2004: 153; York; 2003: 270). 
Thus, many students are moved too quickly into English-only classrooms.
5) Maintenance 

Students receive instruction both in content areas and specific language lessons 
in their home language and the school’s official language, thus increasing their language 
proficiency in both languages. Often pullout instruction in the targeted language is also 
included. Students continue to develop their native language proficiency, learn a new 
language, and also learn the school’s subject matter, content and skills in their native 
language. This additive approach allows students to maintain progress in school content 
areas, enhance their home language, and learn the official language of the school.
6) Dual Language 

Dual language immersion is used to teach both students who do not know the 
school’s official language and students who speak the official language. In the United 
States, this approach is used most often to teach English to Spanish-speaking students, 
and Spanish to English speaking students. According to De Gaetano, Williams & Volk 
(1998), there are 6 specific ways to implement the dual language approach. For 
example, classes are taught in one language for half of the day and the second language 
for the other half of the day. Alternatively, two teachers are used, one teaching in 
English, and one teaching in the second language. Another possible dual language 
approach is called Los Compañeros, in which students are taught in English one week, 
and then in Spanish the next (this could be any two languages). In general, dual 
language combines the immersion concept with promoting positive attitudes to culture 
and language (York, 2003: 273). 

This research will focus on which of the different approaches are appropriate 
and suitable to the learning environment in pesantrens and which specific language 
teaching activities can be applied inside or outside the classroom.
1.2. Multilingual teaching and Learning Strategy

There are some strategies that can be used to support second and third language 
learners. Some strategies can be used to support language learners as a basis to evaluate 
teaching practices in pesantrens (York (2003: 270). These strategies were adopted to 
observe and to know the multilingual teaching and learning strategies applied by 
language teachers at pesantrens.

1) Work with students is the teachers encourage the students to use their home 
language with their students, read to them in their home language, and volunteer 
in the classroom in their home language (Tabors, 1997: 146). Use 
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questionnaires, conferences and informal methods to determine the student’s 
home culture. Introduce teachers who speak the same language to each other. 

2) Teacher-Student Communication. For teachers who do not speak the student’s 
home language, listen carefully to them, and support the student’s efforts in their 
home language and the school’s language, use short, clear, simple sentences and 
many nonverbal cues when speaking, and correctly pronounce the student’s 
name.

3) Student-Student Relationships. Pair students who don’t speak the second 
language together with students who do speak the second language. Soto (1991: 
30) adds that students should be given many opportunities to try out their new 
language with other students without mistakes being corrected by the teacher or 
other students. Allow students multiple ways to construct their own knowledge, 
process information, and understand a topic, including using enactive and iconic 
representation (Tabors. 1997: 146).

4) Daily Routines. Establish and maintain daily routines so students don’t have to 
listen to directions they don’t understand every day. Schedules and classroom 
rules with icons to represent activities and rules are also very helpful. 

5) Classroom Environment. The classroom should be a language-rich environment, 
with environmental print and visual labels in each of the languages spoken in the 
classroom. Each language should be color-coded. 

6) Small-Group Time. Small group time allows for adults to provide attention to 
individual students. Introduce new concepts/skills in the student’s home 
language, and use a variety of real objects and photographs of objects as cues. 
Allow students to explore the new concepts through play, drawing, etc., and 
avoid drill and practice methods for learning either language.

7) Language-Group Time. For group time activities, group students who do not 
know the official language with students who do, use as many visual props as 
possible (pictures, concrete props, gestures, facial expressions), limit just verbal 
instructions, and incorporate the student’s home language into circle-time 
activities. Read some books, sing songs and do finger plays in the student’s 
home language.

8) Curriculum. Introduce new concepts within a context that makes sense to each 
student, and find ways to relate content to the student’s home experience. 
Because language is both a social communicative skill and is very context-
specific, this is very important (Berger, 2006). Further, the curriculum should be 
developmentally appropriate, with lots and lots of opportunities for language 
usage in both languages (Soto, 1991: 33; Tabors, 1997).

9) Observations and Assessment. When using observations to assess a student’s 
progress, make sure that the student’s progress both in the second language and 
the student’s home language is evaluated, along with their attitude towards both 
languages. Also assess how familiar they are with their home culture and the 
culture of the classroom.

10) Staffing and Staff Development. Bilingual or multilingual teachers, 
paraprofessionals and volunteers should be used. If the program or school has an 
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ESL teacher, the classroom teacher should learn some simple words, songs, and 
phrases in the student’s home language from them (Soto, 1991: 35).

2. METHOD
This study was a part of multi-method, multisite, or large-scale research 

approaches developed by Johnson (1992). To meet the needs of the article, the 
researcher used a qualitative descriptive approach. 15 language teachers and their 
classes at Pesantren IMMIM, Pondok Madinah, and Pesantren Darul Arqam 
Muhammadiyah Gombara in Makassar, including 6 English teachers (2 teachers at each 
pesantren) and 9 Arabic teachers (3 teachers at each pesantren) participated in this 
study. The participating teachers were selected according to the following criteria: 1) 
they had taught languages in pesantrens for at least one year; 2) they could speak 
Indonesian, Arabic, English, and the local language well, 3) they are accustomed to 
teaching languages simultaneously in one class or one subject. The informants were 
selected based on preliminary interviews with students and administrators and also 
through classroom observation. The study was conducted from November 2014 to July 
2015 in Makassar, Indonesia.

The primary data collection instrument was the researcher himself (Gay, at al., 
2006:  425) as an observer and an interviewer. The researcher collected data by 
observing learning activities inside and outside the classroom using observation check 
list and conducting interviews, deciding how classroom activities related to the research 
questions, then interpreting the data and finally confirming interpretations by 
interviewing teachers and students. Secondary instruments included an observation 
scheme and an interview protocol.

In summary, the researcher employed three primary data collection techniques.
1) Observation

The researcher observed as a nonparticipant with no direct involvement 
looking for the following: 1) multilingual teaching and learning activities in 
the classroom, and the implementation of teaching strategies; and 2) 
multilingual teaching and learning activities outside of the classroom. The 
researcher crosschecked data from multilingual teaching and learning 
activities with the teachers. The researcher wrote field notes on classroom 
activities and used a videotape to record the teachers’ verbal and nonverbal 
communication which served to confirm and adjust the field notes.

2) Interview 
In this study, the researcher interviewed the teachers using a recorder. The 
interview was semi-structured in which some questions were prepared before 
interviewing and additional questions were asked on the spot. The teachers’ 
interview was used to collect qualitative data or to confirm what had been 
observed. 

3) Documentation
In addition to the observation and interviews, the data also was gathered 
through documentary evidence, such as teachers’ syllabi and lesson plans.

The data analysis began with selecting from all of the data from various sources. 
The data analysis coincided with the data collection process through a three stage 
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model, namely data display, data reduction, data presentation and verification. To check 
the validity of the data and to formulate the results, the study used three techniques: (1) 
persistence of observation, (2) triangulation of data, and (3) referential adequacy. The
data validity was tested with relevant reference sources course documents, and students’ 
speaking activities (Kothari, 2004; Cohen, at.al, 2007).

3. FINDINGS
The observation and interview data were derived from language teaching and 

learning activities inside and outside the classroom in pesantrens. Data on approaches to 
teaching language were obtained from observation, interview and video recording of the 
teachers’ interventions and classroom learning activities. Data were also obtained from 
the administrative documents, and field notes. All of the data were analyzed to see what 
approach the teaching strategies took to implement multilingual learning in for students 
at the pesantrens as can be seen in the table 1.

Table 1: The Approach of Multilingual Teaching & Learning at Pesantrens
No Pesantren Approach Indonesian English Arabic

Inside 
Class 
room

Outside 
Class 
room

Inside 
Class 
room

Outside 
Class 
room

Inside 
Class 
room

Outsid
e Class 
room

1 Pesantren 
IMMIM

Mother Tongue-Based √ - √ √ √ √
Submersion Approach - - √ - √ -
The Pullout ESL Approach - - √ √ √ √
Immersion Approach √ - √ √ √ √
Transitional Approach √ - √ √ √ √
Maintenance Approach √ - √ - √ -
Dual Language Approach - - - - - -

2 Pondok 
Madinah

Mother Tongue-Based √ - √ √ √ √
Submersion Approach - - - - - -
The Pullout ESL Approach - - - √ - √
Immersion Approach √ - √ √ √ √
Transitional Approach - - √ - √ √
Maintenance Approach √ - √ - √ -
Dual Language Approach - - - - - -

3 Pesantren 
Gombara

Mother Tongue-Based √ √ √ √ √ √
Submersion Approach - - √ - √ -
The Pullout ESL Approach - - - √ - √
Immersion Approach √ - √ √ √ √
Transitional Approach - - √ √ √ √
Maintenance Approach √ - √ - √ -
Dual Language Approach - - - - - -

The checkmark (√) in the table refers to existing approach, while the line (-) indicates 
the non-existing of multilingual learning approach used by the language teachers at pesantrens. 
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The data shows that the most of multilingual approach used in teaching languages at pesantren 
IMMIM were mother tongue-based and immersion approach, that is the students will learn 
basic concepts in two or more languages through teachers’ explanation using three 
languages simultaneously at the beginning of the class, explaining the material, and in 
giving examples through the sentence in three languages. The pullout approach was
conducted in and out of the classroom, where the students have been taken out to the 
mosque, kitchen, dormitory, and recreation through languages camp. The submersion 
approach was applied to the senior high school students who already have ability to 
communicate in both foreign languages. Besides, this pesantren also adopted 
transitional approach in which the students are taught in their home language, and also 
taught in second or third language. The maintenance approach adopted in teaching 
multiple languages which the students receive instruction both in content areas and 
specific language lessons in their home language and the pesantren’s official languages.

In Pondok Madinah, the languages teachers most used mother tongue-based, 
immersion approach, and maintenance approach. The pullout approaches occurred only 
outside the classroom such in the mosque, while the transitional approach applied in the 
formal teaching and learning inside the classroom.

In pesantren Gombara, the teachers used mother tongue-based, immersion, and 
maintenance approaches, that is the students learn two or more languages through 
teachers’ explanation using three languages simultaneously at the beginning and in 
giving examples of the sentence as in pesantren IMMIM teachers did. The pullout 
approach was conducted out of the classroom, which is in the mosque, and dormitory. 
The submersion approach was applied also to the senior high school students who 
already have ability in communication in foreign languages. Additionally, this pesantren 
also adopted transitional, and maintenance approaches.

The teachers used those approaches based on their personal experience in 
learning multiple languages which they considered as an effective approach to apply 
them in teaching their students. They did not realize and know the name of approach 
they used. As stated by Hamzah (a languages teacher of pesantren IMMIM):

“I don’t recognize what approach I used in teaching languages. But I am 
convinced that those ways were effective in languages teaching based on my experience 
in languages learning”.

The statement is also in line to what stated by Ridwan (a languages teacher of 
pesantren Gombara) and Herman (a languages teacher of Pondok Madinah) who stated 
that:

“As a teacher, we do not know much whether the theories of learning or some 
theories of languages learning in multilingual context. We teach the students based on 
our experiences in acquiring languages, and of course we adopted the way of our 
teachers’ style in teaching that we considered it as an appropriate approach”.
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The implementation of multilingual teaching and learning at pesantrens, the 
teachers also mixed some strategies to support the success in learning as can be seen on 
the table 2:

Table 2: The Implementation of Multilingual Teaching & Learning Strategies at 
Pesantrens

No Pesantren Strategy of Implementation Indonesian English Arabic
Inside 
Class 
room

Outside 
Class 
room

Inside 
Class 
room

Outside 
Class 
room

Inside 
Class 
room

Outsid
e Class 
room

1 Pesantren 
IMMIM

Work with students √ √ √ √ √ √
Teacher-Student 
Communication

√ - √ √ √ √

Student-Student 
Relationships

√ - √ √ √ √

Daily Routines √ - √ √ √ √
Classroom Environment √ - √ √ √ √
Small-Group Time - - √ √ √ √
Language-Group Time - - √ √ √ √
Curriculum √ - √ √ √ √

2 Pondok 
Madinah

Work with students √ √ √ - √ -
Teacher-Student 
Communication

√ √ √ √ √ √

Student-Student 
Relationships

√ √ √ √ √ √

Daily Routines √ √ √ - √ -
Classroom Environment √ - √ - √ -
Small-Group Time - - √ √ √ √
Language-Group Time √ √ √ - √ -
Curriculum √ - √ - √ -

3 Pesantren 
Gombara

Work with students √ √ √ √ √ √
Teacher-Student 
Communication

√ √ √ - √ √

Student-Student 
Relationships

√ √ √ - √ √

Daily Routines √ √ √ - √ √
Classroom Environment √ - √ - √ -
Small-Group Time √ - √ - √ -
Language-Group Time √ - √ √ √ √
Curriculum √ - √ - √ √

The data on the table 2 shows that the languages teachers of those pesantrens
applied multiple strategies or a mix of some strategies to strengthen multilingual 
teaching and learning. The implementation of multilingual teaching at pesantren 
IMMIM consisted of four main strategies; a) Teacher-Student Communication in which
the teachers listen carefully to the students, and support them to use short, clear, simple 
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sentences and many nonverbal cues when speaking, and also correct the students’ 
pronunciation; b) Student-Student Relationships in which the teachers gave many 
opportunities to the students to try out their new language with other students without 
mistakes being corrected by the teacher or other students; c) Daily Routines that
establish and maintain a daily communication which is supported by pesantren’s rules 
to represent activities inside or outside the classroom; d) Pesantren environment which
involves supporting the languages regulation; and e) Language-Group Time activities of 
pesantren extracurricular program through Muhaadharah (practice speeches), language 
camps, and meeting clubs.

In Pondok Madinah, the languages teachers most used a) Teacher-Student 
Communication in which the teachers listen carefully to the students, and support them 
to use short, clear, simple sentences in practicing and also correct the students’ 
pronunciation; b) Student-Student Relationships only in the classroom; c) Daily 
Routines that establish and maintain a daily communication did not implement well in 
this pesantren because of the enactment on child protection laws; d) The environment 
inside the classroom supporting the languages teaching and learning; and e) Language-
Group Time activities of pesantren extracurricular program still focused on 
Muhaadharah (practice speeches).

In pesantren Gombara, the teachers implemented; a) Teacher-Student 
Communication; b) Student-Student Relationships; c) Daily Routines that establish and 
maintain a daily communication also is not performing well; d) Pesantren environment 
which involves supporting the languages teaching inside the classroom; and e) 
Language-Group Time activities of pesantren extracurricular program through 
Muhaadharah (practice speeches), and language camps.

4. DISCUSSION
4.1. Multilingual Approach

Based on the findings about the multilingual approach, the interpretation that 
can be drawn is that the language teachers most used Mother Tongue-based (MTB) are 
more likely to be required in a formal situation for teaching and learning, while the 
language instruction is in students’ first language (L1) usually takes place exclusively in 
the language most familiar to students. Even sometimes the teachers tried to make code-
switching and code-mixing in giving examples or comparing the structure in multiple 
languages.

The discovered approach also suggests that English was used more as 
instructional language for English subject and science subjects inside or outside the 
classroom. In some cases, it may be provided as part of a bilingual or multilingual 
education program. The students have the opportunity to learn core concepts primarily 
in a familiar language, and, later, they learn the labels or vocabulary for those concepts 
in a new language. Sometimes the teachers mixed some approaches such as structured 
immersion, pullout, transition, and even submersion in which the students are placed in 
classrooms where all the instruction, classroom routines, and peer interactions occur 
only in target language. The teachers felt positive of using combination approaches in 
teaching multiple languages.
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The Arabic teachers reveal that Arabic was used more as an instructional 
language for religious subjects in the classroom. It was used as a communication tool 
that must be used by students outside the classroom on certain days. It was also used as 
an instructional language for religious activities like speech practicing, reciting holy 
Quran, formal ceremonial, art, and writing on the classroom bulletin board.

Despite no research findings on the effectiveness of the use of mixed approaches in 
teaching multiple languages, it can be assumed that the use of a variety of approaches will 
further assist students in learning multiple languages compared to using only one 
approach that could make the student being bored in learning. Perhaps, it is in line to 
what was suggested by Vondracek (2009: 38) and Alson (2006) that using a variety of 
methods allows the modality of instruction to be appropriately matched to the content 
being learned.
4.2. The Implementation of Multilingual Strategy

In teaching multiple languages, the teachers implemented varieties of strategies 
such teacher-student communication, students-student relationship, and daily routines 
inside and outside the classroom environment ranging from checking attendance, asking 
the students’ condition, motivating the students, working with students, supporting the 
students to make their individual and group tasks, to supporting multilingual learning 
activities with extracurricular programs outside the classroom.

Furthermore, in dealing with language learning activities; teachers did correction 
on the students’ mistakes (pronunciation and grammar) when those mistakes recurred; 
sat the students in pair to share ideas when they were poor in individual presentation; 
gave reinforcement (giving verbal appreciation), checking activity by going around 
when the students did the activity in pair, gave motivation and led the students to do the 
activity by giving the outline of the topics. Moreover, the teachers arranged their 
teaching activity in various classroom managements, their seating arrangement had two 
models: one circle (for individual presentation and giving lecture) and two circles (for 
pair activity); instruction on giving turn by instructing inner/outer moved to left/right; 
collecting handbook by passing to the left and to right in one circle; and instructing 
students to back in one circle after pair activity. While the learning activity outside the 
class room, teachers tended to be relaxed in teaching.

As for multilingual learning strategies outside the classroom in pesantrens they 
vary widely based on learning environment. In the dining room, the students are taught 
some vocabulary and gave the examples in multi-language simple sentence. It 
implements repetition learning method so that what is conveyed by the teacher can be 
memorized and transferred to the long term memory of the students. In the dorms, the 
students are taught about basic grammar to create simple sentences. Whereas in the 
sports field, the teachers applied communicative approach in multi-language learning in 
which the students are grouped in pairs to make dialogue and small conversation using 
target language. The activities of practice speeches are held twice a week to train the 
students for speech in front of the audiences and make them accustomed to discussion
using the target language. Likewise, the language camps are held once a month outside 
the pesantrens environment.

As a consequence, the strategies used in multilingual classes inside and outside 
the pesantrens made the students more disciplined in their studies, encouraged them for 
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more active and communicative learning, and improved the students’ multilingual 
competence including pronunciation, grammar, and speaking. These findings were 
revealed during interviews with students and from the scores that students received 
from teachers.

Another activity which was given to the students was “out-class practicing”. 
This was an individual task where the students practiced some of the expressions they
have been taught with the teachers out of the class. At that meeting, the students are 
given an assignment about “Making and cancelling an appointment” and the teachers 
asked them to make a direct dialogue with him on certain day outside the learning 
process. By doing this activity, the students were used to using the expressions in real 
life situation.

The teachers took score on students’ performance in every meeting, especially in 
individual presentation and from submitted assignments. This was a continuous 
assessment in which the students were judged by various pieces of tasks during the 
course.   

The activities point out the teachers’ creativity in implementing a combination of 
strategies in multilingual teaching at pesantrens instead of relying on just one –an effective 
technique to improve students’ multilingual competence. Qualitatively, it can be 
concluded that the implementation of mixed-strategies in teaching multiple languages is 
effective, but it must be measured further quantitatively in the next study.

5. CONCLUSION 
Based on the results, the researcher found that; 1) the teachers were not aware of

what approach they used in teaching multiple languages at pesantrens. But, from 
observations and other research techniques in this study, it is clear that language teachers at 
pesantrens implement multilingual teaching through a combination of immersion, transitional, 
dual language, and pullout techniques; 2) The implementation of multilingual teaching at 
pesantrens consisted of four main specific teaching strategies; a) Teacher-Student 
Communication in which the teachers listen carefully to the students, and support them 
to use short simple sentences and nonverbal cues while speaking, and also correct the 
students’ pronunciation; b) Student-Student Relationships in which teachers give the 
students opportunities to try out their new language with other students without error
correction by the teacher or other students; c) Daily Routines to establish and maintain 
communication in the target language supported by the pesantren’s rules inside or 
outside the classroom, and d) Language-Group Time activities in learning through 
Muhaadharah (practice speeches), language camps, and meeting clubs. 

Implications of the Study
The goal of the present study was to investigate multilingual teaching and learning 

approaches used at pesantrens in Makassar with results that lead to some of the following 
implications:

First, this study finds that an in-depth consideration of multilingual teaching 
approaches and how teachers implement them in pesantrens is essential to strengthen 
the design of a needs and situational analysis to improve and further develop 
multilingual education in pesantrens.
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Second, the study contributes to understanding which multilingual approaches
used at pesantrens such as a) Teacher-Student Communication; b) Student-Student 
Relationships; c) Daily Routines, and d) Language-Group Time activities, but it did not 
rule out other approaches used by other teachers at other schools.

However, the findings of this study cannot be generalized to all contexts/schools 
of multilingual education since it uses a qualitative approach and its aim is to investigate
multilingual teaching approaches and strategies employed at pesantrens. In conclusion,
this study can benefit researchers and practitioners in conducting a needs and situational 
analysis -ultimately permitting greater accuracy in designing syllabi, lesson plans, and 
multilingual materials for students in pesantrens.
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