
                              

 

 

 

 

 

Developing Intercultural Competence  

in  

Business Education 
 

 

    Exemplars and Activities 

 

Prem Ramburuth 

Diana Adis Tahhan 
2008 

 



 1 

Introduction: 
 
This document provides a collation of exemplars and activities currently implemented by 

academic staff to embed the development of intercultural competence in Business 

Education. The activities recorded in this document are the outcomes of discussions held 

with academics across several institutions in Australia and interviews conducted with 

teaching staff at the:  

• University of New South Wales  

• University of Sydney  

• Curtin University of Technology  

The specific contribution of the University of New South Wales to the Australian 

Learning and Teaching (former Carrick) project on Embedding the Development of 

Intercultural Competence in Business Education is the collection and collation of 

exemplars and current practices in the classroom; consequently, the majority of 

interviews were conducted on this campus.  

 

The interviews cover a wide spectrum of activities in relation to the development of 

intercultural competence in Business Education and other disciplinary areas. They range 

from the general to the specific, from first year to upper levels, and from undergraduate 

to postgraduate. Activities involve student engagement in pair work, small and large 

group work, case analyses, online interactions, learning logs, reflective journals, debates, 

simulations and role-play. Consistent with the taxonomy devised in the context of this 

project, the activities are divided into three broad levels of raising awareness, developing 

understanding, and facilitating autonomy. It should be emphasized that the three levels 

are not mutually exclusive, and that students can move iteratively between the levels as 

they engage in the learning process across the domains identifies in the taxonomy (see 

Figure 1, p.8). Any taxonomy that seeks to guide learning and teaching activities can only 

be broadly applied, as individuals and groups tend to vary in their level of competence in 

all Graduate Attributes, including that of intercultural competence. The categorization of 

the activities and exemplars simply aims to guide teaching staff when selecting resources 

for developing intercultural competence in the classroom.  
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Activities implemented at the introductory or awareness raising level could also lead to 

understanding and reflection on the part of students, competencies identified as being of a 

higher order in the taxonomy.  

 

For example, students from different cultures and countries may meet for the first time in 

an introductory type activity aimed at breaking down barriers and facilitating intercultural 

interactions and cultural awareness. They could then proceed to interact more intensely to 

explore cultural values and differences, leading to deeper levels of understanding. The 

acquired knowledge and understanding could then be applied to cross cultural group 

work through in-depth case analyses, engaging the students in the iterative process of 

learning at multiple levels.  

 

Utilisation of any suggested activity outlined in the context of this document will depend 

on factors such as learning and teaching objectives, focus of the curriculum, experience 

of the teacher, context and appropriateness of the activity, and the level of intercultural 

competence of the students. Consequently, there can be no hard and fast rule in relation 

to selection and use of the categorised activities, and ample flexibility and cross-over of 

activities is advised.  
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http://www.altcexchange.edu.au/1-embedding-development-intercultural-competence-business-higher-education_�


 4 

 

 

 

Table of Contents 
 
Introduction………………………………………………………………………………2  

Acknowledgments......................…………………………………………………………4 

Table of Contents………………………………………………………………………....5 

Taxonomy ………………………………………………………………………………..6 

Categorisation of Activities..............……………………………………………………..7 

Activities to Raise Intercultural Awareness ……..………………………………………9  

Activities to Develop Intercultural Understanding………………………………………17 

Activities to Facilitate Learner Autonomy……………………………………………....28 

Additional Resources…………………………………………………………………….53 

Appendices ………………………………………………………………………………54 

Interview Schedule and Guide…………………………………………………………...58 

 



 5 

Levels in the Taxonomy 
 
Below is a taxonomy devised to map and embed intercultural competence in business. It 
comprises three overlapping domains (Knowledge, Attitudes and Skills) with no one 
domain being predominant or sufficient. Embedding learning experiences within the 
curriculum is such a way that students achieve increasing autonomy – that is they are able 
to move iteratively between the ‘bubbles’. 
All domains need to be embedded in the curriculum. 
 
The taxonomy also reflects stages of learning (Awareness, Understanding and 
Autonomy). The process of learning however is recursive and iterative and does not 
necessarily occur in any specific sequence. 
 
For example some students may commence at awareness raising level at learning, whilst 
others may engage at autonomous learning, being able to reflect on and self evaluate his 
or her capabilities in intercultural competence. 
 
The taxonomy captures the idea of learning process and enable staff to critically reflect 
on teaching in curriculum and consequently make inform judgement about changes.  
 
Figure 1: Taxonomy 
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Levels in the Categorisation of Activities 
 
The exemplars and classroom activities have been categorised to reflect the the iterative 
levels (Awareness, Understanding and Autonomy) and domains (Knowledge, Attitudes 
and Skills) identified in the Taxonomy. The categorization is broad and flexible for ease 
of use and identification of appropriate activities (levels and domains) by teaching staff. 
However, they can readily modified and re-arranged in order of sequence and need. 
 
 Raising Awareness: 

Awareness raising for students could include introductory type activities such as: 

• Ice Breakers (to encourage students to engage in intercultural communication) 

• Mini-case studies / scenarios / critical incidents (to stimulate discussion in groups and 
engagement in intercultural communication) 

• Class quizzes (to gauge understanding of global knowledge, regional knowledge, 
cultural differences etc) 

• Student Diversity Profiles (to audit and understand the cultural backgrounds of 
students in the classroom) 

 
Developing Understanding: 

Higher level activities that lead to intercultural understanding, analyses and engagement 
could include activities such as: 

• Case studies for group discussion and critical analysis relating to cultural differences 
(to facilitate extended discussion and engage in the iterative learning process) 

• Beginner role plays and simulation (to facilitate intercultural communication, 
negotiation and discussion, and engage in experiential learning) 

• Pair work and Group work (to work collaboratively in class and outside of class on 
group assignments to facilitate intercultural interactions in a different contexts) 

• More in-depth case studies (to challenge students, facilitate discussion, analyse 
problems, and provide solutions) 

• Interactive games (to encourage students to interact with each other, and adapt to 
cultural differences and the cultural norms and values of others) 

 
Facilitating Learner Autonomy: 

Advanced level activities that provide opportunities for students to reflect on their 
behaviour, engage in self-evaluation and to apply knowledge and intercultural skills 
could include activities such as: 

• Intercultural games (to encourage students to interact with each other, explore and 
manage cultural differences, and reflect of changes to cultural understanding, 
attitudes and behaviours) 
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• Advanced level case studies that require complex solutions and higher order 
application of skills (that could lead to or demonstrate change in perceptions, 
improved understanding and behaviour)  

• Assessable advanced level group-work (that seeks promote intercultural interactions 
and embed long term project work and activities for sustained learning) 

• Advanced level simulations (such as Bafa-Bafa that seeks to facilitate deeper 
understanding of ‘otherness’ and cultural value differences) 

• Systemic use of self analysis tools that encourage reflection and action (as a sustained 
approach to embedding reflective practice) 

• Intercultural learning journals (to record immediate responses, prejudices, reactions, 
and share experiences and solutions and seek embed the reflective writing in learning 
and teaching) 

• Advanced level role-plays (to practise and apply intercultural knowledge, skills and 
understanding). 
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Activity 1: Cross-cultural Greetings 
Greeting in different languages 

Aim/s: • To promote cross-cultural awareness and 
understanding 

• To be inclusive  

• To ease students into new classrooms and contexts 

• To break down barriers  

Description of Activity:  
 

Upon arrival in class, students are often greeted in their 
cultural-specific way by the lecturer. This could be 
through gesture and nonverbal communication or 
greetings. Where the greetings are not known, the lecturer 
asks students and applies these in future classes. The 
intention is to bridge any gaps and foster relations with 
students. It could also add a touch of humour which also 
breaks down barriers.  

Benefits of Activity: 
 

Students are often surprised and pleased by the lecturer’s 
ability and attempts to greet in various languages. This 
activity communicates to students that the teacher 
recognises and respects cultural differences, and also 
shows an interest in the students as individuals (who come 
from different backgrounds) 

Issues for consideration:  
 

This is particularly useful for lecturers who speak many 
languages or have students who come from various 
cultural backgrounds.  

Additional comments: There could be variations of this activity, for example, 
students attempting to greet each other in languages that 
they may or may not be familiar with. 
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Activity 2: Ice-breaker 
Pair work 

Class Interaction 

Aim/s: • To break down barriers 

• To promote intercultural communication  

• To help students understand the cultural 
backgrounds of other students 

• To identify and overcome potential stereotypes 

Description of Activity:  
 

The ice breaker involves pair work. In the first class of 
each semester, students are encouraged to find a partner, 
someone they have never met before, to find out as much 
as possible about one another in five minutes. They then 
have to introduce their partner to the class giving as much 
details about their backgrounds, interests etc. 

Benefits of Activity: 
 

Students are speaking publicly in class but feel less 
threatened because they are not speaking directly about 
themselves but about someone they have just met. This 
activity is popular for promoting cross-cultural awareness 
at the beginner level.  

Issues for consideration:  
 

As the class progresses, the lecturer could consider 
variations that might suit the group or context e.g. in an 
International Business course, each pair can bring in 
current newspaper articles from their home countries, on 
the same or similar topics, and discuss similarities and 
differences in the treatment of the topic, content, values 
etc. This takes the iterative learning process to higher 
levels of engagement and understanding. 

Additional comments:  
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Activity 3: Name Tag 
Interactive Activity 

Aim/s: • To help students and teacher interact with each 
other as individuals (initially not focusing on 
cultural backgrounds)  

• To promote cross-cultural awareness 

• To help challenge previously held cultural 
stereotypes 

Description of Activity:  
 

The ‘Name Tag’ game refers to a weekly game where 
students are required to bring a name tag which they put 
on their desk. Students in the class are expected to 
familarise themselves with the names and eventually learn 
all names and pronunciation of class members. This 
encourages collaborative learning when students from 
different cultural backgrounds teach each other 
pronunciation of different names. An element of fun is 
added when, similar to soccer, they are ‘yellow-carded’ or 
‘red-carded’ if they forget their name tags. 

Benefits of Activity: 
 

It achieves a practical purpose as students and staff 
member learn names. It also encourages intercultural 
interaction in the classroom. 

Issues for consideration:  
 

Some students might find it difficult to pronounce certain 
names from different cultural contexts. Learning names 
can add an element of ‘fun’ in the classroom. 

 

The activity can be extended to the next level of 
awareness and understanding (beyond introductions and 
bridge building) by moving to activities outlined in the 
previous activity (see above).  

Additional comments:  
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Activity 4: Short scenarios  

Aim/s: • To promote cross-cultural awareness and 
understanding at initial levels of learning; 

• To engage students in critical thinking and 
analysing basic cross-cultural encounters; 

• To lay the foundations for more intensive cross 
cultural case analyses. 

Description of Activity:  
 

The scenarios can be used in various ways to stimulate 
discussion in the context of a cross-cultural topic or 
lesson. For example, simple scenarios can be used to 
introduce a lesson or topic, to challenge students in mid-
lesson, or to conclude a lesson and draw out cultural 
implications. e.g. An introduction to the topic 
‘Leadership’ could provide a brief scenario that 
demonstrates the leadership style of the President of the 
US in a particular context. This could be followed by a 
question on “How would the President of China (or any 
other country) have managed this situation? Or it could be 
followed by a brief scenario on the President of China (or 
any other country) dealing with a similar situation and 
students identify differences. This could then set the scene 
for the lecture on ‘Comparative Leaderships Styles’. 

Alternatively, the scenario might involve an ‘issue’. An 
example of such a scenario might reflect a cross-cultural 
dilemma e.g. You are a global manager working in 
country X and have been offered money for carrying out 
special favours in the workplace. Should you accept this 
gift or money? Why/Why not? How should you respond? 
Discussion could follow on variations in responses based 
on a quick ‘show of hands’ audit of the responses. This 
activity could set the basis for a lecture / discussion on 
‘Cross Cultural Ethics’.  

Resources and such scenarios can be found in texts such 
as Brislin and Yoshida  (1994) and Cushner and Brislin 
(1997), and International Business texts such as (1994) 
and Deresky (2006). 

Benefits of Activity: 
 

Engages students in discussion about cross-cultural issues; 

Scenarios can be linked to the topic under discussion 
providing insightful examples of cross-cultural 
encounters.  
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Issues for consideration:  
 

Scenarios should be carefully constructed or selected to 
suit the class, the context, and the level of students.  

Scenarios and discussion could be scaled up depending on 
the competence of students and confidence of the teacher. 
Often the discussion could lead to higher levels of student 
engagement within the one lesson. 

Additional comments: Teaching staff should monitor responses carefully and 
ensure effective management of negative responses. 
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Activity 5:  Mini-Case Studies 
Group discussion  

Aim/s: 
 

• To use Case Studies as a tool to raise cultural 
awareness; 

• To engage students in problem solving and problem-
based learning;  

• To encourage students to explore issues of diversity 
and identify areas of cross-cultural 
misunderstanding. 

Description of Activity:  
 

Mini-case studies can be used during a lesson to provide 
practical examples of current theory or concepts under 
discussion. Such mini-case studies can be used to highlight 
key points in a lesson or to facilitate discussion in relation to 
a cross-cultural issue. The teacher generally would ask 
students to consider the key issues, identify the cultural 
misunderstandings, seek explanations for why the 
misunderstanding may have occurred, and ask for potential 
solutions. Students are then encouraged to share comments 
or ideas with the class. In some cases, students might draw 
on their own experience to facilitate their responses.  

 

An example of a mini-case study is that provided by Brislin 
(1994). An American student is studying on Exchange if 
Africa. During one of his classes, the African Professor 
(who had studied in the US) made an error in his 
calculations on the board. The American student points this 
out much to the anger of the Professor, who asks him to 
leave the room and never to return. The student does not 
understand why he is being treated this way – as far as he 
knows, he did nothing wrong. However, the Professor 
believes that he was ‘humiliated’ by the student. Students 
are asked to (a) identify the behaviours of the American 
student and the Professor; (b) seek to identify where the 
misunderstanding might have occurred; (c) clarify 
perceptions and misperceptions involved; and (d) make 
suggestions for solving the problem.  

Benefits of Activity: 
 

Incorporates cross-cultural problem solving within the 
context of the topic or lesson. 
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Issues for consideration:  
 

Students from diverse backgrounds could be encouraged to 
contribute their experiences to facilitate further discussion.  

Additional comments: This activity can be the beginning of the use of case studies 
to embed the development of cross-cultural competence. 
The next step would be to use Intermediate level cases and 
then progress to Advanced level cases. Once students are 
familiar with the case study approach in analyzing cross-
cultural issues, they could be assessed in this area if 
required. 
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Activities to Develop 
Intercultural Understanding
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Activity 6: Self-reflective Activity (1) 
Interactive Cross-cultural Communication 

Small group work 

Aim/s: • To promote intercultural competence through self-
reflection; 

• To promote intercultural competence through 
group work; 

• To encourage students to discuss their cultural 
values regarding work or study. 

Description of Activity:  
 

This activity is interactive and involves students breaking 
into groups of various sizes. Students are encouraged to 
reflect on their own cultural values and assumptions 
regarding work and study. They are then asked to compare 
their values with other class members.  

 

The facilitator begins by distributing three or four 
questions to the class asking students to consider their 
cultural values regarding work (e.g. Is work important? 
What proportion of one’s day should be spent at work in 
comparison to leisure and family time?) Students are 
encouraged to self-reflect on what factors influence their 
thinking and shape their assumptions. Students make 
individual notes on their responses to the questions. 

 

The facilitator then distributes a variety of ‘value’ cards 
from which students choose the ‘values’ most closely 
related to their own set of values. Students are divided into 
culturally diverse groups and present their individual 
responses and ‘value’ sets to the rest of the group. Each 
student presents for five minutes, and explains his/her 
responses in terms of their cultural values, belief systems, 
and socio-cultural origins. Other students in the group are 
encouraged to ask questions about any cultural differences 
in the responses, and take turns in communicating and 
comparing value systems. 

Benefits of Activity: 
 

Promotes cross-cultural understanding; 

Encourages reflection on one’s cultural values and socio-
cultural background; 

Provides opportunity for questioning assumptions and the 
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source of such assumptions;  

Encourages students to self-reflect about their own values, 
to critically engage with other members of the class, and 
to learn about cultural differences and deconstruct cultural 
stereotypes. 

Issues for consideration:  
 

It is important that the facilitator is prepared to act as a 
mediator if ‘values’ of some class members are criticised 
by others. 

Additional comments:  
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Activity 7: Self-reflectivity Activity (2)  
Group work 

Practical application 

Aim/s: • To develop awareness about one’s own culture 

• To develop awareness of others, in the context of 
cultural differences.  

Description of Activity:  
 

This activity involves questions that are primarily aimed 
to provide students with the basis for reflecting on their 
own culture, their perception of other cultures, and then 
verifying these perceptions through class discussion. 
This exercise includes three specific components: 
 

1) An Individual self awareness exercise:  
This exercise encourages students to reflect on their core 
values and beliefs. Students then begin to explore the 
social, business and learning values and behaviours 
associated with their culture. Students then divide into 
groups with people of the ‘same culture’ and explore the 
intra-country and within-group variations.  

 

2) ‘Other’ orientation: 
Students select three countries (not including their own), 
and reflect on the perceptions and assumptions they hold 
about these cultures. They are required to consider how 
and why they came to develop such perceptions. This 
activity might be conducted in ‘same culture’ groups or 
mixed culture groups and involves self reflection and 
analysis of perceptions held.  
 

3) Inter-group activity: 
This activity involves a comparative analysis whereby 
the information gained from the first two activities is 
shared and exchanged across cultural groups in the class. 
The aim of this activity is to learn cultural differences 
and their impact. The most significant part of this 
activity is that students challenge one another about their 
assumptions and stereotypes, and share ideas about how 
they can overcome such differences.  
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Benefits of Activity: 
 

Promotes self-awareness;  

Helps students overcome stereotypes and prejudices 
towards certain cultural groups. 

Issues for consideration:  
 

Depending on the nature of the lesson and the time 
available, staff may just use one component of the 
activity, a dual component, or all three components.  

Additional comments:  
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Activity 8: Intercultural Communication via Group Work 
Class discussion 

Aim/s: • To encourage students to communicate with one 
another about cultural differences. 

• To challenge students’ assumptions and attitudes 
towards certain cultural groups.  

Description of Activity:  
 

Students are allocated into groups where there is a 
combination of students from different cultural 
backgrounds. The facilitator gives a topic for discussion 
(i.e. cultural differences and values in a particular cultural 
context). Students are then expected to communicate their 
attitudes or ideas towards these cultural differences.  

 

Once the group has discussed each member’s reactions 
and attitudes, they are then to present their ideas in a wider 
class discussion. Other groups are able to offer their 
comments and together the class discusses prejudices and 
stereotypes. If well-handled by the facilitator, this activity 
can help to challenge/change students’ cultural 
assumptions. 

Benefits of Activity: 
 

Students discuss different cultural experiences and help to 
dislocate other students’ stereotypes.  

Issues for consideration:  
 

Careful management of feedback and comments is 
warranted to keep the activity as productive and beneficial 
as possible. 

Additional comments: This activity is embedded throughout the course and is 
exercised even if the teacher changes. 
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Activity 9: Role-play 
Simulation 

Discussion 

Aim/s: To promote cross-cultural interaction and awareness by 
simulating cross-cultural responses and reactions. 

To encourage students to overcome cultural stereotypes 
through critical thinking and analysis.  

Description of Activity:  
 

This activity challenges students to think in a different 
way about different cultural contexts. It encourages 
students to reconsider certain interactions and experiences 
which are not in their usual “comfort zone”.  

 

This activity involves three students. There are two 
students (A and B) who play different roles while the third 
person (C) is an observer. A and B play out a certain 
scenario where there is a cultural difference or 
misunderstanding. C plays the role of observer.  

 

After they have simulated the exercise, the group debriefs 
where C is asked to provide feedback about the role-play. 
C provides a critique of the ways in which A and B 
presented a certain cultural context and exchange and how 
they moved back and forth between certain cultural 
stereotypes and patterns.  

Benefits of Activity: 
 

Helps provide students with different ways of approaching 
certain intercultural contexts (from A and B’s role-play); 

Encourages students to recognise certain prejudices; 

Offers strategies to engage in future cross-cultural 
encounters. 

Issues for consideration:  
 

 

Additional comments: Could be adapted to a more advanced level.  
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Activity 10: In-depth case studies 
 

Aim/s: • To promote intercultural awareness through 
relating class content to specific 
contexts/scenarios. 

  

Description of Activity:  
 

Substantial in-depth cases can be used in class to engage 
cross-cultural discussion groups. These can be authentic 
and devised by the teacher to reflect the topic being 
studied (e.g. case about Cross Cultural Ethics in 
Accounting from the newspaper); extracted from a text 
(e.g. International Management: Managing Across 
Borders and Cultures by Helen Deresky, 2006); or 
provided by students from their home-country events or 
texts.   

Students from different cultures are put together into 
groups to analyse a specific case and come up with 
different solutions. This might take up a substantial part of 
the class time, however, in-depth case studies can be 
extremely effective in stimulating intensive class 
discussion and engaging students in problem solving with 
cross cultural dimensions.  

Benefits of Activity: 
 

Embedded at key points of the class to engage students in 
central analysis/discussion; 

Encourage students to consider cultural difference which 
is essential for their successful performance in a global 
context.  

Issues for consideration:  
 

Teachers need to manage the process to ensure all students 
get the opportunity to contribute and engage in discussion.  

Additional comments:  
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Activity 11: Case Studies to Build Intercultural Competence  
Casebook in International Business: Australian and Asia-
Pacific Perspectives (Prem Ramburuth and Catherine 
Welch) 
Class discussions  

Nature of Activity: Case studies, class discussions 

Aim/s: • To promote discussion and problem-solving in the 
context of cross-cultural encounters.  

Description of Activity:  
 

This casebook brings forward a cross-section of authentic 
Australasian experiences into the classroom. Providing a 
comprehensive mix of inter-cultural scenarios, short cases 
and more complex case studies in International Business, 
these exercises aim to help open up discussion and 
problem solving to overcome misunderstandings in cross-
cultural encounters.  

A selection of cases relate to topics that are frequently 
taught in International Business subjects. These cases are 
organised around three themes: cross-cultural encounters 
in international business, political and economic 
environment of international business, and managing 
international business operations. The chapter on cross-
cultural encounters helps to present cross-cultural 
misunderstanding and difference, helping students identify 
key problems and heighten sensitivity towards recognising 
and overcoming such misunderstandings.  

Benefits of Activity: 
 

The discussion questions help students to apply theoretical 
concepts in solving these practical problems regarding 
cross-cultural encounters. 

Issues for consideration:  
 

Mini cases could act as effective introductory activities, 
but could also lead to in-depth discussion and high level 
problem based learning by progressing to more in-depth 
cases.  

Additional comments:  
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Activity 12: Student Diversity Profile 
Survey to gauge student diversity in classes 

(Appendix 1, page 55) 

Aim/s: • To develop an understanding of classroom 
diversity. 

• To understand the class composition, specifically, 
learning styles, language competence and cultural 
diversity. 

Description of Activity:  
 

The survey is handed out in the first class of session, 
collated, and the information is given back to students on 
the second or third class (depending on the size of the 
class). The feedback on the language component gives the 
teacher an idea of the extent to which she/he will need to 
provide English language training courses for those 
students who have English as a second or third language.  

It also identifies the cross-section of countries from which 
the students come (20-30 countries) and the potential for 
using these backgrounds as a resource for informing the 
teaching and cross-cultural management. For example, 
students from the different countries are asked to 
contribute to case studies, journal articles, scenarios, 
examples from their home countries (i.e. Russia). 

The specific areas explored in the survey are as follows:  

1) Understanding the cultural backgrounds of 
students: 
The information is used to understand the cohort diversity 
as well as identify students’ home countries and their 
cultural background. Based on this information, the 
teacher is able to recognise those students who can 
provide first-hand knowledge on specific countries and 
cultures. This knowledge can be shared in class 
discussions and will help to challenge general stereotypes 
and prejudices held about their culture.  

2) Understanding students’ learning styles: 
The information is used to understand the learning 
backgrounds of students and helps the teacher adapt to the 
needs of students. The information gained also helps 
students to understand their own learning styles and help 
the student adapt and modify them to different learning 
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and inter-cultural contexts.  

3) Determining students’ English language 
competence: 
The information is used to help devise and offer the 
appropriate support courses for students, particularly in 
the areas of oral, written, and cross-cultural 
communication. The teacher also sets up a ‘buddy’ system 
where students are able to engage in language exchange 
with another class member.  

Benefits of Activity: 
 

The Student Diversity Profile is a very effective activity as 
it informs the teacher and enables an understanding of the 
student diversity and potential needs of the class. By 
feeding the information back to the class, the students are 
also aware of the diversity in the classroom. It also gives 
the staff member an awareness of the type of diversities 
they will be teaching to. Students are given an opportunity 
to understand their peers and the students with whom they 
will be working. 

The findings could also be used for follow-up discussion 
points for students working or living in other cultures and 
therefore links the course to cross-cultural management. 
This activity is very easily transferable to other courses. 

Issues for consideration:  
 

Staff can modify the survey to fit in with their own 
approach to teaching and need for specific information. 
e.g. in focussing on numeracy skills instead of just 
language competence in quantitative subjects. 

Additional comments:  
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Activities to Facilitate 
Learner Autonomy  
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Activity 13: Self-reflective Journal 

Aim/s: • To promote student’s self-awareness and awareness 
of others through critical self-reflection 

• To encourage students to reflect on their cultural 
values and certain life experiences. 

Description of Activity:  
 

This is a personal, self-reflective exercise which involves 
students recording their life story and exploring particular 
experiences and attitudes towards their cultural background 
and the background of others. The facilitator provides 
specific class topics and required readings, often in the 
context of cultural differences. Students are to develop a 
dialogue with class topics and required reading, critiquing 
their own ideas and experiences. In many cases, students 
suggest different ways in which they might approach certain 
cross-cultural situations in the future. 

Benefits of Activity: 
 

This activity helps students consider different ways to 
approach cross-cultural situations.  

Self reflection and writing takes the self-reflective activity 
to a higher level of contemplation as the students is writing 
for others (the teacher) to consider.  

Issues for consideration:  
 

Although the self-reflective aspect of the exercise is an 
effective way to achieve self-awareness, a limitation of the 
study might be the fact that there is no significant 
experiential component. It might be more difficult for 
students to reinforce what they have learnt if not applying 
their thoughts in a practical way. Nevertheless, the student is 
incorporating personal thoughts. 

Additional comments: This activity could be applied to different learning contexts, 
not just cross-cultural encounters.  
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Activity 14: Experiential Learning and Self-Reflection 
Analysis, reflection and change through active 
engagement in cross cultural interactions 

 

Aim/s: • To experience different cross-cultural 
interactions by entering or participating in a 
specific cultural group or activity as a non-
dominant member. 

• To apply concepts learnt in class in an 
experiential way.  

• To reflect on one’s own cultural background 
before entering the different cultural context.  

Description of Activity:  
 

There are three main stages to this exercise. The first 
stage is a reflective component which helps students 
develop cross-cultural competence.  

 

Stage 1: Reflective Practice Component 
Students are first encouraged to understand their own 
cultural backgrounds. This is achieved through 
various introductory activities in class - students are 
divided into groups and encouraged to discuss their 
own cultural values and backgrounds in the context 
of work, relationships and so on. Throughout the 
class, the facilitator presents certain cross-cultural 
scenarios and asks students to reflect on their own 
culture (i.e. How does this help me understand my 
own culture?) This component of the activity helps 
students to develop a critical understanding of their 
own cultural values before participating in the 
different cultural group and/or activity.  

 

Stage 2: Experiential Learning Component 
Students develop a project proposal which involves 
approaching and interacting with a targeted group 
e.g. community group, local sporting club, student 
group or societies, local business group/s etc. If the 
facilitator is comfortable that the group selected will 
not place the student in a risky situation, the 
facilitator approves the choice and the student 



 30 

approaches the site or group to ask members to 
participate in their set task. The groups could vary, 
depending on the focus of the discipline or subject 
being taught, and the lecturer may wish to guide 
student choices. 

 

The task of meeting and interacting with the selected 
group might be a once-off experience or may extend 
over a period of several weeks. As a part of the 
assignment, the students are to report on what they 
experienced and how they negotiated specific cultural 
differences. In their report, they are expected to apply 
course concepts and theories learnt in class when 
discussing their experiences, and engage in deeper 
level of self-reflection commenced in Stage 1. 

 

Student engage in interactions with their groups 
already having been pre-informed of cross cultural 
and comparative theories and concepts which ought 
to help the student respond to certain scenarios. They 
are also expected to reflect on what they might do 
differently the next time, and include indications of 
levels of learning, risks taken, behavioural changes 
made as a result of new cultural understanding, and 
levels of adaptation, in their report.  

 
Stage 3: Reflective Practice Exchange  
In the final component of the assignment, students 
are expected to debrief fellow class members and 
explain their activity, key learning aspects of their 
experience, and what they found enjoyable or 
difficult in their cross cultural encounters. Each 
presentation (debrief) is assessable - the facilitator 
evaluates and assesses ways in which students apply 
theories and concepts learnt in class to understanding, 
explaining and managing their experience and 
encounters.  

Benefits of Activity: 
 

• As students are encouraged to ‘reflect’ on their 
own cultural background before entering the 
different cultural contexts, they become more self 
reflective and culturally-aware; 

• Students are able to experience, first-hand, a 
different cultural context and appreciate cultural 
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differences;  

• Students are given sound theoretical understanding 
so that when they do enter the field, they are able 
to be more critical and reflective; 

• Students are encouraged to take control of their 
learning and managing their cross cultural 
interactions and thereby gain autonomy in the 
learning process and context.   

Issues for consideration:  
 

There are several areas that need to be considered:  

• It is important that students report back to the 
facilitator in the case of any risk or incident that 
might put them in a difficult or compromising 
situation.  

• It is important that the facilitator helps the student 
locate an alternative cultural context if 
inappropriate for the student.  

• The activity was originally used in a Humanities 
oriented subject but can be readily modified and 
implemented in Business related subjects. 

Additional comments:  
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Activity 15: Cross-Cultural Exchange Through  Online 
Discussion 

Aim/s: • To promote intercultural competence via online 
discussion 

Description of Activity:  
 

This activity primarily caters for distance education 
students who are in various parts of the world and 
cannot attend lectures, but need to be able to show that 
they have read and engaged with course material and 
allocated readings. In many cases, students have 
different cultural backgrounds and are living in 
different countries, offering possibilities for fruitful and 
multi-leveled opinions and discussion. Students are 
expected to regularly contribute their ideas or opinions 
on various topics, often related to cross-cultural 
encounters and experiences.  

The lecturer posts a different question each week, 
relating to course material and required reading, and 
the class members individually respond back (though 
not in “real time” due to time differences). That is, 
students log into the class discussion in their own time 
and leave their message or thought for the rest of the 
class to read and respond to the next day or when they 
next log into the “class discussion”. Often, these 
opinions or ideas involve student’s personal 
experiences and “case studies” which draw on cultural 
differences and experiences.  

In some cases, students are working overseas in a 
country where cultural values might differ from their 
own. Often, these cases and comments include cross-
cultural encounters and experiences which other 
students often contribute a personal experience or 
insight. The class discussion thus becomes a forum for 
students to discuss cross-cultural communication and 
differences. Students often draw on their own 
experiences and ideas to then communicate their 
responses. The lecturer also encourages students to 
engage with the required readings and particular 
theories or concepts to further develop these 
discussions. 

Benefits of Activity: 
 

There are several strengths to this activity: 

 

• The questions facilitate discussion between 
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students in an independent online space that is less 
confronting for shy students or those less likely to 
participate.  

• Students are able to think about discussion topics 
and their own responses before posting them 
online. Often, this careful clarification helps to 
further develop the discussion into a direction that 
might be more difficult to develop in face to face 
dialogue. Students are also able to self-reflect and 
apply required readings to their own experiences.  

• This activity is also a useful monitoring device for 
the lecturer as they are able to tell from student 
responses whether or not students have engaged 
with or read class material or readings in the first 
place.  

• The lecturer is also able to ensure the discussion 
moves into new or more developed areas by asking 
specific questions. Although the content in such 
online discussion are not necessarily always an 
assessable component of the course, the lecturer 
gauges “attendance” and “participation” from such 
an activity.  

Lecturers are also able to monitor the ways in which 
students’ ways of thinking and thought processes might 
have changed over the duration of the course.  

Issues for consideration:  
 

Limitations might include the fact that such an exercise 
precludes face-to-face interaction, but the mode of 
learning is specific to on-line contexts. 

Additional comments:  
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Activity 16: International and Intercultural Online 
Collaboration 

Aim/s: • To provide experience of culturally diverse, 
international and online teams 

• To deepen understandings of the impact of 
culture in computer mediated inter-
organisational and international 
communication. 

Description of Activity:  
 

The is an example of a ‘tailored’ activity that involved 
a group of students enrolled in an Australian University 
and group of students enrolled in a university from the 
Netherlands. Both groups were studying intercultural 
communication in the workplace context and were 
presented with a case study. The case study involved 
exploring the implications of intercultural 
communication between franchisees located in the 
Netherlands, Australia and Hong Kong. Students from 
Australia and Hong Kong were represented in the 
Australian team and only Dutch students were 
members of the team from the Netherlands. Students 
were recruited as cultural advisors to the project teams. 

Australian students (including international students 
from Hong Kong) collaborated with the students from 
the Netherlands in discussing the salient cultural 
features likely to facilitate or obstruct communication 
between each of the three franchisees. The ultimate 
assessment outcome for both student groups was a 
report on the case study. While the project was to 
facilitate intercultural discussion and problem solving 
in relation to the case study, each student’s report was 
individually assessed. However, students were not in a 
competitive relationship and could share references, 
ideas and perspectives. 

Using wiki technology, students in Australia and the 
Netherlands respectively were able to discuss the case, 
post references and viewpoints. Students had 
authorship rights to the wiki and could format and 
design the wiki page. The shared ownership of the page 
involved achieving group consensus amongst their 
culturally diverse team. This was not their only mode 
of communication as students often chose to contact 
one another using a range of online resources such as 
email, MSN and face book. Each student was also 
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asked to keep a reflective journal that enabled 
individuals to draw upon metacognitive aspects of 
learning about intercultural communication, 
experientially. That is, they were required to consider 
the challenges and the positive aspects of working in an 
intercultural team in solving the case study.  

Although there was, therefore, a high level of student 
autonomy involved in the learning, both groups of 
students were provided with the following: 

• a face to face project orientation 

• directions on the wiki technology 

• guidelines for the journal 

Staff initially introduced themselves on the wiki and 
provided some preliminary readings. Once the groups 
began communicating, staff withdrew and only 
monitored the process but were available for group and 
single consultation should the students seek it. 

Apart from the teaching and learning experience, the 
activity was also a research site constructed to evaluate 
the success of the project in the interests of developing 
a sustainable series of such projects thereafter.   

Benefits of Activity: 
 

• The activity is both experiential and meta-cognitive 
in that students developed expertise and perspectives 
about intercultural communication by collaborating 
in a culturally diverse group. 

• Increasingly, organizations are using dispersed, 
international and intercultural teams. Graduates need 
to be prepared for this new reality.    

• Specifically, this new reality involves computer 
mediated communication that has added implications 
for Business Communication. The benefit, therefore, 
of the activity in this regard is that it exposes 
students to interculturality in the CMC context.  

• The activity also encourages a high level of 
autonomy necessary in student centred learning. 

• The activity requires students to relate theory to 
practice in terms of both the case study and their 
own team interaction in reflective ways. 

  

Issues for consideration:  The activity is only possible where two universities 
internationally are able to implement the activity 
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 simultaneously and in ways that are relevant to both 
groups of students and the respective curricula. 

The activity also requires initial, intense and time 
consuming planning for academics coordinating the 
learning inter-organisationally, but the benefits to 
students and engagement with learning is extremely 
beneficial.   
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Activity 17: Developing Understanding of Cultural 
Differences in a Business Context 
Country and Culture Specific 

Interactive Group Work 

Simulations and Critical Incidents 

Written report 

Aim/s: • To develop students’ intercultural competence in a 
business context. 

• To develop students’ management skills and cross 
cultural business capabilities. 

• To help students manage and/or overcome 
fundamental difficulties that might occur in cross-
cultural business encounters.  

Description of Activity:  
 

The facilitator randomly divides students into 12-13 
groups of five, where group members are to simulate 
different cross-cultural encounters within a business 
context as well as write a report.  

Firstly, students are given a list of questions centred on 
management styles from different cultural and country 
contexts (e.g. Japan, Germany, United States of America). 
Based on their knowledge, understanding and/or 
experience, they are then asked to describe and critically 
and analytically review core cultural values most likely to 
be present in companies in these countries. They are also 
asked to explore potential and real cultural differences that 
need to be considered when entering the different 
countries, regions and cultures, they have selected, with a 
focus on business contexts. Students may be asked to 
consider cultural differences in targeted situations 
(presented by the facilitator) and potential differences that 
could lead to misunderstanding or even conflict, in 
business interactions and exchanges.  

The groups are then required to participate in weekly 
meetings. Students utilise class time for these weekly 
meetings and the facilitator moves from group to group, to 
monitor choice of countries and cultures, level of 
understanding of similarities and differences in core 
values, level of perceptions and misperceptions. The 
facilitator also monitors students’ ability to work as a 
constructive group and that interpersonal relations and 
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cultural understanding are being strengthened and further 
developed.  

Students are required to create their own ‘consulting’ 
company (including an appropriate name, logo and 
mission, vision and value statement). They are then 
require to write a comprehensive report on the different 
management styles of each country, and to advise senior 
partners on how to run specific projects in each country 
while taking into account certain cultural differences in 
business exchange and relations. Of particular importance 
are issues such as communicating and negotiating across 
cultures, as well as teamwork, leadership and simple 
understanding core values and value differences.  

The assessable items in this training exercise are the group 
reports, as well as simulation exercises where each group 
presents a cross-cultural encounter or misunderstanding 
involving the countries of their choice, while one group 
member explains considered and informed ways to 
overcome such misunderstandings. Class members are 
then invited to comment on the encounter and provide 
further solutions to managing the cross cultural 
encounters.  

Benefits of Activity: 
 

A main advantage of this activity is that students are 
encouraged to critically reflect on cultural differences and 
how these might impact on different cultural contexts.  

By engaging in the group analyses of cultural differences, 
engaging in reflective and analytic reporting, and by 
seeking solutions to critical encounters and incidents, it is 
envisaged that students will be able to competently 
monitor and adjust their won behaviour when working 
across cultures.  

Issues for consideration:  
 

Staff can modify the activity and select only the sections 
relevant to their teaching and to the availability of time.  

Additional comments: This activity can be extended into role-plays and 
simulations such as BAFA BAFA. 
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Activity 17: The Bafa-Bafa Game 
Simulation  
Workshop 

Aim/s: • To help students understand the powerful effects 
that culture has on the everyday lives of 
individuals. 

• To help students adjust their behavior and attitude 
toward others who may be different.  

• To allow players to feel the alienation and 
confusion of being the one who is different.  

• To explore ways of managing the differences. 

Description of Activity:  
 

The Bafa-Bafa Game is used to raise awareness of issues 
of ‘otherness’, to facilitate understanding of ‘difference’ 
when interacting with people from other backgrounds (e.g. 
socioeconomic, gender, race, age, discipline, culture), and 
to assist participants prepare for living and working across 
cultures.    

In this reported lesson, particular implementation of Bafa-
Bafa as a classroom activity was conducted during a one-
day seminar. Students gathered with two facilitators and 
re- divided into two separate groups where each group 
was allocated a specific set of cultural values that 
characterise their cultural uniqueness. The uniqueness of 
each cultural group was bound to  bound to highlight 
“cultural differences”. The game begins by creating these 
two different “cultures” and detailing the rules of each 
culture (through instructions on cultural norms, values and 
behaviours outlined on information cards).  

Participants familiarise themselves with their specific set 
of cultural values and behaviours, and seek to simulate 
adoption of those values. The simulation is then extended 
by proceeding to engage in cross cultural encounters and 
interactions with the other group members (as visitors and 
observers). Interaction involves both verbal and non-
verbal communication The resultant stereotyping, 
misperceptions and misunderstandings are the impetus for 
the briefings that guide the game.  

At the end of the activity, students are de-briefed 
regarding their feelings and reactions towards their 
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interactions. They discuss what strategies and skills are 
needed in such cross-cultural contexts.  

The Bafa-Bafa game is embedded halfway throughout the 
course and students and teacher/facilitator devote two 
days to this experiential activity. The final discussion 
helps students to think through their own previously held 
stereotypes and attitudes.  

Benefits of Activity: 
 

The activity highlights cultural differences through 
experiential learning and role play. Perceptions and 
misperceptions are openly discussed and analysed in a 
safe learning environment. There is time for reflection and 
review.  

Issues for consideration:  
 

This debriefing aspect of the activity is extremely 
significant. Participants need to be brought out of their 
roles and back into their current place. They step back and 
deconstruct the experience altogether: that is, they think of 
what their behaviour meant and what their feelings were 
in that “role” (i.e. were they angry?). 

A lengthy period of time is required (one to two days ) as 
well as a skilled facilitator. 

Additional comments:  
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Activity 18: Cultural Script Writing 
Discussion  

Group work 

Aim/s: • To promote cross-cultural awareness. 

• To encourage the exchange of ideas relating to 
cross-cultural encounters and different ways to 
approach such situations.  

Description of Activity:  
 

This exercise involved students developing a script to 
present or discuss key issues in class. Students are asked a 
specific question such as: What would a Japanese company 
need to know when dealing with an Australian company? or 
vice versa. The students are asked to present the 
fundamental problems or issues that managers need to be 
aware of in such cross-cultural encounters.  

Students develop a response of their own and are then 
divided into pairs where they share their responses with 
another person and further develop their thoughts and ideas. 
This pair of students is then joined by another pair where 
they share their response and further draw out the 
implications, and engage in more complex discussions. This 
group of four is then combined with another group of four 
where they synthesise, crystalise and summarise the main 
issues. The group of eight then presents their response 
(simulation) to the class.  

This activity helps students develop a script they can 
rehearse and discuss on a one-to-one basis. They are able to 
obtain feedback and then further discuss in larger group 
contexts before presenting in front of the class.   

Benefits of Activity: 
 

This exercise is particularly useful for classes where 
students are less willing to participate in class discussion. 

It gradually scaffolds and builds cultural competence in a 
staged process. 

Issues for consideration:  
 

A facilitator needs to monitor the class to ensure that all 
students have the opportunity to contribute, that with each 
combination of groups the learning becomes more 
intensified. .  

Additional comments: An excellent example of skills building in a staged format. 
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Activity 19: Cross-cultural Debates 

Aim/s: • To promote cross-cultural awareness. 

• To encourage students to defend attitudes and an 
argument that they might not usually support/be 
familiar with. 

• To facilitate intercultural communication 

Description of Activity:  
 

Debating groups can be developed in this activity in two 
ways. For example, the class can be divided into two 
groups where one side of the room is affirmative and the 
other side of the room is negative. Alternatively, students 
might put themselves into their own groups. Each group is 
to present an extreme view of a certain discussion or 
theme.  

The topic of discussion might be about a certain 
intercultural issue, such as direct and indirect 
communication styles in business communication, 
negotiation and/or business exchanges (challenge to many 
Australian managers working aboard). Students are 
encouraged to think about specific cross-cultural 
encounters and how to best overcome cultural difference 
and misunderstanding.  

The facilitator takes the role of adjudicator, makes note of 
key points of difference and supporting arguments / 
counter arguments, and debriefs the class at the end of the 
debate. The limitations of extreme views are discussed 
and ways to manage the difference are explored, 
especially in relation to Business contexts.  

Benefits of Activity: 
 

• Encourages students to consider different cultural 
contexts and ways to develop understanding. 

• Encourages communication and debate with different 
perspectives presented for review. 

• Encourages openness of discussion through 
intercultural  communication 

Issues for consideration:  
 

Skilled management of the debate would be a requirement 
to effectively manage differences of opinion and 
argument. 

Additional comments:  
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Activity 20: Student-generated case studies 
Reflection on own culture  

Writing and sharing of cultural perspectives 

Aim/s: • To encourage the sharing of cross-cultural 
experiences.  

Description of Activity:  
 

Students from different cultural backgrounds are invited 
and encouraged to write cases based on their own 
experiences in their home countries. Many students are 
employees / managers in their home-countries (including 
local students) and have valuable cross cultural experience 
to share and from which all students can learn.  

Other have experiences with adjusting to a new 
environment as foreign students, and can share 
experiences of acculturation and adjustment. Furthermore, 
local students are encouraged to share their experiences in 
foreign countries. This activity involves self-reflection as 
a basis for learning and also engages students in problem 
based learning, in terms of cross-cultural learning. This 
activity also challenges students to think about resolving 
issues on a global rather than a local basis.  

Benefits of Activity: 
 

These case studies involve a systematic approach where 
case studies are embedded at key points of the class to 
engage students in central analysis/discussion, by taking 
into consideration cultural difference.  

Issues for consideration:  
 

An alternate approach would be to ask students to bring in 
newspaper articles of key events relating to cultural issues 
/ behaviours that are occurring in their home countries, to 
stimulate comparative discussion of real life issues.  

Additional comments:  
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Activity 21: Cross Cultural Negotiation: An Exercise  
Simulation  / Group work 

Appendix 2, pages 57-59 

Aim/s: • To promote cross-cultural communication. 

• To show the importance of cross-cultural 
understanding in management.  

Description of Activity:  
 

Students are divided into teams and are given a specific 
case to work through and negotiate an outcome. The teams 
are labeled Alphans and Betans, and each team negotiates 
a given context. Similar to the Bafa-Bafa game, the aim of 
the exercise is to develop cross-cultural communication.  

Specifically, each team represents a different company in 
a country. The two companies are in negotiation about a 
joint venture agreement and each company is very hopeful 
of successfully concluding an agreement. These are the 
first face-to-face discussions. The types of issues to be 
negotiated include are clearly in the attached exercise, as 
are the types of cultural behaviours characteristic of each 
culture. 

Students should read the instructions carefully, guided by 
the teacher or facilitator.  

Benefits of Activity: 
 

Simulations and experiential learning are used to develop 
cross-cultural understanding and intercultural 
communication. Students have to explore cultural 
behaviours and values that may be different form their 
own, and seek to overcome prejudices and stereotypes 
they may generally hold in such a context. 

Issues for consideration:  
 

The activity is both beneficial and enjoyable but needs to 
be well  

Additional comments:  
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Activity 22: CCAI (Cross-Cultural Adaptability Inventory) – 
Manual and Self-Assessment (Colleen Kelley and 
Judith Meyers) 

Aim/s: • To promote self-awareness regarding cross-
cultural communication. 

• To enable students to measure and audit their 
levels of cultural flexibility and adaptability. 

  

Description of Activity:  
 

The Cross-Cultural Adaptability Inventory (CCAI) is a 
training instrument designed to provide information to an 
individual about his or her potential for cross-cultural 
effectiveness (p.1, Manual). In addition to its applications 
in Cross-Cultural training, the CCAI can be used as a 
team-building tool for culturally diverse work groups as a 
self-selection instrument. More specifically, the CCAI 
inventory helps individuals assess their ability to adapt to 
living in another culture or to simply interact effectively 
with people from other cultures. Used as a self-assessment 
in inter-cultural communication classes, the CCAI is used 
to raise self-awareness in intercultural competence. 
Identifying strengths and weaknesses, this inventory helps 
to consider strategies to implement change in cross-
cultural situations.  

Containing 50 items that assess cross-cultural adaptability, 
the CCAI helps to evaluate people on four characteristics 
related to cross-cultural effectiveness. These 
characteristics can be modified through training and 
experience. The four CCAI dimensions are: Emotional 
Resilience (ER), Flexibility/Openness (FO), Perceptual 
Acuity (PAC), and Personal Autonomy (PA). ER refers to 
the ability to maintain a positive attitude and to tolerate 
strong emotions and cope with ambiguity and stress. FO 
includes the ability to be open to ideas and develop 
relationships with people that are different from oneself. 
PAC is associated with attentiveness to interpersonal 
relations and to verbal and nonverbal behaviour (i.e. 
reading emotions and being sensitive to one’s effect on 
others). PA is largely associated with a strong sense of 
identity, including the ability to maintain one’s own 
personal values and beliefs, to take responsibility for one’s 
actions, and to respect oneself and others.  



 46 

Benefits of Activity: 
 

An excellent too for students to measure their levels of 
cultural flexibility, reflect on areas for improvement and 
change, as well as recognize their strengths. 

Issues for consideration:  
 

Tool can be purchased and used formally in class.  

Additional comments:  
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Activity 23: 
 

Intercultural Policy Analysis  
Group discussions 

Self-reflection 

Aim/s: This activity is primarily aimed at students completing an 
“Indigenous Studies” class where the aims are two-fold:  

• To help indigenous students become aware of their 
own context as a minority group in Australia and 
the industry/field, and to also help reflect on what 
they think about non-indigenous people. 

•  To encourage non-indigenous students’ to reflect 
on how they communicate with indigenous people.  

Description of Activity:  
 

Using articles, debates, and films as the medium for 
discussion, students engage in a critical analysis of certain 
policies and how these impact on the lives of Australians. 
Students discuss and highlight the types of messages 
permeating society at social and political levels. 

Students are encouraged to consider the types of 
discriminations in certain policies and how this might 
impact on people from different backgrounds who have 
different cultural values. Students unpack the motivation 
in each policy, considering the ways in which good cross-
cultural communication and understanding might improve 
such policies.  

Finally, students are encouraged to consider their own 
communication strategies and how this might impact on 
their interactions with indigenous people and at larger 
inter-cultural contexts.   

Benefits of Activity: 
 

Through critically analysing certain policies, students are 
able to analyse the messages at a societal level, but also at 
a personal level. That is, students are able to self-reflect 
and become more aware of their own attitudes and 
approaches to certain interactions.  

Issues for consideration:  
 

In some cases, some students might not waver in their 
stereotypes and prejudices. It is important that the 
facilitator encourages students to critically unpack these 
stereotypes and help students self-reflect. At the same 
times, discussions should be non-judgmental. 

Additional comments: Depending on the type of material used, this activity could 
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be easily adaptable to an advanced activity. 
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Activity 24: Intercultural Learning Journal  

Aim/s: • To help students recognise their own stereotypes 
and prejudices and help them critically reflect. 

• To encourage students to write about their 
reflections.  

Description of Activity:  
 

This journal is primarily used in an “Indigenous Studies” 
class where students are expected to respond explicitly to 
racist and intercultural issues that arise in each class. 
Students are to write in their journal after each class and 
address their point of view regarding the topic of the day. 
Students are required to “self-reflect” and describe how 
the topic made them feel.  

This Intercultural Learning Journal measures the sustained 
performance of the student over a certain period of time 
(i.e. 14 week semester) to see the ways in which students 
attitudes have changed or developed through weekly 
readings and class discussions.  

These journals often record the student’s opinions and 
critical analysis of the policies and articles that are 
discussed in class. Students are expected to evaluate issues 
such as gender and diversity in the journal, both inside and 
outside class.  

Students are also asked to document the ways in which 
such policies or scenarios could have been more inclusive. 
In this way, intercultural competence is taught in a 
systematic way so that teachers and students are able to 
monitor the development of their intercultural 
understanding.  

Benefits of Activity: 
 

This activity helps students recognise their own biases 
towards certain cultural groups and helps them critically 
reflect, over an extended period of time, on their attitudes 
and assumptions. 

Students are able to re-assess and reconsider their feelings 
and attitudes towards certain topics as they begin to read 
different material and engage in class discussions. 
Recording this in a diary form also helps them to articulate 
their feelings more effectively.  
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Issues for consideration:  
 

Students might use this journal as a medium through 
which they try to avoid serious or critical contemplation. 
The facilitator needs to read each journal consistently to 
ensure that the student is developing their thoughts and 
ideas in the context of reading material.  

Additional comments:  

 
 
 
 



 51 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Additional Resources 
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Additional Information and Resources 
In addition to the abovementioned activities, there are also a range of other resources 
which provide academic staff with tools and frameworks to facilitate the development of 
intercultural competence in the classroom. For example: 
  
1) INCA (Intercultural Competency Assessment) 
http://www.incaproject.org/index.htm 

This online project draws on various assessment tools to assess intercultural competence. 
The types of assessment tools available on this website include: questionnaires, scenarios, 
and role-plays. These activities are aimed at improving sensitivity and enhancing 
competence in dealing with others from different cultural backgrounds. The assessment 
tools take into account various values and beliefs, national, regional and local customs 
and, in particular, attitudes and practices that might affect the way people work. 
 
2) Cushner, K. and Brislin, R.W. (1997) Modules for Cross-Cultural Training 
Programs: Multicultural Aspects of Counseling Series 8. SAGE Publications: 
Thousand Oaks  
This book includes a collection of modules designed to help cross-cultural trainers and 
educators working with a wide range of audiences. Each module, or chapters, recognises 
specific elements essential to sound cross-cultural training in the different professions 
and disciplinary areas. These are presented for either context specific settings or have 
broad applications across contexts. 
 
3) Ramburuth, P. and Welch, C. (2005) Casebook in International Business: 
Australian and Asia-Pacific Perspectives. Pearson Education Australia: Sydney 
This casebook brings forward a cross-section of authentic Australasian experiences into 
the classroom. Providing a comprehensive mix of inter-cultural scenarios, short cases and 
more complex case studies in International Business, these exercises aim to open up 
discussion and problem solving to overcome misunderstandings in cross-cultural 
encounters. These cases are organised around three themes: cross-cultural encounters in 
international business, political and economic environment of international business, and 
managing international business operations.  
 
4) CCAI (Cross-Cultural Adaptability Inventory) – Manual and Self-Assessment 
Year: 1995 (Fourth Edition)  
Publisher: National Computer Systems INC.: Minneapolis  
The Cross-Cultural Adaptability Inventory (CCAI) is a training instrument designed to 
provide information to an individual about his or her potential for cross-cultural 
effectiveness (p.1, Manual). In addition to its applications in Cross-Cultural training, the 
CCAI can be used as a team-building tool for culturally diverse work groups as a self-
selection instrument. More specifically, the CCAI inventory helps individuals assess their 
ability to adapt to living in another culture or to simply interact effectively with people 
from other cultures. Used as a self-assessment in inter-cultural communication classes, 
the CCAI is used to raise self-awareness in intercultural competence. Identifying 
strengths and weaknesses, this inventory helps to consider strategies to implement change 
in cross-cultural situations.  

http://www.incaproject.org/index.htm�
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Appendices 
Appendix 1 

TABLE 1 
Diversity Profile Instrument 

(Prem Ramburuth) 
 

STUDENT DIVERSITY QUESTIONNAIRE 

CROSS-CULTURAL MANAGEMENT, 2002 
Local/International Student:………………………………………………………….  

Gender:………………………………………………………………………………. 

Religion(optional)……………………………………………………………………. 

Employment:     None             Part Time             Full Time 

Home Country…..……………………………………………………………………. 

First Language:……………………………………………………………………….. 

Second Language:……………………………………………………………………. 

Other Languages/Dialects Spoken: ………………………………………………… 

Parents’ Home Countries: (1)………...………………………(2)……………………. 

Countries Studied in: ………………………………………………………….. 

Countries Travelled to:  …….………………………………………………………… 

Experiences of Other Cultures: 

 Work     

 Friends      

 Neighbours    

 Travel     

 Other (please specify)   

 
Approaches to Learning (most commonly experienced):  
 
Approaches to Teaching (most commonly experienced): 
*[condensed for the purpose of this paper] 
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Appendix 2 
 

Interactive Activity: ‘How different are we?’ 

(Prem Ramburuth) 
 
 
 
Rationale and Use  
 
The aim of this activity is provide a basis for reflecting on one’s own culture and on one’s 
perceptions of other cultures, identifying similarities and differences, as well as areas of 
misunderstanding. This sample introductory activity serves as a foundation for follow-up teaching 
and discussion of conceptual frameworks (such as Hofstede, 2001 and Trompenaars, 1997), to 
facilitate further understanding of cultural differences and their impact on business behaviour. 
 
It is an example of an icebreaker that could be used to raise awareness of one’s own 
culture, discuss and question perceptions and assumptions about other cultures, foster 
cross cultural understanding, and promote interpersonal interactions. The activity may be 
used with students from diverse backgrounds or from ‘same culture’ backgrounds. It 
could be adapted for use with postgraduate students (who have had workplace 
experience) or modified for use with undergraduates (for example, the omission of step 3 
in Part A, if students have limited or no work experience).  
 
In terms of implementation, students work in small groups of 4 or 5 (mixed or same 
culture groups depending on the nature of the class), engage in discussion of the set tasks, 
note their responses in writing (or elect a scribe for a group response), conduct 
comparative analyses of their responses, and provide feedback in a general class 
discussion.  
 
In the sample activity presented, students work through Parts A and B in ‘same culture’ 
groups, to gain confidence and work in comfort zones, as well as gain insights to intra-
cultural variations. When ready, in Part C, they change groupings to ‘mixed culture’ 
groups and conduct discussion and make cross cultural comparisons, with set questions 
guiding (but not restricting) their discussion and exchange of information and 
perceptions. Through their cross cultural interactions, students may then use the insights 
and understanding gained to find partners for group and teamwork in follow up classes. 
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PERCEPTIONS 

Part A 

YOUR PERCEPTIONS ABOUT YOUR OWN CULTURE 

 
 

 
Form groups of 4 or 5 with students from the same culture/county/region. Discuss and 
write down examples of the following. Once completed, compare your responses and 
understanding of commonalities (and differences) within the group.  
 
 
• Perceptions about social behaviours, norms and values in your culture (e.g. verbal 

and non-verbal communication styles, social interactions, relationships etc.) 
 
 
 
 
 
 
 
 
 
 
• Perceptions about learning behaviours in your culture (eg. learning styles, study 

habits, group work, expectations etc.) 
 
 
 
 
 
 
 
 
 
 
• Perceptions about business behaviours in your culture (eg. communication styles, 

negotiation styles, leadership styles, ethical practices) 
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PERCEPTIONS 

Part B 
YOUR PERCEPTIONS ABOUT OTHER CULTURES 

 
 

 
Working in the same groups (same culture groups), write down examples of 
perceptions you may have about other cultures

• What are some of the perceptions you hold about Culture A: (identify which culture 
or country). What influenced the formulation of these perceptions? 

 (e.g. people from Country X are very 
friendly). Consider WHY and HOW you came to develop these perceptions. Once 
completed, compare your perceptions of other cultures and consider the 
commonalities (and differences) within the group. 
 
 

 
 
 
 
 
 
• What are some of the perceptions you hold about Culture B: (identify which culture 

or country). What influenced the formulation of these perceptions? 
 
 
 
 
 
 
 
• How do your perceptions / misperceptions impact on your behaviour and interactions 

with people from these and other (similar) cultures? 
 
 
 
 
 
 
• Do you see any difficulties in working in working with people from these cultures? 

Or do you see the opportunities for cultural synergies? 
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PERCEPTIONS 

Part C 

Exchanging Information 

 
 
Now change your groups and work in ‘mixed culture’ groups so that you can compare 
responses across cultures. Discuss the following questions to identify differences of 
opinion, misperceptions and misunderstandings, why or how they occur, and how 
they may be managed. 
 
 
• What are some of the perceptions held and assumptions made about your country? 

Identify the stereotypes.  
 
 
 
 
 
• Explain to members in your group why the misunderstanding and misperceptions 

might have occurred. 
 
 
 
 
 
• Reflect on three specific areas where have you learned about your own culture and 

three specific areas you have developed better understanding of other cultures. 
 
 
 
 
• Having learned about some of the misperceptions we may have of people from other 

cultures, and how they arise, how can we avoid misunderstanding occurring and 
promote greater awareness among people?  

 
 
 
 
 
• What are the implications for cross cultural understanding in the workplace? 
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Developing Intercultural Competence: Cross Cultural Ethics 
 
Critical Incident (Raising Awareness) 
You are a manager newly appointed in country X in Asia. You are in the process of 
setting up the offices for your Multinational Enterprise (MNE).Your computers and other 
equipment have arrived at the docks and are waiting to be delivered to your office. 
Despite several phone calls and requests for delivery, you have been told that you will 
have to ‘pay’ somebody extra money for customs clearance and delivery, and that no 
action will be taken until then. 

 
What will you do? 

a. Pay the money (having paid all normal chargers and knowing 
that your company has a no bribe policy) 

 

__________ 

b. Not pay the money (and accept the consequences) __________ 

c. Have someone else 
pay the money on 
your behalf 

(e.g. a local person)  

__________ 

    

Justify your decision 



 59 

Cross-Cultural Negotiations Exercise (Appendix 3) 
 

Source: AIB Newsletter: Insights, Second Quarter, 2001 
 

Background: The class is divided into two groups of different sizes of about 6 and 4 (if 
your class is large, you can do multiple sets of two groups), each represents a team from a 
different company in a country - the Al company in Alpha has 4 members & the Bigg 
company from Beta has 6 members. The two companies are negotiating a joint venture 
agreement and each company is very hopeful of successfully concluding an agreement. 
There has been preliminary discussion between the senior executives of the two 
companies regarding the joint venture, but these are the first face-to-face discussions. 
Each company is sending a high-level negotiating team to work out important details of 
the joint-venture. The teams are meeting in Alpha for the negotiations because 
Alpha is expected to be the physical location of the joint venture. 

Preliminary Discussions: Total capital investment needed for the joint venture is US$20 
million; provision of equipment and technology from the parent companies may be 
possible; each parent will provide some management personnel; government incentives 
are available if the joint venture is located in a specific parish of Alpha. 

Issues to be Negotiated: Joint-venture ownership percentages for A1 & Bigg; capital 
investment by each parent; management structure; provision of equipment by each 
parent. 

Instructions: You will need two rooms so that Alphans can work in one, and Betans in 
another. Divide class into groups and provide each group with the instruction sheet. 
Allow about 30 minutes to discuss as a team and prepare a negotiating strategy. Remind 
the A1 group that negotiations are in their country so they must think about the physical 
arrangements. Tell the Bigg group that the A1 team will be "collecting them from the 
hotel". Have the groups meet for negotiations. Allow approximately 30 minutes for 
negotiations. Let each team meet individually for discussion for about 15 minutes. 
Conclude with class discussion and "lessons" about effective cross-cultural negotiation. 

Issues for Team and Class Discussion 
How well do you feel your team succeeded in the negotiations? 
How well do you feel the other team succeeded? 
What factors encouraged success? 
What factors made the negotiations difficult? 
How comfortable were you as an Alphan or Betan? 
Would you prefer the Alphan or Betan role if you did the exercise again? Why do you 
prefer one role over the other? 

Insights from this exercise 
Results vary from reasonable agreements to total stalemates to one group 
walking out and refusing to continue the negotiations. The instructions are written to 
allow for all these out-comes. The most successful teams are those who decide initially to 
deal with the cultural issues and be flexible, given their mandates. The least successful 
are those who really buy into their negotiating rules. The instructor can draw valuable 
lessons from the exercise, no matter what the results. 
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NB: THE FOLLOWING TWO SHEETS OF INFORMATION ARE GIVEN 
SEPARATELY TO THE ALPHANS AND BETANS. THEY SHOULD NOT SEE 
EACH OTHERS SHEETS OF INFORMATION. 
 
 
 
INFORMATION FOR A1 ALPHAN NEGOTIATORS 
 
You know that Senior Management at A1 is very interested in reaching an agreement 
with the Bigg company.  Senior Management has invested substantial time and energy in 
this venture and they are counting on the negotiating team to reach a reasonable 
agreement with Bigg. Your situation is as follows: 
• Your team wants to reach an agreement in the allotted time. 
• A1 wants to maintain control of the joint venture either through more than 51 % 

  ownership or by providing the Managing Director for the venture. 
• A1 wants to minimize capital investment because the company is currently suffering 

a capital shortage (A1 would prefer to keep investment outlay under US$8,000,000). 
• A1 wants to provide equipment and machinery (no longer used by the parent) 
 valued by A1 at US$4,000,000 in place of capital.  
• A1 is well connected to the Alpha11 government and can guarantee government 

  incentives for the project. 
 
 
Following is a description of the main aspects of the Alphan negotiating 
style: 
 
• It is important to be friendly and to shake hands and touch others as often as possible 

to show your friendship and good will. 
• The usual greeting for friends or new acquaintances is a kiss on both cheeks. 
• Alphans believe that words and gestures are both very important and should be used 

frequently, and it is important to explain a position in a variety of ways to ensure it is 
understood by all. 

• Alphans see negotiating as a competitive activity and believe winning is important. 
• Everyone's opinion is valued in Alpha so individual team members are encouraged to 

participate actively. 
• Openness is valued and it is important to state agreement or disagreement clearly. 
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INFORMATION FOR BIGG BETAN NEGOTIATORS 
 
You know that Senior Management at Bigg is very interested in reaching an agreement 
with the A1 company. Senior Management has invested substantial time and energy in 
this venture and they are counting on the negotiating team to reach a reasonable 
agreement with A1. Your situation is as follows: 
 
• While an agreement on specific items is desirable, Betans believe it is more important 

to establish a sense of trust and rapport with the A1 Alphans – further negotiations are 
always possible. 

• Bigg wants to maintain control of the joint venture either through more than 51% 
ownership or by providing the Managing Director for the venture. 

• Bigg believes capital investment should be reflected in the ownership structure of the 
joint venture (ie, if Bigg provides 60% of the capital, Bigg should retain 60% 
ownership). 

• Bigg would like to provide as much management as possible for the joint venture 
because Bigg is facing the possibility of management layoffs in Beta. 

• Bigg controls technology which could be helpful in establishing the joint venture 
successfully, but it is unsure about making the technology available because of the 
potential loss of a competitive advantage. 

 
 
Following is a description of the main aspects of the Betan negotiating 
style: 
 
• It is important to be polite and respectful and show friendship by respecting others. 
• Betans are formal and the usual greetings are a handshake or bow, touching is 

minimized. 
• Betans select a spokesperson for the team, but consensus is important and it is 

customary to break often to confer with other members of the negotiating team. 
• Silence is seen as giving both negotiating groups time to think about issues that have 

been raised. 
• Saying "yes" means you have heard the other party, not necessarily that you agree, 

disagreement is indicated by saying "maybe", “it may be complicated" or some other 
polite phrase as it is considered impolite to say "no." 

• Betans see building trust and a relationship as the most important outcomes of any 
negotiations because these will lead to successful long-term business arrangements. 
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Embedding Intercultural Competence in Business Education  
Interview Schedule and Guide 

Prem Ramburuth and Diana Adis Tahhan (UNSW) 

 
Focus of Interviews: To collect examples of tools, activities, cases exercises, resources etc. 
that the academic being interviewed has successfully used to teach / develop / embed 
intercultural competence. 

• Name of interviewee: 
 

• Course or disciplinary area: 
o Size of group or groups (small group teaching/large group teaching) 
o Level (undergraduate, postgraduate, first / second / third year etc) 

 
• Type of activity (nature of the activity / source, length, etc.) 
(e.g. case study, group work, self awareness activity, ice breaker etc) 

 [The focus here is to get a good outline or description of the activity or tool, how it was 
developed, where it was resourced from etc.] 

 
• Aim or purpose of the activity:  
(eg. to get students to mingle, to get students to work in cross cultural teams etc). 

 
• Approach (methodology) 
o Details about how the activity is introduced, taught, and implemented (strategies) 

 Are there difficulties in implementing the activity? 

 How do you overcome the difficulties? 

 What practical advice would you give to someone using the activity for the first time?  

• Impact of the activity and outcomes 
o How effective is the activity? 
o Can it be or has it been adapted for other groups and audiences? 

 
• Embedding (ongoing, systemic, sustained /sustainable i.e. continued use in the course and 
beyond the individual teacher) 
o Strategies for embedding – do you make ongoing use of the activity or tool, or is it just a 
one-off activity? 
o Can other colleagues use the activity as well?  
 
• Evaluation 
o Do you formally evaluate the activity? 
o If not, how do you determine or gauge its effectiveness?  
o What are the areas where there could be problems / others need to be aware of? 
• Any other comments? 
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