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ABSTRACT 

The purpose of the present study was to provide a 

follow-up assessment of the effectiveness of a communication 

skills training program for adolescents. Ninety percent of 

the subjects from the Haynes (1977) study were involved in 

the follow-up evaluation (21 control subjects and 22 experi* 

mental subjects). A behavioral and a paper and pencil mea

sure were completed five months after training to assess 

self-disclosure and empathy skill levels. Analysis of 

Variance on Gain Scores was used to analyze data and results 

indicated that subjects who received training relative to 

the untrained subjects, demonstrated significantly higher 

self-disclosure and empathy skill during the follow-up 

assessment- Discussion centered around the adolescents' 

retention of high skill levels and implications for training 

younger age populations in communication skills-
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CHAPTER I 

INTRODUCTION AND REVIEW OF LITERATURE 

The adolescent period, roughly the years from 12 to 18, 

is marked by rapid and dramatic changes- It seems that all 

the forces of nature and society come together to create a 

fully functioning, independent adult from an incomplete, 

dependent child- For the adolescent, the process is some

times painful and almost always challenging- The turmoil 

associated with the period led one author to say that "the 

adolescent has been viewed simultaneously in a suspended 

state of supreme frustration and in the middle of the best 

years of life" (Campbell, 1969, p- 823). 

A number of developmental changes bring about some 

problems and highlight some important needs in the adoles

cent. First, there are physiological changes with which the 

adolescent must deal. Accelerated physical growth sometimes 

brings on an array of adjustment problems (Garrison, 1968; 

Weiner & Elkind, 1972), Second, a number of important psy

chological changes occur during adolescence. Perhaps for 

the first time adolescents start to divorce themselves from 

the thinking and conceptions of their parents and they 

begin to develop individual cognitions (Elkind, 1968). A 

third and major change that occurs during this developmental 

period involves the sociological patterns of adolescents. 

It is in this area that the present study finds its origin-
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Although there are many facets to the socialization of 

adolescents, the broadening of social contacts appears to 

be an important one. Campbell (1969) noted several impor

tant changes which occur during this socialization process: 

(a) adolescents will increase the number of others who are 

emotionally relevant to them, (b) adolescents will experi

ment with who they are in relation to others (in the sense 

of "trying on" new behaviors and experiences), and (c) 

adolescents will learn to be adults (by acquiring new social 

skills and selecting internal standards of judgment and 

conduct). In short, adolescence appears to be a launching 

stage for increased interpersonal functioning. An important 

issue for the adolescent, then, would seem to be how to make 

this interpersonal functioning positive and successful. 

Although the adolescents' need for effective inter

personal relationships has long been recognized, only 

recently have steps been taken to teach them the necessary 

communication skills that facilitate better interpersonal 

functioning. This late development seems to have come in 

part on the heels of research concerned with enhancing rela

tionships (e-g-. Miller, Nunnally, & Wackman, 1975). Recent 

relationship enhancement programs have been conducted with a 

number of populations including married couples (Collins, 

1977; Ely, 1977; Rappaport, 1976), pre-marital couples 

(Avery, Ridley, Leslie & Milholland, Note 1), residence hall 



counselors (Avery, in press), parents and their adolescent 

children (Coufal, 1975; Ginsberg, 1977). Results of these 

and other studies have shown that individuals can learn 

specific communication skills which facilitate better inter

personal relationships. 

Although recent relationship enhancement programs have 

supported the development of similar programs for adolescents, 

few attempts to train adolescents in specific communication 

skills have actually been undertaken, Mosher and Sprinthall 

(1971) recognized the need for such skills training and de

veloped an educational curriculum which included a section 

designed to train adolescents to be peer counselors. The 

objective of their program was not to train students for a 

vocation but rather to teach them to facilitate their per

sonal growth. Students in this program were given skills 

training through the use of films and role play situations, 

and they were also required to practice the skills with each 

other outside class. Evaluation of the effects of the train

ing consisted of two written measures to test the level of 

counseling skills. The results indicated that the trained 

class, as compared to the control group, significantly 

increased its empathy and immediacy skill level while genuine

ness skill level was not significantly different. 

In another study, Sprinthall and Erickson (1974) 

designed and implemented a similar educational program for 



adolescents. The course was taught as a high school elec

tive and was entitled "The Psychology of Counseling," Like 

the earlier Sprinthall study, the emphasis of the course was 

on learning listening skills and developing empathic re

sponses- The students' pretreatment empathy scores averaged 

just above level one on a five-point empathy scale while 

posttreatment scores averaged nearly three. Unfortunately, 

a no-treatment control group was not included in the study-

Hatch and Guerney (1975) designed and implemented a pro

gram to enhance adolescents" skills of speaking and listen

ing in interpersonal interactions- The program, called the 

Pupil Relationship Enhancement Program (PREP), was employed 

in a secondary school setting. Three behavioral modes 

were taught: (a) the expressive (speaker) mode, in which 

the speaker was encouraged to share feelings as well as 

thoughts, (b) the empathic (responder) mode, in which the 

listener was asked to temporarily set aside personal feel

ings and accept and understand the feelings of the speaker, 

and (c) the facilitator mode in which a third person mon

itored the conversation between the speaker and listener-

Because the program was primarily a pilot study no formal 

assessments were made to systematically evaluate its 

effectiveness-

In a recent study, Haynes (1977) designed a short-term 

program to train adolescents in self-disclosure and empathy 



skills. Two similar high school classes with a total of 48 

students were chosen for the study- One class was selected 

at random to be a contact control group, while the other 

class was chosen to receive communication training. Train

ing consisted of 16 one-hour sessions conducted four times 

weekly over four weeks. The control group met its regular 

class for the same four-week period. Leaders for the exper

imental group included one male and one female facilitator 

whose task it was to present information, model behaviors, 

answer questions, supervise skill practice and provide feed

back and reinforcement for the subjects- The skills of self-

disclosure and empathic responding were taught systematically 

to the experimental group. The group was also encouraged to 

use the skills outside class as opportunities became avail

able. Behavioral and written measures were used to rate the 

subjects' skill levels prior to training and again at the end 

of training. Both the experimental and control groups com

pleted a 20-minute audio-taped interview in which the subject 

spent one-half of the time in the speaker role and the other 

half in the listener role. Both groups also completed a 

written measure consisting of 12 vignette items. Six of the 

items required the subject to give an understanding and 

accepting response (empathy) and six of the items called for 

the subject to express feelings he/she would have in the 

situation (self-disclosure) The purpose of the study was to 



see if adolescents could be trained in specific communica

tion skills- Analysis of the data indicated that the exper

imental subjects, relative to the control subjects, 

significantly increased in their ability to be self-

disclosing (own and express feelings) and empathic (accept 

another's feelings and reflect that acceptance). 

The question arises however, as to the long-term effec

tiveness of a communication skills training program of this 

nature. Unfortunately, the majority of interpersonal skill 

training programs do not measure skill level other than at 

the beginning and end of the program and some, as noted 

earlier, do not even do that. The value of short-term 

assessments of skill acquisition are especially questionable 

if the skills learned and demonstrated at the end of the pro

gram are not maintained over time. The skills maintenance 

issue becomes paramount if one acknowledges that one of the 

major goals of skill training (especially for adolescents) 

is to prepare individuals for future relationships. Skills 

training of this nature fails to serve a preventative func

tion if students cannot demonstrate competence in the skills 

at some point months or even years after training has ended. 

Several other issues related to follow-up assessment 

of skill level should be considered. Practically speaking, 

posttest results might very well change over time when, for 

example, a person who was uncertain and possibly discontented 



about his/her experiences at the close of training may, in 

using the skills in real life, realize the benefits and 

profit from them- His/her skill level might then increase. 

On the other hand, a trainee who had mastered the skills and 

who demonstrated or verbalized changed attitudes and new 

hopes by the end of the program might after a time forget 

the skills or allow them to fall into disuse. His/her skill 

level might then decline. Regardless of immediate impres

sions and immediate posttest data, a systematic follow-up 

months later may provide a more effective way of testing 

long-term learning attributable to training. 

Follow-up studies take on added meaning when their 

impact on predictions about future skill usage is fully rec

ognized. Evaluations that are made on a "one shot" basis 

(i.e., only at the end of training) provide some valuable 

information. However, when these evaluations are used to 

make future predictions, the benefits of a follow-up assess

ment become even more evident. In this evaluation process 

there are two very practical questions that researchers must 

address: (a) "Can these skills be taught?," and (b) "Can 

they be retained?." Immediate posttesting will answer the 

first question but only a systematic follow-up study will 

answer the second-

In spite of the obvious need for follow-up studies on 

skill acquisition, few of them have been undertaken. 
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Vogelsong (1975) conducted a six-month follow-up study that 

compared the Parent-Adolescent Relationship Development 

program {PARD} with the Relationship Improvement Program 

(RIP) and with a no-treatment control group. The PARD pro

gram involved learning specific communication skills while 

the RIP program operated under a discussion group format. 

Results showed that the skills training group increased sig

nificantly from pretest to follow-up while the RIP and con

trol groups did not- An interesting finding of this study 

was that the gains identified at the end of the program for 

the RIP were not retained six months later whereas the PARD 

participants did maintain their gains during the follow-up 

period. 

Brock (1974) and Wieman (1973) each studied the long-

term effectiveness of a Conjugal Relationship Enhancement 

Program (CRE). Wieman's follow-up evaluation conducted 10 

weeks after training indicated that speaker-listener skills 

were retained. Brock's study conducted 14 months after 

completion of training showed that the subjects had retained 

their self-disclosure skills but not their listener skills, 

He also found that the couples^ levels of marital adjustment 

and marital communication returned to pretreatment levels-

Avery (in press) trained residence hall counselors in 

the use of empathy skills. The counselors used the skills 

on a daily basis and a six-month follow-up indicated that 



the counselors had maintained their posttest empathy skill 

level. 

Palau, Leitner, Drasgow and Drasgow (1974) conducted a 

total of 13 follow-ups on six different treatment groups 

with four of the follow-ups extending over a five-year period 

The results of the study indicated that the follow-up groups' 

average levels of functioning were not significantly differ

ent from their treatment termination levels. In short, the 

groups as a whole maintained higher levels of competence 

after treatment for as many as four follow-ups conducted 

over a five-year period. Palau and his colleagues went on 

to point out that from 8 to 30 percent of the individuals 

in each of the groups continued to improve after treatment. 

The researchers proposed a continuing-to-gain percent (CGP) 

as a new specific outcome criterion measure of treatment 

effectiveness. 

Collingwood (1971), in an attempt to answer the ques

tions of long-term retention of facilitative communication 

and the effects of retraining, conducted follow-studies 

with a group of previously trained college students- Forty 

members of an undergraduate personality class who were 

trained for 10 hours to communicate higher levels of empathy, 

respect, genuineness and concreteness were retested at 

monthly intervals for five months after termination of train

ing. Between the third and fourth follow-up periods 18 
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subjects were involved in two and one-half hours of retrain

ing. Testing continued for two more months and results 

indicated that the subjects' ratings dropped significantly 

from posttraining to follow-up. However, it was found that 

retraining had the effect of increasing the subjects' skill 

levels commensurate with their posttraining levels. 

It is clear that few follow-up studies have been done 

with communication skills training programs- Researchers 

fully agree that follow-ups would be helpful in most cases, 

but they cite the vast methodological problems that gener

ally exist as the dominant reason for not conducting them, 

Sargent (1960), in regard to psychotherapy research has said, 

"the importance of follow-up is equalled only by the magni

tude of the methodological problems it presents" (p- 495). 

Following is a brief discussion of some of the problems that 

typically arise in follow-up research-

The major problem for researchers in conducting 

follow-up studies seems to be sample maintenance and attri

tion. The time intervening variables of illness, mobility, 

and supplementary treatment cause problems in the meaningful 

interpretation of results- Even the most carefully designed 

studies may not be able to obtain consistent follow-up data 

on trained subjects let alone controls. In a review of psy

chotherapy follow-up research, Fiske and Goodman (1963) 

found a difference between those who returned for follow-up 
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and those who did not. As May, Tuma and Kraude (1965) 

pointed out, non-returnees are clearly different from 

returnees if only in cooperation or mobility. Paul (1967) 

also emphasized the problem of sample maintenance: 

To highlight the magnitude of this problem a thorough 
search of the literature failed to reveal a single 
study on individual treatment of non-institutionalized 
adults which obtained data on all treated subjects two 
years or more after treatment termination, nor one 
which included an attempt to obtain such data on an 
appropriate group of control subjects, (p. 334) 

In addition to the problem of locating subjects and having 

them respond to evaluations, there is also the problem of 

dealing with the nature of trainees' experiences during the 

posttreatment period. Environmental experiences during this 

period may have more influence on subject's status at 

follow-up than a brief program of training or treatment 

(Paul, 1967). 

Some additional problems often arise in the design of 

methodologically sound follow-up studies. These problems 

include: (a) the use of different assessment tools between 

original assessments and follow-up evaluations, (b) the use 

of assessment procedures of questionable reliability and 

validity (e.g., the use of self-report measures only at 

follow-up when more reliable measures were used originally) 

and, (c) the lack of no-treatment control groups to assess 

effects which may be associated with the passage of time 

(May et al., 1965; Paul, 1967); Sargent, I960)-
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Hypotheses 

In summary, it would appear that adolescents are con

fronted by many challenges. One of the challenges comes 

when adolescents move into broader social realms away from 

parents, when new skills are needed to establish deeper, 

more meaningful relationships with significant others. 

Although the needed skills for improving interpersonal func

tioning have been identified, little effort has been made 

to train adolescents in those skills- Many adolescents 

continue to be hindered in the development and maintenance 

of good relationships simply because they are not skilled 

in effective communication- )And for the most part, efforts 

that have been made to train adolescents have not included 

adequate evaluations including follow-up assessments. 

In an attempt to provide a more complete analysis of 

the results of training, the present study focused on a 

follow-up assessment of the effectiveness of a communication 

skills training program for adolescents. - Specifically, a 

five-month assessment of skill level was conducted with the 

subjects from the Haynes (1977) study discussed earlier. 

The following hypotheses were tested: 

(1) The experimental group, relative to the control 

group, will demonstrate a significant increase in its abil

ity to self-disclose from the pretest to follow-up as 
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determined by: (a) a behavioral measure and (b) a written 

response measure, 

(2} The experimental group, relative to the control 

group, will demonstrate a significant increase in its 

ability to respond empathically from the pretest to follow-up 

as determined by: (a) a behavioral measure and (b) a 

written response measure. 



CHAPTER II 

METHOD 

This study employed a pretest, posttest, follow-up-

control group design (Campbell & Stanley, 1963). The 

pretest-posttest phase of the study, including a complete 

description of the training program, can be found in Haynes 

(1977). The follow-up phase will be described herein-

Subjects 

Forty-eight adolescents from two Junior English classes 

at a private secondary school in West Texas participated in 

the original study. One of two English classes at the 

school was selected at random to receive treatment while the 

other class was used as a contact control group. The con

trol group consisted of 23 students (15 males and 8 females) 

with a mean age of 16-73 (ranging from 16 to 17) and a mean 

grade point average of 2-97- The experimental group con

sisted of 25 students (11 males and 14 females) with a mean 

age of 16-52 (ranging from 16 to 17) and a mean grade point 

average of 3,04, Neither the students in the experimental 

group nor the control group had received any training in 

communication skills prior to the Haynes (1977) program or 

between the posttesting part of that program and the 

follow-up testing described here. For the follow-up assess

ment, five of the 48 original subjects could not be 

14 
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contacted. One had moved out-of-town, three had changed 

schools, and one was out of the country when the follow-up 

was conducted. Thus there were 43 subjects in the final 

sample—21 students in the control group (13 males and 8 

females) and 22 students in the experimental group (9 males 

and 13 females)-

Dependent Variables 

The two dependent variables selected for use in this 

study were empathy and self-disclosure. The two dimensions 

were chosen because of their widespread acceptance as impor

tant components for the development and maintenance of sat

isfying interpersonal relationships- Self-disclosure was 

defined as the process whereby individuals allow themselves 

to be known to another through open, honest expression of 

feelings, thoughts and ideas (Haynes, 1977). Empathy was 

defined as the ability to recognize and understand another 

person's perceptions and feelings and to accurately convey 

that understanding through an accepting response (Haynes, 

1977} . 

Procedure 

Behavioral assessment- To assess behavioral skill level 

each subject participated in a 20-minute audio taped inter

action. For taping purposes, students within each group 

(experimental and control) were randomly assigned to a same 
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sex partner within their group. Instructions for the pre

test, posttest, and follow-up behavioral assessments were 

identical with the one exception that the conversation 

topics were changed for the follow-up study. The students 

were given the following instructions to read: (Note: 

pretest/posttest topics are given in the text while follow-up 

topics are shown in parentheses immediately thereafter)-

During the next few minutes each of you is to dis

cuss the following topic with your partner: 

"Things that I like and dislike about members of 

the opposite sex" ("Things my father does that I 

like and dislike"). While discussing the topic, 

each partner is to take a specific role, that of a 

"speaker" or that of a "listener." To begin, one 

partner will be the speaker and will talk about 

those characteristics he/she likes and dislikes 

about members of the opposite sex (things that my 

father does that I like and dislike), while the 

other partner will be the listener-

When you are the speaker, you should speak 

openly and expressively describing your feelings 

as much as possible. When you are the listener 

you should attempt to understand and accept the 

speaker and help him/her to express feelings as 

fully and deeply as possible. Remember at this 
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time your role is to be understanding. The conver

sation should continue for about 5 minutes. At the 

end of that time you should reverse roles and the 

listener should now be the speaker, again talking 

about those things he/she likes and dislikes about 

members of the opposite sex (things that my father 

does that I like and dislike). The original speaker 

now becomes the listener. As before, the conversa

tion should continue for about 5 minutes-

After the experimenter answered any questions, one subject 

was assigned the speaker role and the other the listener 

role. The experimenter left the room and at the end of 5 

minutes returned and asked the subjects to switch roles. 

When each person had been in each role for about 5 minutes, 

the experimenter returned to the room and gave the subjects 

the following instructions to read: 

In this part of the interview you are to proceed 

just as you did in the first part only this time 

you are to discuss the following topic: "Things I 

like and dislike about members of my same sex" 

("Things my mother does that I like and dislike"). 

As before, one person will be the speaker and will 

talk about those things he/she likes and dislikes 

about members of the same sex (things that my 

mother does that I like and dislike) while the 
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partner will be the listener. As before, the con

versation should continue for about 5 minutes- At 

the end of that time you should reverse roles and 

the listener will now be the speaker and will talk 

about what he/she likes and dislikes about members 

of the same sex (things that my mother does that I 

like and dislike). The original speaker will now 

be the listener. As before, the conversation should 

continue for about 5 minutes-

The same interview procedures noted earlier were followed 

for the second topic discussed. For the follow-up assess

ment, the experimenters added the condition that if the 

father or the mother was deceased, the subject could use 

some other significant person to discuss (e.g., grandfather, 

grandmother)- These topics were chosen because the high 

school teachers thought that they were topics the adoles

cents discussed between themselves and ones that they would 

feel comfortable expressing feelings about. The follow-up 

behavioral assessment was undertaken five months after the 

completion of the training program. 

Written assessment. Following the taping, each student 

completed a twelve item questionnaire. The items, developed 

by Arthur W- Avery and Lynda Haynes, were designed to assess 

student responses toward one of three target persons. The 

target persons (parents, peers, and dating partners) were 
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selected because they have been identified as persons who 

have particularly significant relationships with adoles

cents (Alissi, 1971; Lerner, 1971). 

The questionnaire items consisted of a situation in

volving one of the three target persons followed by a space 

for the subject to write a response in the actual words he/ 

she would say. Twelve items were developed which called for 

the speaker to express feelings he/she would have in the 

situation- The items were randomly assigned to two forms 

(A and B). Each form consisted of six vignettes, two for 

each of the three target persons. Also, twelve items were 

developed which called for the listener to make an under

standing and accepting response- These items were assigned 

to two forms (C and D), Two vignettes for each target per

son were again included on each form- Thus, there were 

two six-item self-disclosure forms and two six-item empathy 

forms-

One-half of the subjects in each group (experimental 

and control) were randomly given Form A (self-disclosure) 

and Form C (empathy) to complete in the pretest and Form B 

(self-disclosure) and Form D (empathy) in the posttest- The 

other half of the subjects in each group completed Forms B 

and D in the pretest and Forms A and C in the posttest (See 

Appendices A-D). 
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Follow-up written assessments were completed five 

months after the end of the training program. Six empathy 

vignettes (Form E) and six self-disclosure vignettes (Form 

F) used in the original study were selected for use in the 

follow-up because, compared to the other vignettes, they 

were easier to understand and provided the most realistic 

situations in which the adolescents might be involved (See 

Appendices E-F). 

When the questionnaire was administered the experimenter 

read the instructions aloud to the subjects. The instruc

tions for the self-disclosure vignettes were: 

Some situations that might occur are described on 

the following pages. Your task is to express your 

feelings about each of the situations- You are to 

write your exact words as if you were in the situ

ation right now. If the situations are not things 

that have actually happened to you, try to imagine 

what your feelings would be if you were in the sit

uation. Remember your goal is to be open and 

expressive about your feelings. 

The experimenter then read the instructions for the empathy 

items aloud- The instructions were: 

The following are some situations that you might 

possibly find yourself in. Your task on these 

items is to be understanding and accepting in your 
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response to the person described in the situation. 

You are to give the exact words you would say in 

the situation. 

Measurement of Depe^ndent 
Variables 

Self-Feeling Awareness Scale (Appendix G). The Self-

Feeling Awareness Scale was developed by Lillian Stover in 

collaboration with Bernard Guerney, Jr., Steve Schlein, and 

Barry Ginsberg. This 8-point scale was designed to assess 

the speaker's skill in expressing or "owning" feelings- A 

high value on the scale indicates that the speaker is ex

pressing some personal feeling in direct terms such as "I 

feel lonely when I stay home on a Saturday night." A middle 

rating indicates that the speaker is making polite social 

conversation without really disclosing anything about him

self/herself such as "There seem to be more people at the 

party tonight than last week." A low rating on the scale 

indicates that the speaker is being accusative and blaming 

of another without expressing his/her own personal feelings 

Ce-g., "You are inconsiderate to leave me standing by 

myself"). 

Acceptance of Other Scale (Appendix H). The Acceptance 

of Other Scale was also developed by Lillian Stover along 

with Bernard Guerney, Jr., Steve Schlein, and Barry Ginsberg 

The 8-point scale was designed to measure the listener's 
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skill level in communicating understanding and acceptance-

A high value on the scale indicates that the listener is 

demonstrating understanding, empathy and acceptance of the 

speaker's feelings- A middle score represents neutral 

conversation—neither accepting nor rejecting. A low score 

suggests that the listener is openly critical and rejecting 

of the speaker and his/her feelings. 

Construct validity for both the Self-Feeling Awareness 

Scale and the Acceptance of Other Scale has been shown in 

previous studies (Coufal, 1975; Ginsberg, 1977; Rappaport, 

1971; Schlein, 1971}, See Guerney (1977) for a detailed 

description of both scales and a summary of their use in 

previous research. 

Coding of tapes and questionnaire items- For the audio 

tape coding, two judges, one male and one female, were 

employed to rate the Acceptance of Other Scale and the Self-

Feeling Awareness Scale, The judges had an average of 15 

hours of previous experience using these scales to rate 

similar audiotaped interactions- To establish interrater 

reliability the judges rated ten of the taped interactions. 

Interrater reliability using Pearson's r was calculated to 

be .94 on the Self-Feeling Awareness Scale and .92 on the 

Acceptance of Other Scale- The judges rated the tapes with

out knowing whether the tape was made by an experimental or 

control subject- Ratings from the judges were pooled to 

form a single score for each subject. 
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For the questionnaire items, two additional judges, one 

male and one female, were employed to rate the Acceptance of 

Other Scale and the Self-Feeling Awareness Scale. Each 

judge had approximately 30 hours of prior experience using 

these scales to rate similar vignettes - To establish inter

rater reliability the judges rated 25 questionnaires. 

Pearson's £ was calculated to be .93 on the Acceptance of 

Other Scale and -84 on the Self-Feeling Awareness Scale. 

Judges were unaware of whether questionnaires were completed 

by experimental or control subjects- Judges' scores were 

pooled to form a single score for each subject. 



CHAPTER III 

RESULTS 

Preliminary Analysis 

Table 1 presents the means and standard deviations of 

the experimental and control groups on the behavioral mea

sure using the Self-Feeling Awareness Scale (SFAS) and the 

Acceptance of Other Scale (AOS)- Similar information on 

the written measure can be found in Table 2, Analysis of 

variance was used to assess any initial differences between 

the two groups prior to training- Results indicated that 

there were no significant differences on self-disclosure on 

either the behavioral measure, F (1,39) = 1.34, £>-05 (see 

Table 3), or the written response measure, F (1,39) = .05, 

p>.05 (see Table 4). Sex differences were found, however, 

with females scoring higher than males on the behavioral 

measure, F (1,39) = 9,65, p<.01, and on the written measure, 

F (1,39 = 19-44, £<-001. Results also indicated that there 

were no significant differences on empathy between the two 

groups on either the behavioral measure, F^ (1,39 = 2,09, 

£>.05 (see Table 5), or on the written measure, F (1,39) = 

.87, p>-05 {see Table 6). 

Main Analysis 

Self-disclosure 

The first hypothesis was that the experimental group, 

relative to the control group, would demonstrate 
24 
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TABLE 3, 

Source 

Analysis of Variance on Pretest Scores on the 
Self-Feeling Awareness Scale for the Behavioral 
Measure of Self-disclosure 

df MS 

Sex (A) 

Treatment 

A X B 

Error 

(B) 

1 

1 

1 

39 

1.95 

.27 

.16 

,20 

9.65** 

1.34 

.77 

* * 
<.01 

TABLE 4. Analysis of Variance on Pretest Scores on the 
Self-Peeling Awareness Scale for the Written 
Response Measure of Self-disclosure 

Source 

Sex CA) 

Treatment 

A X B 

Error 

***p^ 

TABLE 5. 

Source 

Sex (A) 

Treatment 

A X B 

Error 

(B) 

001 

Analysis o: 
Acceptance 
Measure of 

(B) 

df 

1 

1 

1 

39 

MS 

9.28 

.02 

.40 

.49 

F 

19.14*** 

.05 

.83 

f Variance on Pretest Scores on the 
of Other Scale for the Behavioral 
Empathy 

df 

1 

1 

1 

39 

MS 

.08 

.23 

.11 

.11 

F 

.75 

2.09 

.97 
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TABLE 6- Analysis of Variance on Pretest Scores on the 
Acceptance of Other Scale for the Written 
Response Measure of Empathy 

Source df MS F 

2.95 

.87 

-01 

Sex (A) 

Treatment 

A X B 

Error 

(B) 

1 

1 

1 

39 

.59 

.17 

.01 

.20 

a significant increase in its ability to self-disclose from 

the pretest to follow-up as determined by a behavioral mea

sure and a written response measure. A 2x2 analysis of 

variance on gain scores using unweighted means was used to 

assess the effects of treatment and sex for both behavioral 

and written measures. 

Behavioral measure- Combined scores from the Self-

Feeling Awareness Scale ratings on topics of "Things my 

father does that I like and dislike" and "Things my mother 

does that I like and dislike" were used to test differences 

in self-disclosure. Results showed that the experimental 

group, relative to the control group, significantly in

creased its self-disclosure skill level from the pre- to 

the follow-up test period, F (1,39) = 12-49, p<.01 (see 

Table 7) . There were no significant sex differences, F, 

(1,39) = ,42, £>.05, although the treatment by sex inter

action was significant, F, (1,39) = 4,36, £<,05. 
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TABLE 7. Analysis of Variance on Gain Scores on the Self-
Feeling Awareness Scale for the Behavioral 
Measure of Self-disclosure, Pre- to Follow-up 
Test Period 

Source df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

*p<.05. 

**p<.01. 

1 

1 

1 

39 

.17 

5.07 

1.97 

.41 

.42 

12.49** 

4.86* 

A Newman Keuls test of differences between groups on 

the pre- to follow-up self-disclosure behavioral measure 

(see Table 8) indicated that control males were significantly 

different from the control females as well as from the ex

perimental males and females. It is apparent that control 

females increased markedly in self-disclosure skill level 

as can be seen in Figure 1. 

TABLE 8. Newman Keuls Test of Differences Between Groups on 
the Pre- to Follow-up Self-disclosure Behavioral 
Measure 

Means 

Control 
males 

.258 

Control 
females 

.826 

Experimental 
females 

1.091 

Experimental 
males 

1.400 

NOTE: All comparisons not underlined are significant 
at p<.05. 
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Experimental males 

>fc X ^ ^" Experimental females 

Control males 

„o —o—o- Control females 

Pretest Posttest Follow-up 

Figure 1. Mean Scores of Self-disclosure 
Behavioral Responses Pretest, Posttest, and Five 
Months After Experimental Treatment, 
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Analysis of the post to follow-up gain scores indicated 

a significant difference between the experimental and con

trol groups, F (1,39) = 12.57, p<.01. No significant dif

ferences were found by sex, F (1,39) = 2.44, p>.05, or sex 

by treatment, F (1,39) = -73, £>-05 (see Table 9). 

TABLE 9, Analysis of Variance on Gain Scores on the Self-
Feeling Awareness Scale for the Behavioral 
Measure of Self-disclosure. Post to Follow-up 
Test Period 

Source df MS F 

Sex (A) 1 1-20 2,33 

Treatment (B) 1 6.21 12-57** 

A X B 1 .36 -73 

Error 39 -50 

**£<-01 

Written response measure. Table 10 presents the means 

and standard deviations of the experimental and control 

groups on the written measure for each of the target persons 

The Self-Feeling Awareness Scale was again used to rate six 

vignette items to determine the level of self-disclosure. 

There were two vignettes for each target person (parent, 

peer, and dating partner} and the scores for the two 

vignettes were averaged to give a single score for each 

target person. Analysis of the pretest to follow-up gain 

scores indicated that the experimental group, relative to 

the control group, demonstrated a significant increase in 



32 



CO 
cn 

• 
^ 

^ 
CTi 

r^ 
in 

« 

CO 
^D 

m 

m CM 
r H i n 

• * 

i n 00 

r̂  in 
i n 

n-
a\ 

• 
^ 

^ 
^ 

. 
i n 

o 
CO 

• 

cn 
cn 

« 
r-^ 

CO r-\ 
. . 

VD r H 

m CO 
CM OM 

> . 

cn o 
CO ^ 

a • 

cn 

o 
o 

O^ CO 
* • 

U 
Cn CD 
G 

-H 
J J 
fd 

G 
JJ 

c 
fd 
0) 
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its ability to self-disclose to each of the target persons 

as shown by the total score, F {1,39} = 64.67, p^.OOl (see 

Table 11) and also by the scores of each target person: 

(a) parents, F (1,39) = 28.08, £<.D01 (Table 12), (b) peers, 

F (1,39) = 24.66, £<.001 (Table 13) and, [c) dating partners, 

F (1,39) = 24.18, £<.001 (Table 14). 'on the total self-

disclosure score neither a sex difference, £ (1,39) = ,13, 

p>.05, nor treatment by sex interaction was found, F (1,39) = 

.33, £>.05. Figure 2 shows the relationship between the 

mean self-disclosure scores across target persons for the 

experimental males and females and for the control males and 

females over the three test periods. 

Posttest to follow-up analysis indicated a significant 

difference between the experimental group and control group 

on the total self-disclosure score, F (1,39) = 4.70, £<.05 

(Table 15). Scores for the separate target persons indi

cated a significant group difference for peers, F (1*39) = 

7.0, p<.05 (Table 16) but no significant differences for 

either parents, F (1,39) = 1.93, £>.05 (Table 17) or dating 

partners, F (1.39) = .44, £>.05 (Table 18). Although sex 

differences were found for the total self-disclosure score, 

F (1,39) = 6.27, £<.05, there were no significant sex by 

treatment interaction effects, F (1,39) = .44, P>-05. 
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TABLE 11, Analysis of Variance on Gain Scores on the Self-
Feeling Awareness Scale for the Written Response 
Measure of Self-disclosure, Pre- to Follow-up 
Test Period 

Source df 

Sex (A) 

Treatment (B) 

A X B 

Error 

* * * 
p<.001. 

MS 

1 

1 

1 

39 

.06 

28.96 

.15 

.45 

.13 

64.67*** 

.33 

TABLE 12. 

Source 

Analysis of Variance on Gain Scores on the Self 
Feeling Awareness Scale for Parent Items on the 
Written Response Measure of Self-disclosure, 
Pre- to Follow-up Test 

df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

.03 

28.94 

.72 

1.03 

.03 

28.09*** 

.70 

ie-k-k p<.001. 

TABLE 13. Analysis of Variance on Gain Scores on the Self 
Feeling Awareness Scale for Peer Items on the 
Written Response Measure of Self-disclosure, 
Pre- to Follow-up Test 

Source df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

3.32 

22.25 

7.37 

. 90 

3.68 

24.66*** 

8.17** 

* * 
£<.01. 

***p<,001. 
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TABLE 14, Analysis of Variance on Gain Scores on the Self-
Feeling Awareness Scale for Dating Partner Items 
on the Written Response Measure of Self-
disclosure, Pre- to Follow-up Test Period 

Source 

Sex (A) 

Treatment (B) 

A X B 

Error 

***£<.001. 

TABLE 15. Anal vsis o: 

df 

1 

1 

1 

39 

E Variance 

MS 

.83 

36.59 

.51 

1.51 

on Gain Scores 

F 

.55 

24.18*** 

.33 

on the Self-
Feeling Awareness Scale for the Written Response 
Measure of Self-disclosure. Post- to Follow-up 
Test Period 

Source df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

3.41 

2.55 

.24 

.54 

6.27* 

4.70* 

.44 

*p<.05-

TABLE 16. Analysis of Variance on Gain Scores on the Self 
Feeling Awareness Scale for Peer Items on the 
Written Response Measure of Self-disclosure, 
Post- to Follow-up Test Period 

Source 

Sex (A) 

Treatment 

A X B 

Error 

(B) 

df 

1 

1 

1 

39 

MS 

1.29 

3.96 

.04 

.57 

P 

2.27 

7.00* 

0.70 

*£<,05 
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Figure 2. Mean Scores of Self-disclosure Written 
Responses Pretest, Posttest, and Five Months After 
Experimental Treatment. 



TABLE 17. 

Source 

38 

Analysis of Variance on Gain Scores on the Self-
Feeling Awareness Scale for Parent Items on the 
Written Response Measure of Self-disclosure, 
Post- to Follow-up Test Period 

df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

3 . 0 7 

3 , 5 1 

. 3 3 

1 .82 

1.69 

1.93 

.18 

TABLE 13. 

Source 

Analysis of Variance on Gain Scores on the Self 
Feeling Awareness Scale for Dating Partner 
Items on the Written Response Measure of Self-
disclosure, Post- to Follow-up Test Period 

df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

7 . 0 4 

. 8 6 

. 4 7 

1 .96 

3-59 

-44 

.24 

Empathy 

The second hypothesis was that the experimental group, 

relative to the control group, would demonstrate a signif

icant increase in its ability to respond empathically from 

the pretest to follow-up as determined by a behavioral mea

sure and a written response measure- Analysis of variance 

of gain scores was again used to assess the effects of 

treatment and sex-

Behavioral measure. Combined scores from the Acceptance 

of Other Scale ratings on the previously mentioned topics 
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were used to test differences in empathic responding. As 

shown in Figure 3, the experimental group, relative to the 

control group, increased significantly in its ability to 

respond empathically, F (1,39) = 62.73, p<.001, while 

neither sex, F (1,39} = .12, P>.05, nor treatment by sex 

interaction was significant, F (1,39) = .42, p>.05 (see 

Table 19). On the post to follow-up analysis no significant 

differences were noted, F (1,39) = .34, £>.05 and neither 

sex, F (1,39) = ,59, p>.05, nor treatment by sex interaction 

was significant, F (1,39) = .29, £>.05 (Table 20}. 

TABLE 19, Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for the Behavioral 
Measure of Empathy, Pre- to Follow-up Test 
Period 

Source df MS 

Sex (A} 1 .06 .12 

Treatment (B} 1 29.23 62.73*** 

A X B 1 .19 .42 

Error 39 .47 

***£<,001, 

Written response measure. The Acceptance of Other 

Scale was used to rate empathy scores on the written 

response measure. As before, there were two vignettes for 

each target person (parent, peer, and dating partner) and 

the scores for both vignettes were combined to form a single 

score for each target person. The relationship between the 
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Figure 3, Mean Scores of Empathy Behavioral 
Responses Pretest, Posttest, and Five Months 
After Experimental Treatment. 
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TABLE 20. Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for the Behavioral 
Measure of Empathy, Post- to Follow-up Test 
Period 

Source df MS F 

Sex (A) 1 .29 .59 

Treatment (B) 1 .17 .34 

A X B 1 .14 .29 

Error 39 .50 

experimental group and control group means over the three 

test periods can be found in Figure 4. Results of the 

pretest to follow-up analysis showed that the experimental 

group, relative to the control group, significantly in

creased in its ability to respond empathically as seen by 

the total empathy score, F (1,39) = 74.51, £<.001 (Table 

21} and by the scores for each target person: (a) parents, 

F, a,39} = 63.78, £<.001 (Table 22), (b) peers, F (1,39) = 

47.0, £<.001 Table 23} and, (c} dating partners, F (1,39) = 

65.74, £<.001 (Table 24}. Results further indicated that 

neither sex, F (1,39) = .03, £>.05, nor treatment by sex 

interaction, F (1,39) = .01, £>.05 was significant for the 

total empathy score. 

Post to follow-up analysis results showed that for the 

total empathy score no significant differences existed 

between the experimental and control groups, F (1,39) = 

2.58, £>.05 (Table 25). Although significant differences 



8 -r 

7 --

42 

6 --

5 -. 

3 --

2 -. 

Experimental 

Control 

Pretest Posttest Follow-up 

Figure 4. Mean Scores of Empathy Written 
Responses Pretest, Posttest, and Five Months 
After Experimental Treatment. 



43 

were found for dating partner, F (1,39) = 8-55, £^-01 

(Table 26) there were no significant differences for parents, 

F (1,39) = ,97, p>-05 (Table 27) or for peers, F (1,39) = 

-60 p>,05 (Table 28)- On the total score, neither sex, F 

(1,39) = -01, £>.05, nor treatment by sex interaction, F 

(1,39) = ,11, £>,05 was significant-

TABLE 21. Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for the Written 
Response Measure of Empathy Pre- to Follow-up 
Test Period 

Source df MS 

Sex (A) 

Treatment (B) 

A x B 

Error 

1 

1 

1 

39 

. 0 3 

8 4 . 6 3 

. 0 1 

1 .14 

. 0 3 

7 4 . 5 1 * * * 

. 0 1 

***p<.001. 

TABLE 22- Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for Parent Items on 
the Written Response Measure of Empathy, Pre-
to Follow-up Test Period 

Source df MS 

Sex (A) 

Treatment (B) 

A x B 

Error 

1 

1 

1 

39 

. 2 5 

8 5 , 5 1 

, 0 0 

1 .34 

. 1 9 

6 3 . 7 8 * * * 

. 0 1 

***p<,001. 
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TABLE 23, Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for Peer Items on the 
Written Response Measure of Empathy, Pre- to 
Follow-up Test Period 

Source df MS 

Sex (A) 

Treatment (B) 

A x B 

Error 

1 

1 

1 

39 

1.02 

103.79 

.06 

2.21 

.46 

47.00*** 

.03 

***p<.001. 

TABLE 24 Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for Dating Partner 
Items on the Written Response Measure of 
Empathy, Pre- to Follow-up Test Period 

Source 

Sex (.A) 

Treatment (B) 

A X B 

Error 

***£<.001. 

TABLE 25. Anal^ rsis of 

df 

1 

1 

1 

39 

Variance on 

MS 

.91 

66.60 

.34 

1.01 

Gain Scores on 

F 

.90 

65,74*** 

.34 

the 
Acceptance of Other Scale for the Written 
Response Measure of Empathy, Post- to Follow-up 
Test Period 

Source df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

.02 

3.19 

.14 

1.23 

.01 

2.59 

.11 
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TABLE 26. 

Source 

Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for Dating Partner 
Items on the Written Response Measure of 
Empathy, Post- to Follow-up Test Period 

df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

. 7 8 

9 . 6 1 

. 1 2 

1 .12 

. 6 9 

8 . 5 5 * * 

. 1 1 

* * £<.01. 

TABLE 27. Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for the Parent Items 
on the Written Response Measure of Empathy, 
Post- to Follow-up Test Period 

Source df MS 

Sex CA} 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

. 0 2 

1 ,32 

. 2 7 

1 .36 

. 0 2 

, 9 7 

, 2 0 

TABLE 23. 

Source 

Analysis of Variance on Gain Scores on the 
Acceptance of Other Scale for the Peer Items 
on the Written Response Measure of Empathy, 
Post- to Follow-up Test Period 

df MS 

Sex (A) 

Treatment (B) 

A X B 

Error 

1 

1 

1 

39 

.13 

1.24 

.07 

2,07 

.07 

.60 

.03 



CHAPTER IV 

DISCUSSION 

The purpose of the present study was to evaluate the 

long-term effectiveness of a communication skills training 

program for adolescents. The results confirmed the hypoth

eses that those individuals who received training, relative 

to a control group, would significantly increase their abil

ity to self-disclose and to respond empathically from the 

pre- to the follow-up test periods. As expected, self-

disclosure skill level for the experimental group was high

est at the end of training and then declined somewhat in 

the intervening months with five-month follow-up levels 

still significantly higher than pre-training levels. For 

the most part, the experimental group maintained its high 

post training empathy level during the follow-up assessment. 

An examination of the skill levels of the experimental 

group at pretest, posttest, and follow-up intervals should 

serve to underscore the effectiveness of the training pro

gram- The combined male and female pretest behavioral 

scores averaged just over five on the Self-Feeling Awareness 

Scale which indicated that most .of the statements were 

abstract or descriptive in nature. The posttest scores, 

which averaged just over six and one-half, indicated that 

the speaker was able to identify and express feelings to 

46 
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his/her partner. Follow-up mean scores declined slightly 

to about six and one-fourth which indicated that the speaker 

owned thoughts, interests and values and expressed them at 

least inferentially to his/her partner. 

It is unclear at this point why the control group 

females increased their self-disclosure ability from the 

posttest to the follow-up. One possible explanation is that 

during the intervening time between the posttest and 

follow-up the female controls picked up the skills of self-

disclosure from their trained classmates. Since the school 

where the training took place is small, it is likely that 

the students from the two groups mingled. Why just the 

females increased in self-disclosure and not the males 

remains to be seen- Future research will need to examine 

this effect more closely, perhaps by using different mea

sures that would help to pinpoint the cause of these 

differences-

The written response measure was used as a quasi-

behavioral means to see if the skills could be generalized 

to interactions with other individuals- Results indicated 

that at least with regard to the situational vignettes in 

this study, the trained students did in fact increase their 

self-disclosure ability with parents, peers and dating 

partners. It is apparent from both behavioral and written 

assessments that the subjects maintained high self-
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disclosure skill levels five months after training. These 

results are particularly significant because of the absence 

of longer term skill maintenance assessments for most simi

lar programs-

The combined male and female behavioral scores on the 

Acceptance of Other Scale averaged almost four and one-half 

for the pretest. This score would suggest that students 

were not responding to the speaker's feelings, but rather 

were expressing their own thoughts and feelings- The post-

test and follow-up scores, which averaged six and one-third 

and six and one-fourth respectively, indicated that students 

were able to lay their own feelings aside and respond to 

their partner's feelings and thoughts-

As noted earlier, the written empathy measure was 

designed to test whether the skills of empathy could be gen

eralized to parents, peers and dating partners- The pretest 

scores for the combined males and females averaged almost 

four. The posttest and follow-up scores averaged seven 

and one-fourth and six and one-half respectively which 

would suggest that students could identify and respond 

accurately to the feelings and thoughts expressed by others-

It would appear, then, that at least with regard to the 

situational vignettes, the students were able to respond 

empathically to parents, peers and dating partners five 

months after treatment- It is evident that the students 
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were not only able to retain their empathy skill level five 

months after treatment but were also able to maintain high 

skill levels. As with self-disclosure skill level, these 

results are very encouraging, especially given the absence 

of similar follow-up data for most other communication 

skills training programs. 

Limitations and Suggestions 
for Future Research 

It would be interesting to know if the adolescent sub

jects involved in this program could retain their skills 

for a longer period of time, perhaps one or even two years 

after training- A two-year follow-up, which would probably 

find them in college or in a job situation, may provide 

additional information on the longer term effects of train

ing. In addition, future research along these lines may 

focus on the effects of skill training on such other vari

ables as relationship adjustment and satisfaction-

Another suggestion for future research stems from the 

findings of the quasi-behavioral written measure- Although 

these results indicated the students were able to increase 

their ability to self-disclose and respond empathically to 

parents, peers, and dating partners, a behavioral measure 

is clearly needed that would go beyond the limits of the 

written vignettes to determine actual use of the skills in 

real life situations-
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The fact that the present study was conducted in a 

small private school might suggest that the students who 

received training might also receive more personal attention 

on a daily basis and therefore might be more receptive to 

the material than public school students. Future research 

is clearly needed to systematically evaluate the effective

ness of this program with a public school population. In 

addition, studies conducted in different geographic locations 

as well as with students with different socioeconomic back

grounds might provide further information on the efficacy 

of the present communication skills training program. 

Implications 

The results of the present study provide several impor

tant implications for further research- First, it would 

appear that increased support has been given to the efficacy 

of communication skills training programs for adolescents. 

The fact that high skill levels were demonstrated five 

months after training substantially reduces the possibility 

that the posttest results were solely due to a heightened 

training effect. Second, the results of this study suggest 

that skill maintenance can be achieved with only a short-

term training program. It remains to be seen what could 

be achieved if training were expanded to include more hours 

of teaching and practice. Third, the results of this study 
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seem to suggest the possibility of teaching the skills of 

self-disclosure and empathy to an even younger population. 

Skills training at an earlier age, perhaps in an elementary 

school setting, may provide children with those communica

tion skills necessary to foster better peer and family 

relationships- In any case, the results of this study 

underscore the benefits and feasibility of adolescent skill 

training and clearly support future research in this area. 



REFERENCE NOTE 

1. Avery, A. W-, Ridley, C. A., Leslie, L, A., & 
Milholland, T. A, Training premarital dyads in 
self-disclosure and empathy skills. Paper pre
sented at the American Psychological Association, 
San Francisco, September, 1977-

52 



REFERENCES 

Alissi, A, S, Concepts of adolescence. In H. D. Thornburg 
(Ed-), Contemporary adolescence: Readings. Monterey, 
California: Brooks/Cole, 1971, 

Avery, A. W. Communication skills training for paraprofes-
sional helpers- American^ Journal of Community Psy
chology, in press-

Brock, G. W. A follow-up study on an intensive conjugal 
relationship enhancement program- Unpublished master's 
thesis. The Pennsylvania State University, 1974. 

Campbell, E- G- Adolescent socialization. In D. A. Goslin 
(Ed.), Handbook of socialization theory and research. 
Chicago: Rand McNally, 1969-

Campbell, D. T-, & Stanley, J- C- Experimental and quasi-
experimental designs for research- Chicago: Rand 
McNally, 1963-

Collingwood, T. Retention and retraining of interpersonal 
communication skills- Journal of Clinical Psychology, 
1971, 21_, 295-296. 

Collins, J. D. Experimental evaluation of a six-month con
jugal therapy and relationship enhancement program. 
In B. G- Guerney, Jr. (Ed-), Relationship enhancement, 
San Francisco: Jossey-Bass, 1977. 

Coufal, J. D- Preventive-therapeutic program for mothers 
and adolescent daughters: Skills training versus 
discussion methods- Unpublished doctoral dissertation. 
The Pennsylvania State University, 1975-

Elkind, D, Cognitive development in adolescence. In J. F. 
Adams (Ed-), Understanding adolescence, Boston: 
Allyn & Bacon, 1968-

Ely, E- A-, Guerney, B- G- Jr., & Stover, L. Efficacy of 
the training phase of conjugal therapy. Psychotherapy: 
Theory, research and practice, 1973, 1^, 201-2 03, 

Fiske, D., & Goodman, A. Immediate and long-term symptomatic 
course of psychiatric outpatients - American Journal 
of Psychiatry, 1963, 1 ^ , 429-439. 

53 



54 

Garrison, K- C. Physiological changes in adolescence- In 
J. F. Adams (Ed-), Understanding adolescence. Boston; 
Allyn & Bacon, 1968-

Ginsberg, B, Parent-adolescent relationship development 
program- In B. G, Guerney, Jr. (Ed,), Relationship 
enhancement. San Francisco: Jossey-Bass, 1977. 

Guerney, B. J. Relationship enhancement, San Francisco: 
Jossey-Boss, 1977. 

>:' Hatch, E- Ja , & Guerney, B. G. Jr- A pupil relationship 
enhancement program. Personnel and Guidance Journal 
1975, S4, 103-105-

Haynes, L, A didactic-experiential approach to training 
adolescents in self-disclosure and empathy skills- Un
published master's thesis, The Texas Tech University, 
1977. 

Lefrancois, G, R- Adolescents. Belmont, California: 
Wadsworth, 1976. 

Lerner, R, M, Showdown at generation gap: Attitudes of 
adolescents and their parents toward contemporary issues 
In H- D. Thornburg (Ed,), Contemporary adolescence: 
Readings- Monterey, California: Brooks/Cole, 1971. 

XMay, P, R. A-, Tuma, A- H,, & Kraude, W. Community follow-up 
of treatment of schizophrenia issues and problems-
American Journal of Orthopsychiatry, 1965, 35.' 7 54-763-

Miller, S., Nunnally, E- W-, & Wackman, D. B- Alive and 
Aware - Minnesota; Communication Programs, 1975-

Mosher, R-, & Sprinthall, N- Psychological education: A 
means to promote personal development during adoles
cence- The Counseling Psychologist, 1971, 2_, 3-82-

V Palau, J,, Leitner, L, , Drawgow, F,, & Drasgow, J- Further 
improvement following therapy. Group Psychotherapy 
and Psychodrame, 1974, 21^, 42-47-

Paul, G- L- Insight versus desensitization in psychotherapy 
two years after treatment termination- Journal of 
consulting Psychology, 1967, 3]^, 333-348. 

Piers, E- V- The Adolescent as a creative being. In J. F. 
Adams (Ed-), Understanding adolescence- Boston: 
Allyn & Bacon, 1968-



55 

Rappaport, A. F. Conjugal relationship enhancement program. 
In D- H- L- Olson (Ed,), Treating relationships. Lake 
Mills, Iowa: Graphic, 1976. 

Sargent, H. D. Methodological problems of follow-up studies 
in psychotherapy research- American Journal of Ortho
psychiatry, 1960, 20,' 495-506. 

Schlein, S- P- Training dating couples in empathic and open 
communication: An experimental evaluation of a poten
tial mental health program. Unpublished doctoral dis--
sertation. The Pennsylvania State University, 1971-

Sprinthall, N- A.,& Erickson, L- V. Psychology by doing 
psychology: Guidance through curriculum. Personnel 
and Guidance Journal, 1974, S2_, 396-405-

Vogelsong, E- L- Preventive-therapeutic programs for mothers 
and adolescent daughters: A follow-up relationship 
enhancement versus discussion and booster versus no-
booster methods. Unpublished doctoral dissertation. 
The Pennsylvania State University, 1975. 

Weiner, I. B-,& Elkind, li- Child development: A core 
approach- New York: Wiley, 1972. 

Wieman, R- J. Conjugal relationship modification and 
reciprocal reinforcement: A comparison of treatments 
for marital discord. Unpublished doctoral dissertation, 
The Pennsylvania State University, 1973. 



APPENDICES 

A. Self-disclosure Written Response 
Measure - Form A 

B. Self-disclosure Written Response 
Measure - Form B 

C. Empathy Written Response Measure - Form C 

D. Empathy Written Response Measure - Form D 

E. Empathy Written Response Measure - Form E 

F. Self-disclosure Written Response 
Measure - Form F 

G- Self-Feeling Awareness Scale 

H- Acceptance of Other Scale 

56 



57 

APPENDIX A: SELF-DISCLOSURE WRITTEN RESPONSE 

MEASURE - FORM A 

Instructions; Some situations that might commonly occur are 

described on the following pages- Your task is to express 

your feelings about each of the situations. You are to 

write your exact words as if you were in the situation right 

now- If the situations are not things that have actually 

happened to you, try to imagine what your feelings would be 

if you were in the situation- Remember your goal is to be 

open and expressive about your feelings. 

1- You have had an argument earlier in the day with a very 

good friend and you are concerned that you may have 

said some things that you didn't mean to say- It's 

important to you for him/her to understand how you are 

feeling because he/she is a valuable friend. You 

would say, " • " 

2. You have been needing extra spending money and have 

asked your father to increase your allowance. He's 

been putting you off, but this morning he gives you an 

allowance twice what you've been getting. You would 

say, .̂ • 

3. It doesn't seem like you ever get to spend much time 

with your boyfriend/girlfriend because there are so 

many things to do and he/she is always so busy with 
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other people. Today after school you have planned to 

ride home together and spend some time with each other. 

Right before last period he/she tells you that he/she 

has other things to do and won't be able to ride home 

with you. You would say, " , " 

4. You are really irritated with one of your friends 

because he/she is always borrowing your math notes and 

doesn't give them back until you ask for them. Tomorrow 

is the chapter test and you have been needing to study. 

You see your friend in the hall. You would say, " 

5- Your boyfriend/girlfriend planned a surprise birthday 

party for you which you really enjoyed because all of 

your friends were there. You know that he/she went to 

a lot of effort to pull it off- After everyone is gone 

you are together- You would say, " -" 

6. You have always had a very good relationship with your 

mother and it is very important to you to be close to 

her. Lately she has seemed very distant and preoccupied, 

but hasn't told you the reason. You want things to stay 

good between you. After supper you are in the kitchen 

together. You would say, " •" 
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APPENDIX B: SELF-DISCLOSURE WRITTEN RESPONSE 

MEASURE - FORM B 

Instructions: Some situations that might commonly occur 

are described on the following pages. Your task is to 

express your feelings about each of the situations. You 

are to write your exact words as if you were in the situ

ation right now, if the situations are not things that have 

actually happened to you, try to image what your feelings 

would be if you were in the situation- Remember your goal 

is to be open and expressive about your feelings. 

1. You have your first date with a guy/girl you've wanted 

to date for a long time- You had a fantastic time and 

would really like to go out with this person again- You 

really enjoyed being with this person. You would say, 

M 11 

2- You have really appreciated a close friend lately 

because he/she has helped you get through some rough 

situations. You're talking about it one night. You 

would say, " „______ • " 

3. You are really excited about an honor you received at 

school and you rush home to tell your mother about it 

because you've really never won an award before. Your 

mother is preparing dinner, but you get her attention. 

You would say, " „ ^ *" 
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4, You have been dating one person for quite some time and 

have a very good relationship, but he/she is consistently 

late and this really bugs you. You want to bring it up, 

but you don't want to offend him/her. You would say. 

5. Your father has been pressuring you to get a job this 

summer and accept some responsibility. Since this is 

probably, your last summer before leaving for college 

you would like to spend some good time with your friends 

and just goof around. You're really hesitant to talk 

about it, but the job subject has come up again. You 

would say, " . " 

6. You really are up tight about some things that are 

going on at home with your parents and you need to talk. 

Your good friend has shown a lot of concern, but you're 

afraid he/she won't understand because he/she has a 

very good relationship with his/her parents. You would 

say, " -
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APPENDIX C: EMPATHY WRITTEN RESPONSE 

MEASURE - FORM C 

Instructions; The following are some situations that you 

might possibly find yourself in. Your task on these items 

is to be understanding and accepting in your response to 

the person described in the situation. You are to give the 

exact words you would say in each situation. 

1. You come home from school and your mother begins tell

ing you things she needs for you to do around the house. 

She is obviously very irritated about something, but 

doesn't mention what it is- You would say, " 

— 

2- Your boyfriend/girlfriend is very involved with school 

activities and has been under a great deal of pressure 

to get things done lately- It seems like everybody's 

been hasseling him/her. As you are walking to class 

he/she seems very quiet and a little preoccupied- You 

would say, " - " 

3. You meet a friend you haven't seen for several days; 

the last time you were together he/she was pretty de

pressed about things. Today he/she smiles and says, 

"You know things are really looking up. I'm feeling 

really great about myself, the things I'm doing, my 

plans and everything. You would say, " •" 
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4- Your dad got a big promotion in his job today. You can 

sense that this is really significant to him because he 

has worked very hard for the position. You would say, 

5. Your boyfriend/girlfriend has been studying for a big 

test for the past week and this morning took the test 

and did really well. You see him/her after class and 

he/she says, "It's such a relief to have that over with 

and I did good, now we can be together more." You would 

say 
II 

6, One of your close friends has just broken up with their 

boyfriend/girlfriend- He/she is obviously very upset 

about it and comes to you to talk it out- One remark 

made is, "It's just not really worth it to care about 

somebody when you're just gonna get shafted." You 

would say, " • 
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APPENDIX D: EMPATHY WRITTEN RESPONSE 

MEASURE - FORM D 

Instructions; The following are some situations that you 

might possibly find yourself in- Your task on these items 

is to be understanding and accepting in your response to 

the person described in the situation- You are to give the 

exact words you would say in each situation, 

1- Your boyfriend/girlfriend just wrecked his/her car. It 

was the new car he/she got for Christmas and he/she is 

really up tight about telling his/her parents- You 

would say, " . " 

2- Your dad has found out that he has some heart problems 

and his doctor has advised him to become fairly inactive. 

This has been very hard for him since he has always been 

very active. He seems depressed most of the time and 

particularly tonight after supper- You would say, 

IT " 

3, Your mother received a letter today from her sister who 

she hasn't seen in 5 years saying she is coming for a 

long visit. You can tell your mother is really thrilled 

about this visit- You would say, " ^ . 

4- A good friend of yours is a Senior this year and has been 

applying to several very difficult colleges and has been 

worried that he/she would not be accepted- Today he/she 
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comes running up to you before school to show you the 

letter of acceptance from one of the top schools. You 

would say, " , 

5- You and your girlfriend/boyfriend haven't been getting 

along very well lately but last night you had a really 

good talk and seemed to straighten things out. This 

morning he/she is in a very good mood and says to you, 

"I sure do feel good about our talk last night, I feel 

closer to you." You would say, "___ • 

6- Your best friend has been having a lot of problems with 

his/her parents and seems to be in trouble all of the 

time. He/she doesn't think that all the punishment is 

justified and is about to explode. You would say. 
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APPENDIX E: EMPATHY WRITTEN RESPONSE 

MEASURE - FORM E 

Instructions: The following are some situations that you 

might possibly find yourself in. Your task on these items 

is to be understanding and accepting in your response to 

the person described in the situation. You are to give the 

exact words you would say in each situation. 

1. Your boyfriend/girlfriend is very involved with school 

activities and has been under a great deal of pressure 

to get things done lately. It seems like everybody's 

been hasseling him/her. As you are walking to class 

he/she seems very quiet and a little preoccupied. You 

would say, " . " 

2. One of your close friends has just broken up with their 

boyfriend/girlfriend. He/she is obviously very upset 

about it and comes to you to talk it out. One remark 

made is, "It's just not really worth it to care about 

somebody when you're just gonna get shafted." You 

would say, " . " 

3. Your dad got a big promotion in his job today. You can 

sense that this is really significant to him because he 

has worked very hard for the position. You would say. 
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4- Your best friend has been having a lot of problems with 

his/her parents and seems to be in trouble all of the 

time. He/she doesn't think that all the punishment 

is justified and is about to explode. You would say, 

II I 

-

5. Your dad has found out that he has some heart problems 

and his doctor has advised him to become fairly inactive, 

This has been very hard for him since he has always been 

very active. He seems depressed most of the time and 

particularly tonight after supper. You would say. 

6. Your boyfriend/girlfriend has been studying for a big 

test for the past week and this morning took the test 

and did really well. You see him/her after class and he/ 

she says, "It's really a relief to have that over with 

and I did well, now we can be together more." You 

would say, " _• 
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APPENDIX F: SELF-DISCLOSURE WRITTEN 

RESPONSE MEASURE - FORM F 

Instructions: Some situations that might commonly occur are 

described on the following pages. Your task is to express 

your feelings about each one of the situations. You are to 

write your exact words as if you were in the situation right 

now. If the siutations are not things that have actually 

happened to you, try to imagine what your feelings would be 

if you were in the situation- Remember your goal is to be 

open and expressive about your feelings. 

1- Your boyfriend/girlfriend planned a surprise birthday 

party for you which you really enjoyed because all of 

your friends were there. You know that he/she went to 

a lot of effort to pull it off. After everyone is gone 

you are together- You would say, " ." 

2- You have had an argument earlier in the day with a very 

good friend and you are concerned that you may have said 

some things that you didn't mean to say. It's important 

to you for him/her to understand where you're coming 

from and how you're feeling because he/she is a valuable 

friend. You would say, " •" 

3. You have always had a very good relationship with your 

mother and it is very important to you to be close to 

her. Lately she has seemed very distant and preoccupied. 
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but hasn't told you why- You want things to stay good 

between you. After supper you are in the kitchen 

together. You would say, " ," 

4. You really are up tight about some things that are 

going on at home with your parents and you need to talk 

to your good friend who has shown a lot of concern. 

You're afraid he/she won't understand because he/she has 

a very good relationship with his/her parents- You 

would say, " - " 

5. You have been dating one person for quite some time and 

have a very good relationship, but he/she is consistently 

late and this really bugs you. You want to bring it up, 

but you don't want to offend him/her. You would say, 

6. Your father has been pressuring you to get a job this 

summer and accept some responsibility. Since this is 

probably your last summer before leaving for college you 

would like to spend some good time with your friends and 

goof around. You're really hesitant to talk about it, 

but the job subject has come up again tonight. You 

would say, "__ ." 

Have you had any additional interpersonal skills train

ing since last May? 

YES NO If yes, please describe 
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APPENDIX G: SELF-FEELING AWARENESS SCALE 

Rating Meaning of Rating 

8 Directly stating as one's own ("owning") deep or 

long-standing feelings about self or partner that 

are positive or negative- The feelings are not 

expressed indirectly; they are designated by name 

(for example: angry, happy, depressed). 

7 Owning feelings about self or partner at a more 

guarded level or in less emotional terms. 

6 Owning thoughts, interests, values of self or the 

listener- Feelings are not expressed except 

inferentially-

5 Making comments or statements about self or the 

listener of an abstract or descriptive nature (not 

owning them). Simple agreements or disagreements-

4 Making social conversation not about self or the 

listener, (A half minute of complete silence is 

also scored here-) 

3 Making suggestions in a negative or positive man

ner to influence behavior of partner. Rejecting 

ideas put forth by the listener, 

2 Giving directions- Making demands- Being mildly 

accusative- Mildly attacking or praising self of 

the listener without owning feelings. 
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^^^^^g Meaning of Rating 

1 Strongly attacking, accusing or praising self of 

the listener without owning feelings. 
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APPENDIX H: ACCEPTANCE OF OTHER SCALE 

^^^^"? Meaning of Rating 

8 Verbally reflects (states) the deepest feelings 

expressed by the other. Also, content, if any, 

accurately reflects the main thrust of the other's 

meaning- A highly empathic response. 

7 Recognizing feelings with full attention to mood, 

but not conveying sensitivity to level of intensity, 

or not responding fully to the significant feelings-

Also, content, if any, is in accord with main 

thrust of the other's meaning-

6 A paraphrasing of content that is in accord with 

the main thrust of the other's meaning. Accepting, 

accurate, but not stating any feelings of the other. 

5 The attempt to "stay with" the other is clear, but 

the response goes astray in some way. The follow

ing are examples of ways in which the response may 

stray from one that focuses fully on the other's 

own thoughts and momentum: (a) questioning in an 

attempt to get an elaboration of the other's 

thoughts; (b) giving a suggestion about the other's 

intent that has not been implied by the other; or 

(c) a response that has the effect of infusing 

ideas different from the other's. 
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^^^^"g Meaning of Rating 

4 Nonaccusative social conversation. Responding with 

one's own ideas after the fashion of typical social 

discourse. (A half minute of total verbal silence 

is scored here. Under certain circumstances, "yes" 

or "uhra uhm" and responses of this nature are also 

scored here}. 

3 Directing. Moderately critical in tone, but not 

abusive. Taking the lead. Giving suggestions. 

Although statements are not presented as being in 

direct opposition, the statement has the effect of 

interjecting thoughts that are in opposition to 

those expressed by the other. Questioning in order 

to defend one's own point of view. 

2 Open disagreements with content expressed by the 

other. Contrary statements. Statements suggestive 

of boredom, incredulity, rejection, disgust, dis

belief, and so on, 

1 Strongly argumentative. Accusative. Openly re

jecting the other person or that person's rights 

to have the feelings he has expressed. Abusive. 

Demanding, Angry. 


