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Fill up your Life with Laugh

A Friend in Need is a Friend Indeed

Rest Makes Rusty

Talking is Silver and Silence is Gold

i
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ABSTRACT

Setyawan, Faiq. Speaking Material in English On Sky Published by Erlangga for
the Fist Grade of Junior High School by Using Curriculum Mapping. A
Final Project. English Department. Faculty of Languages and Arts,
Semarang State University. First Advisor: Dr. Dwi Rukmini, MPd. Second
Advisor: Dr. Dwi Anggani LB, MPd.

Key Words: Speaking Materials, Textbook, KTSP, Curriculum Mapping.

There are many factors that determine the success of teaching and learning
English. Some of the factors are a textbook and the existing curriculum. Textbook
should be written based on the latest curriculum and all materials in the textbook
should be compatible with the detail description in the curriculum.

The problems that have been discussed in this study are what speaking
materials displayed in the textbook English On Sky for the First Grade of Junior
High School and whether the speaking materials of the textbook are compatible or
not with the latest curriculum, that is School Based Curriculum (In bahasa
Indonesia, it is called KTSP).

A descriptive qualitative approach was used in this study. Data were
collected from the textbook English On Sky for the First Grade of Junior High
School Published by Erlangga. After getting the data, the writer analyzed the data
by mapping the speaking materials of the textbook and KTSP, comparing the two
of them, and the last, evaluating the gap between them to find out whether the
speaking materials from the textbook are compatible or not with KTSP. There are
5 speaking materials required in ‘KTSP’ which are not found in the textbook.
They are “asking and giving fact, asking and giving services, expressing
politeness, asking for clarification and responding interpersonally”.

By conducting this study, it is hoped that English teachers pay attention to
the content of the textbook that they used to teach their students. They have to
choose textbook which is compatible with the latest curriculum. It is also hoped
that textbook authors will present speaking materials which are compatible with
the latest curriculum.
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CHAPTER I

INTRODUCTION

1.1. Background of the Study

 Language is one of the important aspects to communicate. From time to

time people try to convey their messages through many ways. Ramelan (1992:

19) states that even though they had conventional ways in conveying the

messages such as gestures or signs, but it had meaning and was understood by

the community. In other words, people in the past conveyed their messages by

using gestures, signs and pictures. Those means of messages can be found in

some caves in all over the world. The pictures resemble the condition at that

time and the proof of the existence from the people at that time that tried to

convey their messages. Human is a social being who always needs company in

his life. They can not live alone, they always live together in groups since they

need each other’s help and company.

 In order to facilitate their efforts to provide themselves with the necessities

of live, human beings have to cooperate one with another. For instance, when

someone needs rice for his daily food, he does not need to grow it himself in his

field. It will be enough for farmers to do it, while he can get the rice by buying it

from them, while to cultivate their land, farmers need blacksmith to provide

them tools such as a hoe or a plough. It is clear from the example above, the

members of a community need each other and should work together for their

own benefits.

1
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 It is for the purpose of this cooperation, the members of a social group

need a means of communication, which is called ‘language’. Ramelan (1992:

20) states that with language man can express his ideas and wishes to other

people such as when he needs their help so that close operation among members

of the group can be carried out. In more than 20th century, language has evolved

in different ways, depends on the spread of people in all over the world. The

language evolved with the evolution from the human beings. John B. Carrol

(1953) in Ramelan (1992: 10) states that language is an arbitrary system of

speech sounds or sequences of speech sound which is used or can be used in

interpersonal communication by an aggregation of human beings, and which

rather exhaustively catalogs things, processes, and events in human

environment. Another explanation comes from UniXL (2007), which states that

the term language is considered to be a system of communicating with other

people using sounds, symbols and words in expressing a meaning, idea or

thought. From definition above, we can know some characteristics of human

language. That language is systematic, arbitrary, spoken, social and complete.

 Ramelan (1992: 12) states that language, like any other cultural item, is

handed down from generation to generation without questioning and this is the

reason why language is always taken for granted. There are several languages in

all over the world, such as German, French, Chinese, English, etc. In the

globalization era, we need a means of communication to foster cooperation

among different countries. English as an International language plays an

important rules to communicate with the different countries. News, technology
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development, scientific invention and many more are mainly reported in

English. To keep up with such competitiveness, Indonesia as a developing

country has to equip its generation with English.

English has accordingly been chosen as the first foreign language to be

taught in our school rather than the other language. Ramelan (1992: 1) states

that since the proclamation of Indonesia on the 17th of August 1945 English has

been taught in this country as a first foreign language. However, it does not

mean that the result of teaching English in our school is satisfactory, despite the

fact that it is taught continuously for six years at the high school, three years at

the SMP (Junior High School) and three years at SMA (Senior High School).

The failure of teaching in the education system in Indonesia has been pointed

out by Ramelan (1992: 3), he added that: “although English has been taught for

a long time, the result of teaching English is still considered unsatisfactory”. By

knowing this unsatisfactory fact, the Indonesian government has made many

changes in the educational system in Indonesia, especially for the curriculum. C.

Jack Richards on his view states that:

Curriculum focuses on determining what knowledge, skills, and values
students learn in school, what experience should be provided to bring
about intended learning outcomes, and how teaching and learning in
school or educational systems can be planned, measured and evaluated.
(2001: 2)

 In other words, curriculum can be described as a comprehensive plan

which provides information not only about what students learn, but also why

they learn it, how they learn it, how teachers would facilitate them to learn, what

materials used to support them and methods of assessments. It is used as a guide
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for teachers to accomplish their duties enabling students to master English.

Another view upon curriculum is also stated by Hornby. He states that

curriculum is the subject included in a course of study or taught at a particular

school, college, etc (Hornby 1997: 287). Moreover, Susan Feez and Helen Joyce

(1998: 9) states that curriculum is a general statement of goals and outcomes,

learning arrangements, evaluation, and documentation relating to the

management of programs within an educational institution.

The latest curriculum, 2006 curriculum, brings a new paradigm in English

language teaching in Indonesia. This curriculum is the revision of the previous

curriculum, that is 2004 curriculum. www.puskur.net (2006) states that in the

new curriculum, the materials are now arranged more appropriately to develop

Indonesian students’ ability to understand and create spoken and written

discourses which are realized in four basic skills: listening, speaking, reading

and writing. Having qualified teachers would be so fruitful, but a good teaching

learning process is not only put a qualified teacher as a single main source, the

involvement of students and also the support from a good textbook will be very

helpful in teaching learning process itself.

A lot of books are written in English, and the students have to be able to

understand them, even though they do not know the meaning of every word. So,

in order to understand a text, a student must have a good command of the

vocabulary of the target language through learning a language and merely

learning words.

http://www.puskur.net
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Students usually have textbooks as guidance for their study for every

subject. The textbooks provide them with knowledge and exercises of the

related subjects. For instance, in the English subject, a textbook may contain

knowledge and practice in how words in the language are pronounced for

example in phonology, how words are combined into sentences for example in

grammar, and how expressions are used in communications for example in

speaking. The ultimate objective of the textbook is to permit the student to

proceed on his/her own, by providing the basic facts, concept, and

generalization required for further study. It is not possible for any written

record, textbooks for instance, to be completely current and up-to-date.

Dealing with 2006 curriculum, it is important to provide the students with

a good textbook. Since 2006 curriculum is the newest curriculum that just

implemented in our education system, as a result, many textbooks are not well

design for the 2006 curriculum materials. Related to that problem, the writer

will discuss how to choose a good textbook based on curriculum mapping as a

guidance for the teacher.

1.2. Reasons for Choosing the Topic

This study is related to the analysis of selecting the textbook by using the

curriculum mapping and how it is implemented in selecting a good handbook

for teacher. There are several reasons which become the writer’s concern in

choosing the topic are as follow:
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1. 2006 curriculum (in Indonesian known as ‘KTSP’), which is revised version

of curriculum 2004, has not been fully implemented in our educational

system yet.

2. Book is one of the important aspects to teach English in school. Good book

will provide valuable information for the teacher and the students. Since

KTSP has just implemented in 2006, as a result many textbooks has not well

organized to cover the materials from KTSP. Speaking as one of the skills

that should be achieved by the learners in order to use it communicatively.

This study is intended to examine the representativeness of speaking

materials coming from the latest curriculum.

3. Curriculum mapping as one of the technique suggested by the writer that is

used to analyze the textbook whether the textbook cover the materials of

KTSP or not.

4. English on Sky which is published by Erlangga as one of the recommended

books by the writer.

1.3. Statement of the Problem

In this study, the writer intends to solve the following problem: How do

the speaking materials for the first grade of junior high school meet the criteria

of the 2006 curriculum.

1.4. Objective of the Study

The objective of the study is to analyze the representativeness of speaking

materials of KTSP for the first grade of Junior High School in the Erlangga

book.
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1.5. Significance of the Study

There are three significances from this study:

1. The teacher can select the most suitable textbook in teaching.

2. It helps the teacher in choosing the textbook which is compatible with the

latest curriculum.

3. It helps the publisher in revising the materials for the textbook, so that the

materials will be appropriate with KTSP.

1.6. Outline of the Study

The discussion of this final project is divided into five chapters. It can be

described as follows:

Chapter I present the introduction. It comprises the background of the

study, reasons for choosing the topic, statement of the problem, objective of the

study, significance of the study, and outline of the study.

Chapter II presents a review of the related literature, which gives the

explanation of the framework of the study. It comprises curriculum, the

definition of curriculum, 2004 curriculum (KBK), 2006 curriculum (KTSP),

language skills, speaking skill, speaking materials, syllabus, text book, function

of textbook, and curriculum mapping.

Chapter III deals with the methods of investigation. It encompasses

research approach, source of data, form of data, object of the study, procedure of

collecting the data, procedure of analyzing the data, and technique in reporting

the result of the analysis.
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Chapter IV presents the results of analysis. This chapter describes the data

analysis and the general findings.

Chapter V as the last chapter presents conclusions and suggestions. This

chapter concludes all of the process and the general findings and also

suggestions. This part also provides the appendices and bibliography.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The main concern of this study is about how to choose a good handbook

for the teaching learning process so that later on the teacher could analyze the

book that he/ she use, is it appropriate or not for the teaching-learning process

itself.

2.1. Curriculum

 Curriculum is the basis for doing teaching-learning activities. A teacher

should know the curriculum before he or she teaches his or her students, as

curriculum has been made on the basis of student’s need. Considering the

importance of curriculum, the writer will discuss further about its definition,

2004 Curriculum (KBK) and 2006 Curriculum (KTSP) for SMP/MTs.

2.1.1. Definition of Curriculum

 According to Oxford Advanced Learner’s Dictionary of Current English,

curriculum is a course of study in school, college, etc. (Hornby, 1987: 211).

From the explanation above, it may mean that a study in schools, colleges,

universities, and some other institutions should run continuously from one topic

to another topic. The other definition is from Winecoff as cited by Aryani (2007:

9), he gives his explanation about curriculum as follows: “it is generally defined

as a plan developed to facilitate the teaching and learning process under the

direction and guidance of a school, college, or university and its staff members.”

 Furthermore, according to Pratt as cited by Mashithoh (2005: 6) a

curriculum is needed to be made explicit. They are (1) A curriculum is

9
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intentions, or plans. (2) A curriculum is not activity, but plans, or blue print, for

activities. (3) A curriculum contains many other kinds of intentions, such as

what learning students are to develop, the means of evaluation to be used to

assess learning, the criteria according to which students will be admitted to the

program, the materials and equipment to be used, and the qualities required the

teachers. (4) A curriculum involves formal intentions, that is intentions

deliberately chosen to promote learning it does not include random, unplanned,

or non learning activities. (5) As an organized set of intentions, a curriculum

articulates the relationship among its different elements (objectives, content,

evaluation, etc), integrating them into a unified and coherent whole. (6) Both

education and training are referred to in the definition to avoid the

misunderstanding that occurs if one is omitted.

 In sum the writer concludes that curriculum is a plan that is developed to

make teaching-learning activities progress well. It is kind of guidance in the

teaching-learning activities.

2.1.2. 2004 Curriculum (KBK)

English language is a means for communicating in spoken and written. For

that reason, the 2004 English Curriculum for SMP/ MTs prepares the students in

order to achieve competencies that make them to be able to reflect their

experience and other experience to show their idea.

 In 2004 English Curriculum for SMP/MTs (2003: 4), ‘SMP’ graduates

should be able to achieve functional level for communication. That is in line

with Wells as quoted by Hammond (1992: 9), that this perspective emphasizes
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the use that are made of literacy in interpersonal communication. To be literate,

according to this perspective, is to be able to as member of that particular

society to cope with the demands of everyday life that involve written language.

 The students should be able to communicate in various texts, including

text types that are stated for this literacy aim because the literacy focuses in

developing English teaching-learning process, as the 2004 Curriculum states.

2.1.3. 2006 Curriculum (KTSP)

Curriculum is a set of plans and settings about the purpose, content,

material and the way which is used for guidelines to conduct teaching and

learning activity in order to achieve the certain purpose of education.

Curriculum is never static. The need to adjust the development of

education of other countries and the discoveries of new theories and knowledge

help to explain this condition. In Indonesia, curriculum is also always

developed.

The newest curriculum, 2006 curriculum brings a new paradigm to our

educational system. “Curriculum 2006 is an operational curriculum which is

formed and practiced by each school in Indonesia.”

(www.puskur.net/inc/sma/BahasaInggris.pdf). Based on UU 20/2003 and PP

19/2005 2006 curriculum emphasizes on two basic parts. The first part is about

Standard Competence and Basic Competence. The second part is about

Graduation Standard and Content Standard.

KTSP is an operational curriculum which gives authority for schools to

design the materials for conducting teaching and learning based on their needs

http://www.puskur.net/inc/sma/BahasaInggris.pdf
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which are appropriate with the Standard Competence and The Basic

Competence on it. In practicality, 2006 curriculum is different from the previous

curriculum, 2004 curriculum (KBK). While 2004 curriculum (KBK) is prepared

well by the government, as example: the material and the syllabus were

designed by the government on which teacher’s role is only as conductor, 2006

curriculum (KTSP) puts the teacher as the designer of the curriculum. Teacher

should design all the materials and also the syllabus from the beginning up to

the end of the lesson. Consequently, the teacher must be creative in theory and

practice.

The model of competence chosen in this curriculum is the one belongs to

Celce-Murcia, Dornyei and Thurrel (1995) which concerns about

communicative competence. The model explicates that language is

communication, not a set of restricted rules.
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Figure 1. Communicative Competence (Celce-Murcia et al. 1995:10) in

Puskur 2003

From the model, it is shown that the core of competence in directed to

discourse competence. Discourse competence can only be reached if students

have obtained socio-cultural, linguistic, actional and strategic competence.

Instead of Communicative Competence above, this curriculum also adopts

literacy-based teaching, the notion used by Richard Kern to name an education

which gives emphasis to both spoken and written aspects of language. He states

that:

Literacy-based teaching admits the primary importance of developing
communicative ability in a new language, but it also emphasizes within
that general goal, the development of learners’ ability to analyze,
interpret and transform discourse and their ability to think critically
about how discourse is constructed and used toward various ends in
social contexts. Kern (2000:303).
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Thus, the main focus of English in 2006 curriculum is “developing

students’ ability to communicate in the context of discourse competence, i.e. the

ability to express written or oral text which is realized in four basic skills:

listening, speaking, reading and writing.” (Puskur: 2003).

As an addition, 2006 curriculum highlights its implementation on the basis

of communicative competence which involves the using of language for

interpersonal and transactional communication. The success or the failure

towards the implementation of this curriculum in English teaching not only

depends on the teacher but also the role of the textbook itself in supporting the

teacher in teaching learning process.

2.2. Language Skills

 Every language consists of four basic skills. They are all made of listening,

speaking, reading, and reading subsequently, no matter what sort of language it

is, how it is structured and where it is from. Those four skills are connected

instrinsically but also very different. They must all be mastered to become fluent

in a language. People can be good at one and poor at another.

 As human grow, they acquire listening skill firstly. Then they speak, read,

and the last they write. But, in learning a language that is not their mother

tongue, listening is most probably the hardest skill to be mastered. There is no

time to reread the words and look them up. It is like speaking but we are not in

control and must understand what to be said.
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 Speaking is the most used aspect of language for most people. But,

sometimes people have also difficulties to speak since they have no time to

correct themselves, especially they who speak foreign language.

 Reading may well be the first skill that a new student of a language comes

into contact with. It is all about understanding the written word. Different with

reading, writing is where the language learners start to actually create language

themselves. It has big advantage that when something has been written down, it

can be revised and worked at until correct, thus helping students to eradicate

their mistakes.

 Apart from this, a person who can understand the spoken word should be

able to understand the written word. The four principles should go hand in hand

and linked according to the purpose of language learning that is to improve the

speakers’ four skills of listening, speaking, reading, and writing with the base of

large vocabulary, good grammar, and correct pronunciation. But the final

purpose is to let speakers be able to use the language.

2.3. Speaking Skill

Speaking is one of the four basic skills in learning language beside

listening, reading, and writing. Speaking is like singing. It means we go go-up

and down our voice in different level. A student of a music has to learn the

theory of combining sounds music into harmonic sequences as well as speaking,

we have to combine the grammar, vocabulary, intonation, speech acts, and

others aspect in order to the goal of our communication conveyed and be

understood by our illocutionary.
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In learning a language (English), speaking is an important part. To master

speaking, it is necessary to study about speech sounds, spelling, pronunciation,

vocabulary, and other aspects.

Speaking has several meanings, like Bygate (1987: viii) describes that

speaking is a skill deserves attention every bit as much as literary skills, in both

first and second language. There are two basic ways, he adds, in which speaking

can be seen as a skill, they are:

a) Motor perceptive skills, including articulating, perceiving, recalling

in the correct order sounds and structure of the language.

b) Interaction skill, which cover making decision about communication,

such as what to say, how to say it and whether to develop it, in

accordance with one’s intentions, while maintaining the desired

relation with others.

It is rather different with what Bailey (2005: 7) assumes that speaking is

the production skill that consists of producing systematic verbal utterances to

convey meaning.

Based on the meanings above, the writer concludes that speaking is a skill

deserves attention every bit to convey meaning both in first and second

language. In addition, the writer adds that someone who wants to speak a

foreign language has to know the rules of that language, like grammar,

vocabulary, pronunciation, and word-formation, and to apply them properly in

communication.
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2.4. Speaking Materials

Many people feel that speaking in a new language is harder than reading,

writing, or even listening. The reasons are, first, unlike reading or writing,

speaking happens in real time, usually the person he is talking to is waiting for

him to speak right then. Second, when he speaks, he cannot edit and revise what

he wish to say, as he can when he is writing (Nunan, 2003:17). Speaking is in

many ways an undervalued skill. Perhaps this is because we can almost all

speak, and so take the skill too much for granted (Bygate 1987: vii). In speaking

we have to concern on the negotiation of meaning in the sense of making

oneself understood.

The teaching English materials are divided into two groups. They are

language components and language skills. Language components among others

are structure, spelling, and vocabulary. While language skills are listening,

speaking, reading and writing. From the four languages skill mentioned above,

here only one skill that becomes the concern of this study, that is speaking.

Dealing with the speaking skill in 2006 curriculum, there are two kinds of

competences that must be achieved by students; they are standard competence

and basic competence. For the standard competence students must be able to

express meaning in transactional and interpersonal conversation in daily

activities context. Bailey defines interpersonal speech as “communication for

social purposes, including establishing and maintaining social relationships.”

While “Transactional speech involves communicating to get something done
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such as the exchange of goods and or services.” (2005: 97). For the basic

competence, students must be able to respond to those interpersonal and

transactional conversations such as:

1. greeting recognized and unrecognized people;

2. self introduction and introducing somebody else;

3. giving command or prohibition;

4. asking and giving information;

5. expressing thank you;

6. asking for apology;

7. expressing politeness;

8. asking and giving services;

9. asking and giving goods;

10. asking and giving fact;

11. asking and giving opinions;

12. expressing like and dislike;

13. asking for clarification; and

14. responding interpersonally.

 Instead of the above conversation, students are also required to express

meaning and short simple monologue in a form of descriptive and procedure to

interact with surroundings. Mark and Kathy Anderson (1997:8) states that a

descriptive is a piece of text which describe a particular person, place or thing.

While a procedure is a piece of text which describe how something is

accomplished through a sequence of actions or steps.
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2.5. Syllabus

The focus of English language teaching (ELT) has recently shifted to a

concern with developing discourse skills. The aim of ELT is now seen as

enabling learners to develop the knowledge and skills which will allow them to

engage with whole texts appropriate to social contexts. This shift in focus has

led to a reassessment of the role of the syllabus in defining what will be taught

in English language course. (S. Feez& Helen Joyce 1998: V)

Syllabus, that is a statement on the subject matter, topics, or areas to be

covered by the course leading to the particular examination (H H Stern

1987:19). Moreover, the term syllabus has been explained more briefly by S.

Feez& Helen Joyce. They states that:

A syllabus is an explicit and coherent plan for a course of study. The
syllabus is a guide or map for the teacher or the learners which may
need to be altered once the course commences. A syllabus is
constructed by selecting and sequencing content, based on explicit
objectives. It is a public document, usually prepared by the teachers and
negotiated with learners. It specifies what is to be taught in any
particular course of study. (S. Feez& Helen Joyce 1998: 2)

In 2006 curriculum (KTSP), every school may have different curriculum

depending on the need and the condition of the school. Consequently, teacher’s

role is very important in selecting and preparing the materials well. As states by

Nunan:

… we must make judgements in selecting syllabus components from all
the options which are available to us … these judgements are not value
free, but reflect our beliefs about the nature of language and learning.
(Nunan 1988: 10).
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Syllabus not only based on the teacher needs in teaching English to their

students but also reflect the beliefs and also tradition from each area that

different with the others. Consequently, teacher should able to arrange the

syllabus that not only cover English materials for their students but also cover

the reflection of the beliefs and tradition from that area itself.

Text-based syllabus design is based on an approach to teaching language which

involves:

1. teaching explicitly about the structures and grammatical features of spoken

and written texts

2. linking spoken and written texts to the social and cultural contexts of their

use

3. designing units of work which focus on developing skills in relation to

whole texts

4. providing students with guided practice as they develop language skills for

meaningful communication through whole texts (S. Feez& Helen Joyce

1998: V).

In arrange the syllabus, teacher should also involve the students by giving

them the objectives of the syllabus and also the goal that they will achieve at the

end of the study. Nunan states that:

… by providing learners with detailed information about goals,
objectives, and learning activities, learners may come to have a greater
appreciation and acceptance of the learning experience they are
undertaking or about to undertake. It may be that learners have different
goals from those of teacher simply because they have not been informed
in any meaningful way what the teacher’s goals are. (Nunan 1988: 79-
80)
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Then it can be concluded that by giving the learners with the information

that they need about the goal of the lesson will help them in following the

teaching-learning activities well.

2.6. Text Book

A book plays important roles in modern life as the means to get

information and knowledge. Good book will help the reader to provide them

with valuable information that they need. Bookstore and libraries are places

where people can find books as source of information and knowledge.

In our educational system itself, books play an important role to cover the

materials from the curriculum. Students usually have textbooks as a guidance

for their study in every subject. The textbooks provide them with knowledge

and exercises of the related subjects. For instance, in the English subject, a

textbook may contain knowledge and practice in how words in the language are

pronounced such as in phonology, how words are combined into sentences such

as in grammar, and how expressions are used in communications such as in

speaking.

According to Webster (1983: 1888), textbook is a book giving instructions

in the principles of a subject study. It means that textbooks are needed in the

teaching and learning process, moreover in reading activities. Nevertheless, it is

certainly not easy to present the English reading to Indonesian students whose

language is different. Another explanation comes from Deighton in Iswahyuni

states that:
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The terms textbooks refer to the material which are employed by school
or college students as standard works on particular skill or subject. They
are design for classroom with appropriate vocabulary items, illustration,
student exercises, and teacher aids. They range preprimary to the
technical, medical, and scientific material used in a higher educational
institution. (2000 : 20)

The role from school to provide good book for students is inevitable;

moreover this task has also become the responsible for the teacher to analyze

and to select a good book for the teaching learning process. To support the

learning process, the textbook used in the classroom should have good quality.

Considering the essential meaning of a textbook, Anglin, et. al. (1982: 121) put

forward some tips for using the textbooks:

First, never use the textbook as the sole teaching tool. In order to be

effective, textbooks must be supplemented with other materials. Here, teachers

are required to use a variety of supplementary materials.

Second, decide what parts of the text to be emphasized in accordance with

the school’s goal and philosophy. It is true that most school choose texts that are

compatible with their own goals and philosophy, but it must be remembered that

commercial texts are designed to fit a wide variety of teaching situations.

Therefore, the effective teacher should alter the text to meet the goals specified

in the curriculum guide.

Third, use the teacher’s guide as an important instructional resource.

Teacher should not only depend on the suggestions listed in the teacher’s guide,

but should use it as an important source of supplementary ideas.
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Next, vary the use of the textbooks. Teacher should vary his or her

instructional strategy, including the way the textbook is used. Finally, adapt the

textbook to fit the varying needs and disposition of the students. It is the

teacher’s job to provide additional materials for fast learners while the slower

ones concentrate on their efforts in certain essential part of a text.

Then, it can be concluded that textbook is a kind of book used in some

studies at school in order to give supplementary materials for the teaching

learning process.

2.6.1. Function of Textbook

  It can not be denied that the function of a textbook is very inevitable in

helping the teacher to provide the materials that relates to the curriculum in

teaching learning process. A textbook has many functions. According to Brown

et al. (1983: 384), the function are:

(1) Individualization of Instruction

Textbook helps individualize instruction by enabling students to proceed at

their own rate and to a limited extent, according to what they are interested

in studying.

(2) Organization of Instruction

Textbook helps to organize instruction by providing common reading

experiences, suggested activities, recommended readings, and questions.

Expertly written textbooks give unity to classroom interaction. Also, they

are graded, in introducing new concepts, they build upon what has

proceed.
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(3) Tutorial Contribution

Teachers often maintain that textbook helps students to learn how to read

better, to study, to weigh evidence, and to solve the problem.

(4) Improvement of Teaching

Textbooks are also regarded as helpful in improving teacher’s editions and

manual.

In addition. Greene and Petty, as quoted by Iswahyuni (2000: 20) explain

some functions of textbooks as follow:

1) to express a thought and modern views of lesson and also demonstrate its

application in the teaching materials;

2) to present a various readable subject matter which is suitable with the

students needs and interest, as source of the learning programs to make a

real condition just like in the student’s real life;

3) to provide an arranged, gradual source in the expressional skills of

communication;

4) to present together with the supplementary books;

5) to provide an evaluation and remedial teaching program suitable and

useful for both teacher and students; and

6) to present exercise and practical tasks.

From the illustration above, the writer conclude that generally the function

of textbook is to help the teacher explains the materials and to make his

students become easier in understanding the material given.
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In other word, the roles of the textbook are related to the curriculum,

especially with the syllabus.

The textbook, in contrast to all other kind of books, contain exercises,

study questions, and practice materials. Textbooks come in a great variety of

sizes, shapes, and organization. They may consist entirely of the writing of one

author or an author and collaborator, or they may consist of materials from a

great number of writers with interstitial comment by the compilers.

Although textbooks have many roles in education, they have some

limitations. Teachers should not only use textbooks in the teaching and learning

process, but they should use other instructional resources, such as magazines,

newspapers, journals, etc.

Despite of the fact that the role of the textbooks is inevitable in teaching

learning process, it cannot be denied that textbooks cannot replace teachers’ role

although in some cases teaching and learning process occurs through textbooks.

Moreover, when we realize that they cannot adjust to various situations. In other

word, it can be said that textbooks do not teach but a teacher does.

Teaching materials, which are presented in the textbooks, are organized

artificially for a certain class. For example, in a language class, a dialogue is

presented artificially. The situation will be very different if the teacher presents

a real dialogue in front of the class.

2.7. Curriculum Mapping

According to http://en.wikipedia.org/wiki/curriculum_mapping,

curriculum mapping is a procedure for reviewing the operational curriculum as

http://en.wikipedia.org/wiki/curriculum_mapping
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it is entered into an electronic data base at any education setting. Another

explanation comes from http://www.education-

world.com/a_curr/virtualwkshp004.shtml, which states that  curriculum

mapping is a process for collecting and recording curriculum-related data that

identifies core skills and content taught, processes employed, and assessments

used for each subject area and grade level.

The purpose of curriculum mapping is to document the relationship
between every component of the curriculum, which is used as an analysis
and planning tool. Meanwhile, the functions of a Curriculum mapping
are as follows:
1. allows educators to review the curriculum to check for unnecessary

redundancies, inconsistencies, misalignments, weaknesses and gaps;
2. documents the relationships between the required components of the

curriculum and the intended student learning outcomes;
3. helps identify opportunities for integration among disciplines;
4. provides a review of assessment methods; and
5. identifies what students have learned, allowing educators to focus on

building on previous knowledge. (http://www.education-
world.com/a_curr/virtualwkshp004.shtml)

Curriculum mapping is very important for helping us in selecting textbook

in order to get the suitable textbook for us, particularly for students. The

textbook itself should be conforming, compatible, and suitable with the

curriculum.

http://www.education-
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CHAPTER III

METHOD OF INVESTIGATION

This chapter will describe in detail the method of investigation. It is

divided into several parts. They are research approach, source of data, procedure

of collecting the data, procedure of analyzing the data and technique in reporting

the result of the analysis.

3.1. Research Approach

In analyzing the competitiveness of the speaking materials from the

textbook, the writer used the qualitative approach. According to Miles and

Hubberman (1984: 28):

Qualitative study is a conceptual framework explains either graphically
or in narrative form, the main dimensions to be studied. The key factors
or variables and presumed relationships among them. Framework come
in several shapes and sizes. They can be rudimentary or elaborate,
theory-driven or commonsensical, descriptive or casual.

Qualitative research presents the data and research results in the form of

qualitative description. Analysis of this type is done with words to describe

conclusions. So the qualitative study obtains the descriptive data either spoken

or written. Therefore, the data will be in the form of complete description and

identification of the speaking materials from the textbook.

3.2. Source of Data

There are many English textbooks available in Indonesia. They are

published by some private publishing companies. To conduct the teaching-

learning process, the teacher has to find a book which is suitable with 2006

curriculum and is easy to be studied by the students. Therefore, in this study the

27
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writer analyses the English textbook published by private publishing companies

for the first grade of Junior High School. The textbook entitled “English On Sky

1” for Junior High School year VII published by Erlangga.

According to Arikunto (1998: 114), the data resource is “the subject from

which the data can be found in the textbook” entitled “English On Sky 1” for

Junior High School year VII published by Erlangga. The subject is the speaking

materials in the textbook.

3.3. Form of Data

The data is not only about the speaking materials from the textbook, but

also the speaking expressions and the exercises.

3.4. Procedure of Collecting the Data

The procedure of collecting the data of this research involved several

steps. The first step was reading the speaking materials found in the textbook

entitled “English On Sky 1” for Junior High School year VII published by

Erlangga. The second step was mapping each of the speaking materials found

from the textbook. The third step was mapping each of the speaking materials

found from 2006 curriculum. The fourth step was compares the speaking

materials from the textbook with 2006 curriculum, whether the speaking

materials are suitable with 2006 curriculum or not. The fifth step was collecting

the books, dictionaries, and sites in Internet relating to the topic. And finally the

writer analyzed and computed the data.
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3.5. Procedure of Analyzing the Data

There are some procedures to analyze the data. The first step is mapped

the speaking materials from the textbook entitled “English On Sky 1” for Junior

High School year VII published by Erlangga.

Ex:

Unit Speaking Materials from the English on Sky (EOS)

1 (1) Introduce oneself and others.

2 (1) Give instruction

(2) Prohibit someone

(3) Ask for information

The second step is mapping the speaking materials from 2006 curriculum.

Ex:

Standard Competence Basic Competence Speaking Materials

3. Mengungkapkan makna

dalam percakapan

transaksional dan

interpersonal sangat

sederhana untuk

berinteraksi dengan

lingkungan terdekat

3.2 Melakukan interaksi

dengan lingkungan

terdekat yang melibatkan

tindak tutur: menyapa

orang yang belum/ sudah

dikenal, memperkenalkan

diri sendiri/ orang lain,

dan memerintah atau

melarang

3.3 Mengungkapkan

makna dalam percakapan

(1) Greeting recognized

and unrecognized

people.

(2) Self introduction and

introducing somebody

else.

(3) Giving command or

prohibition.

(4) Asking and giving
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transaksional (to get

things done) dan

interpersonal

(bersosialisasi) dengan

menggunakan ragam

bahasa lisan sangat

sederhana secara akurat,

lancar, dan berterima

untuk berinteraksi dengan

lingkungan terdekat yang

melibatkan tindak tutur:

meminta dan memberi

informasi, mengucapkan

terima kasih, meminta

maaf, dan

mengungkapkan

kesantunan

information.

(5) Expressing thank you.

(6) Asking for apology.

(7) Expressing politeness.

The third step is comparing the speaking materials from the textbook with

the 2006 curriculum, to find out the representativeness of the speaking materials

of 2006 curriculum in the textbook.

   Ex:

Speaking Materials in

the 2006 Curriculum

Speaking Materials in the

Textbook

Comments

1. Greeting recognized

and unrecognized people

Greeting recognized people

Unit 1 Page 7

The textbook asks the students to

It is not compatible,

because the material

only provides the
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listen and practice the

conversation. The example of

the material:

Miss Ina: Good morning,

students.

Students: Good morning,

ma’am.

Miss Ina: How are you?

Students: We’re fine, ma’am.

Thank you. How are you?

Miss Ina: I’m good. Thanks.

The expressions:

1. Good morning/ afternoon/

evening.

2. How are you?

3. How are you doing?

4. Hello.

5. Hi.

material for greeting

recognized people,

moreover it is not stated

in the content of the

textbook. The speaking

materials on the

textbook in unit 1 only

mentions about

introducing oneself and

others.

3.6. Technique in Reporting the Result of the Analysis

In reporting the result of the analysis, the writer used qualitative method

since the data is qualitative. Sally and James (1989: 414) states, “Qualitative

analysis, however, is systemic process of selecting, categorizing, comparing,

synthesizing, and interpreting to provide explanations of the single phenomenon

of interest.” These data cannot be expressed in number. So, the writer

interpreted the result of the analysis in the form of complete description and

identification of the speaking materials from the textbook.
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CHAPTER IV

FINDINGS AND INTERPRETATION

In this chapter, the writer would like to present the findings. The writer

mapped each of the speaking materials from the textbook and from the 2006

Curriculum, compared them, and then identified the gap between them.

4.1. Comparing the Speaking Materials of the Textbook with the 2006

Curriculum

After the mapping of the speaking materials of the textbook and the

curriculum, it is very important to see the differences of the two findings which

are explicitly can be seen in the mapping to find the compatibility of the textbook

with the curriculum.

Speaking Materials in

the 2006 Curriculum

Speaking Materials in the

Textbook

Comments

1. Greeting recognized

and unrecognized people

Greeting recognized people

Unit 1 Page 7

The textbook asks the students to

listen and practice the

conversation. The example of

the material:

Miss Ina: Good morning,

students.

Students: Good morning,

ma’am.

It is not compatible,

because the material

only provides the

material for greeting

recognized people,

moreover it is not stated

in the content of the

textbook. The speaking

materials on the

textbook in unit 1 only

mentions about
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Miss Ina: How are you?

Students: We’re fine, ma’am.

Thank you. How are you?

Miss Ina: I’m good. Thanks.

The expressions:

1. Good morning/

afternoon/ evening.

2. How are you?

3. How are you doing?

4. Hello.

5. Hi.

introducing oneself and

others.

2. Self introduction and

introducing somebody else

Self introduction

Unit 1 Page 3, 10

The textbook asks the students to

listen and practice the

conversation. The example of

the material:

Shanti: Hello, I’m Shanti.

Riko: Hi, Shanti, my name’s

Riko. Nice to meet you, Shanti.

Shanti: Nice to meet you too,

Riko.

The example of the exercise:

A: Hello, (1)____ Nurul.

B: Hi, Nurul, my (2)___’s Iwan.

Introducing somebody else

Unit 1 Page 5

The textbook asks the students to

It is compatible, because

the textbook displays

material about “self

introduction and

introducing somebody

else”. This textbook also

gives tasks to practice

self introduction and

introduce somebody

else. Even though the

materials are quite good,

it will be even better if

the writer gives an

underline or mark on the

expressions, it will help

the students to learn

more about the

expression of self

introduction and
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listen and practice the

conversation. The examples of

the material:

Student A: Tigor, please meet

my friend, Nurul. Nurul, this is

Tigor.

Nurul: Hello Tigor, pleased to

meet you.

Tigor: Pleased to meet you too,

Nurul.

The exercise asks the students to

introduce their friend.

introducing somebody

else.

3. Giving command or

prohibition

Giving command

Unit 2 Page 34, 35, 39

The textbook asks the students to

listen and practice the

conversation. The example of

the material:

Miss Ina: Hi, Butet. What can I

do for you?

Butet: Hello, Miss Ina. My

friends and I want to borrow a

dictionary.

Miss Ina: All right. Here you

are. Keep it clean and give it

back to me after school.

Butet: OK, ma’am. Thank you.

Miss Ina: You’re welcome.

The expressions:

It is compatible, because

the textbook displays

material about “giving

command or

prohibition”. This

textbook also gives tasks

and game to practice

giving command or

prohibition. Even though

the materials are quite

good, it will be even

better if the writer gives

an underline or mark on

the examples of the

conversation, it will help

the students to learn

more about the

expression giving

command or prohibition.
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1. Stand up.

2. Come here.

3. Clean the board.

4. Write your name.

The exercise asks the students to

fill in the blank spaces with the

correct verb.

Prohibition

Unit 2 Page 36, 37, 39

The textbook asks the students to

listen and practice the

conversation. The example of

the material:

Student A: I’m sorry, Miss Ina.

I’m late.

Miss Ina: Well, all right. But

don’t be late next time, OK?

Student A: OK, ma’am. Thank

you.

Miss Ina: Sit down, please.

The expressions:

1. Don’t sit on the table,

please. It’s not polite.

2. Don’t be noisy, please. I’m

trying to read here.

3. Don’t close the window,

please. It’s hot here.

The exercise asks the students to

look at the signs and write the
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correct prohibiting expression

using the words in the box.

4. Asking for and giving

information

Asking for and giving

information

Unit 2 Page 40-43

The textbook asks the students to

listen and practice the

conversation. The examples of

the material:

Student B: Hi, Made. Where do

you go to school?

Made: SMP Swastiastu.

Student B: Where is that?

Made: It’s in Bali.

The exercise asks the students to

write their own answers and

practice the conversation with

their friend. The example:

A: How do you go to school?

B: __________

Unit 5 Page 121-122

The textbook asks the students to

listen and complete the missing

word and then practice it. The

example of the exercise:

Tigor: This bag is (1) ___!

Whose bag is it?

Made: It’s mine.

Tigor: (2) ___!

It is compatible, because

the textbook displays

material about “asking

for and giving

information”. This

textbook also gives tasks

to practice asking for

and giving information.

Even though the

materials are quite good,

it will be even better if

the writer gives an

underline or mark on the

expressions, it will help

the students to learn

more about the

expression of asking for

and giving information.
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Made: ………..

Tigor: …………..

5. - Enrolling a library member

Unit 3 Page 73-74

The textbook ask the students to

listen and fill the blanks. The

example of the material:

Andy: Hi, Shanti. Hey, what’s

that?

Shanti: Hi, Andy. Oh, this is my

new library card.

Andy: A (1) ___ card? How can

I get one?

Shanti: Oh, It’s easy. First,

prepare your school ID. Then, go

to the library and show your

school ID to the librarian. You

have a school ID, don’t you?

Andy: …………

Shanti: …………

The textbook also asks the

students to work with their

friend to make a procedure text

based on the following boxes to

help the students. Example:

1st box

1. Show a student’s card.

2. Fill out a form.

3. Pay for 10.000,00

4. Card is ready in 3 days.

The material about

“enrolling a library

member” is not stated in

the syllabus of speaking.

The material only asked

the students to fill the

blanks and give

exercises without giving

further examples, the

material is more

appropriate to teach

reading and writing

rather than speaking.
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6. Expressing likes and

dislikes

Expressing likes and dislikes

Unit 3 Page 62-64

The textbook asks the students to

listen and practice the

conversation. The examples of

the material:

Student A: Do you like

English?

Student B: Yes, I do.

Student A: Why do you like it?

Student B: It’s easy.

The expressions:

What’s your favourite subject?

• It’s …

• I like … very much.

• … is my favorite subject.

The exercise asks the students to

compose the conversations based

on the clues and practice them.

The example:

1. Art (Yes/ Fun)

2. Science (Yes/ Challenging)

Unit 6 Page 155-156

The textbook asks the students to

listen and practice the

conversation. The example of

the material:

Butet: A new poster, isn’t it?

Iwan: Yeah.

It is compatible, because

the textbook displays the

material about

“expressing likes and

dislikes”. It displays

examples, expressions

and also tasks to practice

it.
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Butet: Wow, Mulan Kwok!

Iwan: Do you like it?

Butet: I do. It’s great. She looks

smart and beautiful.

Iwan: She certainly is.

The textbook also gives some

expressions to express likes or

dislikes to someone (here the

textbook give example of one of

the girl’s actress).

The expressions if you like her:

• Yes, I do.

• Yes, I love her.

• She’s terrific/ great.

• Yes, she is attractive.

The expressions if you don’t like

her:

• No, I don’t.

• No’ I hate her.

• I can’t stand her.

• No, she is boring.

7. Asking for apology Saying sorry

Unit 3 Page 70-71

The textbook asks the students to

listen and practice the

conversation. The examples of

the material:

Student: I’m sorry. I’m late.

Teacher: Okay. Please sit down.

It is compatible, because

the textbook displays the

material about “saying

sorry”. It displays

examples about how to

say sorry, expressions

and tasks to practice it.
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The expressions:

• I’m really sorry.

• I’m so sorry.

• Sorry.

The exercise asks the students to

put the correct expressions of

saying sorry in the correct

picture. The example:

A: Ouch! You step on my foot.

B: _________.

8. - Talking about jobs and

responsibilities

Unit 4 Page 85-92

The textbook asks the students to

practice conversation by

guessing someone’s job’, on the

other conversation, the textbook

also asks the students to practice

conversation about someone’s

responsibilities. The example of

material:

Student A: I have to spy when I

do my job. The name of the job

begin with ‘s’. What is it?

Student B: Is it a secretary?

Student A: No, it isn’t.

Student C: Is it a soldier?

Student A: Yes, it is.

The exercise asks the students to

look at the people in the pictures

The material about jobs

and responsibilities are

not stated in the syllabus

of speaking.
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and write their jobs.

9. - Going shopping

Unit 4 page 96-98

The textbook asks the students to

listen to the conversation and

find the differences between the

text and the cassette.

The material about

going shopping is not

stated in the syllabus of

speaking.

10. Expressing thank you Expressing thanks

Unit 4 Page 98-99

The textbook ask the students to

listen and practice the

conversation. The example of

material:

A: May I help you carry those

books?

B: Oh, thank you.

The expression:

We usually thank someone

when:

• He/ she gives us something,

• He/ she offers help to us,

• He/ she says something nice

about us or our belongings,

• We want to answer his/ her

question politely.

Informal:

• Thanks.

• Thanks a lot/ Thanks a

million.

It is compatible, because

the textbook displays the

material about

“expressing thank you”.

It displays examples

about how to express

thank you and tasks to

practice it.
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Formal:

• Thank you.

• Thank you very much.

The exercise asks the students to

create a conversation based on

one of the following situation.

The example:

1. Somebody treats you lunch.

2. Someone gives you a poster,

etc.

11. - Borrow things

Unit 5 Page 124

The textbook asks the students to

practice the conversation. The

example of the material:

A: May I borrow your pencil?

B: Which one? I have two

pencils, the long or the short

one?

A: The long one, please.

B: Here you are.

A: Thanks.

The textbook also gives some

pictures and asks the students to

make similar conversation based

on the pictures.

The material about

borrowing things is not

stated in the syllabus of

speaking. Moreover, the

material is mixed with

the material about

asking and giving goods

without giving clear title

of which part is the

material for borrowing

things.

12. Asking and giving

goods

Asking for and giving things

Unit 5 Page 123-125

The textbook asks the students to

listen the conversation and

It is compatible, because

the textbook displays

material about “asking

and giving goods”. This
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practice it with their friends. The

example of the material:

Dona: I didn’t bring my pen.

May I borrow yours?

Andy: Which one? I have two

pens. The blue or the black one?

Dona: The blue one, please.

Andy: Here you are.

Dona: Thanks.

The exercise asks the students to

complete the conversation. The

example:

A: Oh, no, don’t (4)___ there.

Look!

textbook also gives tasks

to practice asking and

giving goods. Even

though the materials are

quite good, it will be

even better if the writer

gives underline or mark

on the expressions, it

will help the students to

learn more about the

expression of asking and

giving goods.

13. Asking and giving

opinions

Asking for and giving opinions

Unit 5 Page 126-127

The textbook asks the students to

listen and complete the

conversation. Then, practice it

with their friends. The exercise:

Shanti: It’s very (1) ____ today!

Tigor: It is, isn’t it? Would you

(2) ___ some iced tea?

Shanti: That would be (3) ___ .

Tigor: Would you like

something to ___ ?, Etc.

It is compatible, because

the textbook displays

material about “asking

and giving opinions”.

This textbook also gives

tasks to practice asking

and giving opinions.

Even though the

materials are quite good,

it will be even better if

the writer gives an

underline or mark on the

expressions, it will help

the students to learn

more about the

expression of asking and

giving opinions.
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14. Express meaning and

short simple monologue in

a form of descriptive and

procedure

Describing things in a

monologue

Unit 5 Page 127-130

(Descriptive)

The textbook asks the students to

listen and complete the

conversation. The example of

the material:

Miss Ina: OK, students. Let’s

listen to Made. He wants to tell

us about his favorite thing in his

bag.

Made: Thank you ma’am. Well

guys, my (1) ___ is my hat. It’s

not a cap. It’s a (2) ___, round

like a cowboy hat. It’s not a new

hat, but I like it very (3) ___.

Err.. it’s grey. It’s a (4) ___ hat.

It’s made of leather. Why do I

like it? Because it was a gift

from my uncle. He (5) ___ in

Lombok.

The textbook also asks the

students to work in group and

compose conversations about the

lost objects by giving some

pictures.

Talking about someone’s

physical appearance and

personalities

It is compatible, because

the textbook displays the

material about “express

meaning and short

simple monologue in a

form of descriptive and

procedure”. It displays

the examples about how

to express meaning and

short simple monologue

in a form of descriptive

and procedure and tasks

to practice it.
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Unit 6 Page 153-154

(Descriptive)

The textbook asks the students to

listen and the practice with their

friends. The example in

conversation:

Iwan: Please guess!

Rakyan: Guess what?

Iwan: My favorite footballer!

He’s a striker. He’s great. He is

dark and has curly hair. One

more thing, he is from the Ivory

Coast, Africa, but he plays for

and English team.

Rakyan: He has thick lips,

doesn’t he?

Iwan: Yes.

Rakyan: I think he plays for

Chealsea. He must be Didier

Drogba!

Iwan: Correct!

The textbook also gives some

pictures and asks the students

make similar conversation based

on the example.

Describing someone in a

monologue

Unit 6 Page 160-162

(Descriptive)

The textbook asks the students to
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listen to the text and complete

the missing words. Then, choose

the right picture. The example of

the material:

Teacher: Can you describe your

sister, Hary?

Hary: My sister?

Teacher: Yes.

Hary: Well, nothing special. My

sister, Sonya, is just like other

girls. Just a bit (1) ___.

Teacher: …………….

Hary: ………………..

Talking about the process of

making and doing things

Unit 7 Page 185-186

(Procedure)

The textbook asks the students to

listen and complete the missing

words. The example of the

material:

Hello, guys!

Do you know how to sharpen a

(1) ___? I bet you do. Anyways,

I will tell you and show you how

to sharpen a pencil. It is (2) ___

and easy. First, get a pencil and a

pencil sharpener. (3) ___ the

pencil with your right hand and



47

the sharperner with your left

hand …

15. Asking and giving fact Asking and giving facts

Unit 6 Page 151 –152

The textbook asks the students to

listen to the conversation and put

a tick ( ) on the correct pictures.

It is not compatible,

even though the

textbook displays the

material about “asking

and giving fact”, but it is

more appropriate to

teach listening, because

the textbook only gives

some pictures and ask

the students to put a

mark on the correct

pictures.

16. - Asking for help

Unit 7 Page 180

The textbook asks the students to

listen to the following

conversation and practice them

with their friends. The example

of the material:

Miss Ina: Sugeng, can you help

me?

Sugeng: Yes, ma’am. What

would you like?

Miss Ina: Go to the library and

bring some dictionaries.

Sugeng: All right, ma’am.

The material about

“asking for help” is not

stated in the syllabus of

speaking.

17.Asking and giving

services

- It is not compatible,

because the textbook
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does not display material

about “asking and giving

service”.

18. Expressing politeness - It is not compatible,

because the textbook

does not display material

about “expressing

politeness”.

19.Asking for clarification - It is not compatible,

because the textbook

does not display material

about “asking for

clarification”.

20. Responding

interpersonally

- It is not compatible,

because the textbook

does not display material

about “responding

interpersonally”.

The interpretation of the compatibility of the textbook with 2006 curriculum

can be seen in sub chapter 4.2 below.

4.2. Evaluating the Compatibility of the Speaking Materials of the

Textbook and 2006 Curriculum

From mapping and comparing the speaking materials of the curriculum and the

textbook, the writer found that there were gaps between the two of them. The

gaps can be seen from the display of the speaking materials of the textbook.
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The textbook does not display all of the speaking materials such as stated in

2006 curriculum.

From the findings and interpretation, the writer found that there are 5 of the

speaking materials stated in the syllabus 2006, are not displayed in the

textbook. They are “asking and giving fact, asking and giving services,

expressing politeness, asking for clarification, and responding interpersonally”.

As the conclusion, the speaking materials on the textbook are not exactly

compatible with 2006 curriculum. The textbook are not displayed all of the

speaking materials such as stated in 2006 curriculum.
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CHAPTER V

CONCLUSION AND SUGGESTION

5.1. Conclusions

Based on the statement of the problem, the writer found that the speaking

materials of the textbook do not meet the criteria of 2006 curriculum. Since,

there are 5 speaking materials that are not included in the textbook.

Based on the findings in the chapter four, there are 20 speaking materials

found in the textbook. The speaking materials of the textbook are applied in

forms of: transactional (to get things done) conversation, interpersonal

(socialization) conversation and monologues. After observing the textbook and

using a method of mapping and comparing the speaking materials of the

textbook and 2006 curriculum for speaking, the speaking materials of the

textbook are not exactly compatible with 2006 curriculum. The compatibility of

the speaking materials of the textbook could be seen from the display of the

speaking materials of the textbook. There are 5 speaking materials of 2006

curriculum which are not displayed in the textbook. They are “asking and giving

fact, asking and giving services, expressing politeness, asking for clarification,

and responding interpersonally.”

5.2. Suggestions

Based on the findings of data, the writer would like to offer some suggestions to

improve the quality both of the teaching-learning activities and the publishing of

50
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the textbook. The following suggestions are especially addressed to the teachers

of English and to the publisher of the textbook.

5.2.1. For the Teachers

(1) In conducting the teaching-learning process, teachers should choose the best

English textbook which is compatible with the existing curriculum. To know

which textbook is compatible with the curriculum, teacher should look upon

the content of the book, especially the speaking materials of the textbook.

(2) In selecting textbook, especially English on Sky teachers should consider

that they could made their own materials or they could use more additional

materials from other textbook since there are 5 speaking materials are not

displays in the textbook. There are “asking and giving fact, asking and

giving services, expressing politeness, asking for clarification, and

responding interpersonally”, to gain the aims of the teaching.

(3) Mastering the materials of the textbook that have been chosen is also

important for high qualified teacher. It is advisable that teachers should

choose materials from the textbook first before handling a classroom

activity.

5.2.2. For Publisher

(1) Before publishing a textbook, especially the English textbook, a publisher

should think over that the materials are compatible or not with the existing

curriculum. The publisher should hire a professional editor or consultant.

(2) The publisher, therefore, should make a team of people (i.e. professional

English teachers), to arrange the textbook which is compatible with the
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English curriculum as completely as possible. The teachers of English who

belong to the team should have capability and much experience in

conducting the teaching-learning activities and then try out the draft of the

textbook before it is sold to the public. Here, the writer suggested the

additional materials for the textbook.

1. Asking and Giving Fact

Expressions of giving facts

Here s the fact/story ....

Let me tell you .... /the fact ....

Well the story is like this ....

Asks the students to repeat the dialogue and then practice it with their

friends. After that, asks the students to make similar dialogue based on the

examples and then present it in front of the class.

Dialogue 1:

Anto : An earthquake shook my hometown last night.

Andi : Really? I didn t hear the news yet. Tell me more about it.

Dialogue 2:

Andi : Where s your book, Budi?

Budi : In my bag.

2. Asking and Giving Services

To ask for services, use:

Can you help me?

Could you tell me .?

To give services, use:

OK.

Sure.

Of course.

Asks the students to repeat the dialogue and then practice it with their

friends.

Dialogue 1:

Shop assistant : Can I help you?
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Susan : Yes, please. I need some pencils.

Shop assistant : What make do you want?

Susan : Any make but it should be of good quality.

Shop assistant : OK, you should buy Best Pencil .

Susan : Could you tell me the price?

Dialogue 2:

Dona : Excuse me, could you help me to find a grammar book by

Betty

Azar?

Librarian : Sure. Let s check the catalogue.

Dona : Thank you.

3. Expressing Politeness

The expressions of politeness: Responses

 Sorry.

 I m sorry.

 I m really sorry.

 Forgive me, please.

 I do apologize

 I beg your pardon/

Pardon

 Excuse me

Asks the students to repeat the dialogue and then practice it with

their friends.

Dialogue 1:

Sani : Banu, could you take me home? I have a flat tire.

Banu : Certainly. So you ll leave your bike here.

Sani : I have to. There is no a bike repairman nearby. I ll ask my

father for a

help.

Banu : I see. Let s go.

Dialogue 2:

Riki : Is it your book?

Jamal : Pardon?
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Riki : I said is it your book?

Jamal : Oh, yes. It s mine.

4. Asking for Clarification

To ask for clarification, start with

excuse me  or sorry?

To give clarification, just repeat what you

have said.

Asks the students to repeat the dialogue :

Dialogue 1:

Andi : Excuse me, I don t think we have met. I m Andi. What s your

name,

please?

Andina : Andina.

Andi : Sorry? Could you repeat it, please?

Andina : ANDINA.

Dialogue 2:

Tina : Hi, Mike. Were you at Andy s party?

Mita : Sorry, what did you say?

Tina : I said, Were you at Andy s party?

Mita : O yeah, I was. It was fun. Andy is 13 now.

Tina : Really? Are you kidding? I thought he was just about 12 like

us.

5. Responding Interpersonally

Asks the students to repeat the dialogue with their friends.

Dialogue 1:

A : Did you hear about Andi?

B : No. What happened with him?

A : He won the badminton match at the sport center.

B : Well, he really worked hard for it.
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Appendix B: Mapping of the Speaking Materials of the Textbook

Unit Speaking Materials from the English on Sky (EOS)

1 (1) Introduce oneself and others.

2 (4) Give instruction

(5) Prohibit someone

(6) Ask for information

3 (1) Enroll library member

(2) Ask for information

(3) Express likes and dislikes

(4) Say sorry

4 (1) Talks about jobs and responsibilities

(2) Go shopping

(3) Express thanks

5 (1) Borrow things

(2) Ask for and give opinion

(3) Ask and give things

(4) Describing things in a monologue

6 (1) Talk about someone’s physical appearance and personalities

(2) Describing someone in a monologue

7 (1) Ask for help

(2) Ask for and give facts

(3) Talking about the process of making and doing things
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Appendix A: Mapping of the Speaking Materials of the 2006 Curriculum

Standard Competence Basic Competence Speaking Materials

3. Mengungkapkan makna

dalam percakapan

transaksional dan

interpersonal sangat

sederhana untuk

berinteraksi dengan

lingkungan terdekat

3.2 Melakukan interaksi

dengan lingkungan terdekat

yang melibatkan tindak

tutur: menyapa orang yang

belum/ sudah dikenal,

memperkenalkan diri

sendiri/ orang lain, dan

memerintah atau melarang

3.3 Mengungkapkan makna

dalam percakapan

transaksional (to get things

done) dan interpersonal

(bersosialisasi) dengan

menggunakan ragam bahasa

lisan sangat sederhana

secara akurat, lancar, dan

berterima untuk berinteraksi

dengan lingkungan terdekat

yang melibatkan tindak

tutur: meminta dan

memberi informasi,

mengucapkan terima kasih,

meminta maaf, dan

mengungkapkan kesantunan

9.1 Mengungkapkan makna

(8) Greeting recognized and

unrecognized people.

(9) Self introduction and

introducing somebody

else.

(10) Giving command or

prohibition.

(11) Asking and giving

information.

(12) Expressing thank

you.

(13) Asking for apology.

(14) Expressing

politeness.



60

9. Mengungkapkan makna

dalam percakapan

transaksional dan

interpersonal sangat

sederhana untuk

berinteraksi dengan

lingkungan terdekat

dalam percakapan

transaksional (to get things

done) dan interpersonal

(bersosialisasi) sangat

sederhana dengan

menggunakan ragam bahasa

lisan secara akurat, lancar,

dan berterima untuk

berinteraksi dengan

lingkungan terdekat yang

melibatkan tindak tutur:

meminta dan memberi jasa,

meminta dan memberi

barang, dan meminta dan

memberi fakta

9.2 Mengungkapkan makna

dalam percakapan

transaksional (to get things

done) dan interpersonal

(bersosialisasi) sangat

sederhana dengan

menggunakan ragam bahasa

lisan secara akurat, lancar,

dan berterima untuk

berinteraksi dengan

lingkungan terdekat yang

melibatkan tindak tutur:

meminta dan memberi

pendapat, menyatakan suka

dan tidak suka, meminta

(15) Asking and giving

services.

(16) Asking and giving

goods.

(17) Asking and giving

facts.

(18) Asking and giving

opinions.

(19) Expressing likes and

dislikes.

(20) Asking for

clarification.

(21) Responding

interpersonally.
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10. Mengungkapkan makna

dalam teks lisan fungsional

dan monolog pendek sangat

sederhana berbentuk

descriptive dan procedure

untuk berinteraksi dengan

lingkungan terdekat

klarifikasi, dan merespon

secara interpersonal

10.2 Mengungkapkan

makna dalam monolog

pendek sangat sederhana

dengan menggunakan

ragam bahasa lisan secara

akurat, lancar, dan

berterima untuk berinteraksi

dengan lingkungan terdekat

dalam teks berbentuk

descriptive dan procedure

(15) Express meaning and

short simple monologue in a

form of descriptive and

procedure.


