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Teaching Methodology

Introduction

This introduction does not presume to tell you how to teach but merely to try to help the 
lessons contained herein come alive and provide you with some (hopefully useful) ideas of 
how to exploit them to full eff ect.  The materials have been prepared with a certain set of 
principles in mind but, once again, you are free to use them as you wish!
The course materials have been prepared by experienced Public Health and English 
language professionals, all of whom have been involved in the European LdV Project 
Specialist English as a foreign language for European Public Health fi nanced by the 
European Union. This short methodology introduction outlines some of the key principles 
behind both the materials and the method as utilised throughout the project. 

Teaching Principles

The course has been designed with three overarching principles in mind:

Teaching should be learner centred

Maximising the role of the learners and placing them at the heart of the process is key 
to ensuring high levels of motivation and language production. More traditional teacher 
centred methods drastically reduce the amount of time the learner has at their disposal and 
produce large amounts of ‘dead time’ during the class where the learner does very little. 

Teaching should be learner driven

Using the learners as a resource can be extremely productive and, by providing learners with 
the chance to personalise language used, retention rates for new language are drastically 
increased. This is why many of the activities call for pair or group work.

Teaching adults should mainly focus on production

This last point is somewhat more controversial. Most adult learners have previously had 
either formal instruction in English or at least a passive exposure to the language. As such, 
their receptive ability is often far in advance in relation to their productive capacity. This is 
especially true of students of English in Public Health since they are often passively exposed 
to terminology via colleagues, related journals and conferences. However, ‘knowing’ a word 
requires more than just an awareness of what it means. One also needs to know how it 
is used: its collocations, its register, its pronunciation etc. This is why the material makes 
frequent use of pronunciation work and lexical collocation exercises. If you are unsure 
of the exact pronunciation of a given word, you can access recordings of all of the terms 
covered in the book via the online dictionary.
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Classroom Teaching Techniques

Elicitation

The mediocre teacher tells.  The good teacher explains.  The superior teacher demonstrates.  
The great teacher inspires.’  William Arthur Ward (Pertinent Proverbs)
At the heart of the project lies a principle derived from the origin of the word ‘education’ 
itself. Generally agreed to stem from the Latin root educere meaning ‘to draw out’, the course 
utilises this as a metaphor to place the learner at the centre of the educational process. 
The teacher’s role is that of a facilitator, rather than a lecturer, with their task focused on 
drawing out the knowledge and response from the learner. This is also known as eliciting 
and has a number of advantages over merely telling learners the answer:

 • It involves the learners more in the classroom
 •  It can help to engage in an in-depth processing of language. Generally speaking, if a 

learner has to think through or supply a defi nition, they are more likely to retain the 
defi nition in their long-term memory.

 •  It allows us to diagnose what the learners know. If we simply supply a defi nition, we 
may actually be telling the learners something they already know. If we elicit, we 
can gauge what they know and what they don’t, and hopefully create a need for the 
language.

Error Correction

‘Experience has two things to teach: the fi rst is that we must correct a great deal; the 
second, that we must not correct too much” Eugene Delacroix (Internet quotations website 
http://creativequotations.com/one/92.htm)
Perhaps the most sensitive of all areas in the language classroom (and the cause of much 
debate) is when and how to correct learner errors. Too much correction can de-motivate 
or discourage learners from contributing; too little can lead to errors becoming reinforced. 
The following are some points to bear in mind when a student makes an error:
Was it an error or a slip of the tongue? Everyone makes mistakes with language, even 
in their native tongue. As a general rule, if a learner makes a mistake 2-3 times then it 
can be classed as an error. As teachers this means we should avoid correcting a learner 
automatically – prompt the learner to create another sentence with the language to see if 
they can use the structure correctly. For example:

Learner: ‘I speak to the anaesthetist yesterday about the operation’ 
(possible avoidance of past tense form)

Teacher: ‘ What did he say?’
If the learner replies ‘He say…’ then possibly they have problems with using the past tense. If they 
answer ‘he said…’ then we can assume that the fi rst ‘error’ was, in fact, a slip of the tongue. 
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Do my learners like to be corrected? Some individuals dislike too much correction as it 
doesn’t allow them to focus on the more serious errors that they make in their own attempts 
to communicate. As a result, some teachers tend to avoid correction assuming that everyone 
feels the same way. However, a lot depends on the teaching context in which you fi nd yourself, 
besides, some cultures place more emphasis on correction than others, whilst others perceive 
making mistakes to be shameful. The best rule is simply to ask your learners what they prefer.
When should I correct? If we correct as soon as the learner makes an error then it can be very 
disruptive and frequently throws them out of their stride. If we correct too late, there is a danger 
that the learner will disregard the error as unimportant. Perhaps the best technique is to plan for 
an infl atable correction stage in your lessons. This means allowing time after productive activities 
for correction where necessary and, if this is used regularly, then your learners will adjust to it and 
regard error correction as less threatening. The maxim to bear in mind and reinforce with your 
learners is ‘If your English was perfect then you wouldn’t be here so don’t be afraid of making 
mistakes!’

Checking Meaning

‘The more you explain it, the less I understand’ Mark Twain 
(Internet quotes, http://www.brainyquote.com/quotes/authors/m/mark_twain.html)
Perhaps the most overused and useless question asked by teachers is ‘Do you understand.’ 
The most natural response is always ‘Yes’ even if the answer is ‘No’ hence it is always best to 
check understanding. 

Concept checking questions often serve as a good way of both checking understanding 
and extending learner knowledge. If the learner has just encountered the word ‘heartless’ 
(see the lesson ‘Die in Britain’) then the teacher could ask the following set of questions:
“So does it mean the person literally has no heart?” Answer ‘No’
“Is it a positive thing to say about someone?” Answer ‘No’
“Is it similar to ‘cruel’ do you think?” Answer ‘Yes’
“Can you give me an example of being heartless?” 
The last question is particularly important as it tests the learners’ genuine understanding of 
a word and can often lead to personalisation of the language.
Meaning can also be checked by:

 • Eliciting short defi nitions – normally the fi rst tool used to check meaning 
 • Completing a defi nition – useful with harder words
 • Eliciting paraphrases – good to extend the learners’ knowledge of the word
 •  Eliciting synonyms & antonyms – similar to paraphrasing but with the additional 

aspect that it helps the learner realise when the word may be used
 •  Eliciting translations – a fast and effi  cient way of checking meaning, providing there 

is a direct equivalent or else as a way of raising learner awareness of diff erences with 
a structure in their native language, e.g. contrastive grammar
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• Timelines – more useful for checking grammar
• Personal response – essential for almost every occasion 
• Eliciting collocations – useful for a deeper understanding of the structure
•  Mime, picture or realia – an often fun and frequently effi  cient way of checking meaning. 

As the expression has it, a picture paints a thousand words.

It should be remembered that the above techniques should be used in conjunction in 
order to ensure that learners really do understand and that fi nishing with a personalisation 
exercise reinforces the meaning most eff ectively.

 Classroom Interactions

  ‘No man is an island’ John Donne (Meditation XVII)
   At the heart of communicative language teaching lies the idea of working together 

to produce meaning. Varying interaction patterns can have a number of benefi ts of 
which the following are but a few:

Pair work

 •  Builds confi dence. By giving learners time to check their assumptions with a partner 
they are more likely to answer direct questions than in open class.

 • Allows learners to share ideas in a more intimate manner.

Group work

 • Greater pool of knowledge from which learners can draw.
 •  A more demanding environment in which learners can have speaking practice without 

the direct infl uence of the teacher.

Whole class

 •  Activities such as a mill drill, where learners mingle and practice the language, are 
frequently fun and challenging for learners.

An average English lesson in the area of Public Health should contain all of these interactions 
in order to maximise their eff ectiveness and the materials have been devised to encompass 
this fact.



5

TIP

Try utilising all of the above interactions in a pyramid discussion. The diagram below shows 
how you could use this technique with one of the topics in the Controversial Issues lesson.

This is infi nitely better than just saying ‘right let’s have a debate about…’. It provides the 
learners with more practice of the target language, a safe environment in which to test out 
assumptions and theories and a forum in which they can share ideas.

Feedback

‘We have no right to express an opinion until we know all of the answers’ Kurt Cobain (http://
www.tv.com/kurt-cobain/person)
Arguably the most important stage in any lesson is the feedback stage and, as the quotation 
suggests, vital prior to any discussion task which follows a controlled practice activity. This 
is where learners obtain or supply the correct answers, have a chance to raise questions 
about the material and share ideas. It is also the time where the teacher can gauge whether 
the material has been covered suffi  ciently or whether a recap is needed. Here are some 
ideas for varying feedback:

Open class  - eff ective but easily dominated by the teacher and often time consuming.
Nomination – more learner-centred, but relies on eff ective monitoring on the part of the 
teacher. After all, you need to know that the student you nominate knows the answer!
Partial keys – giving out some of the answers speeds up feedback but allows the teacher 
to focus on the most interesting aspects.

1 PAIWORK

Learners create a list of For and Against 
arguments with a partner

2 GROUPWORK

Learners compare their list of arguments 
in groups and select the best 3 of each

3 WHOLE CLASS

Elicit the list of arguments and then di-
vide the class into those who are for and 
those who are against. Conduct an open 
class debate on the topic.
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Answers on the back of the handout – quick and easy but allows little scope for 
discussion.
Answers on board/overhead projector – as above but since there is a central focus, more 
scope for an open class discussion.
Tapescript – Useful to highlight phonological aspects that learners may have had 
diffi  culties with.

TIP

Feedback can often be selective and thus you need only target things which all the learners 
found interesting or problematic.

Praise

‘Kind words can be short and easy to speak, but their echoes are endless’. 
Mother Teresa (http://www.quotedb.com/quotes/1932)

This section is somewhat brief, but not to be underestimated. At the heart of every 
classroom should be a positive working atmosphere – and genuine praise is one way of 
generating such an atmosphere.

TIP 

Avoid the ‘compliment sandwich’, where the teacher praises the student, then corrects or 
highlights a mistake and then fi nishes with another ‘good.’ The key component with praise, 
or indeed the sandwich, is the fi lling rather than the bread and the wrong fi lling can leave a 
bitter taste in the mouth: make praise explicit and separate from any correction.
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Teaching Approaches

This section will outline some diff erent ideas for using the material in this coursebook and 
some practical techniques for making classes more eff ective.

Grammar

‘The greater part of the world’s problems are due to grammar’ 
Michel de Montaigne (www.spaceandmotion.com)

Although the coursebook does not contain any overt grammar teaching, the materials 
can, of course, be used for the purpose of grammar instruction. What is important is the 
selection of an appropriate technique and teaching paradigm. Below are a few diff erent 
approaches:

P-P-P or Present – Practice – Produce

The most traditional mode of instruction, where the teacher begins with an explanation 
of the target language, supplies controlled practice activities and then a freer speaking or 
writing task to consolidate the language point. Whilst often eff ective, this approach is not 
particularly well suited for these materials.

T-T-T or Task, Teach, Task

This paradigm is perhaps the best for these materials. Here the teacher supplies the learners 
fi rst with a task, analyses their performance and selects an area of language to work on. 
They then provide another task to see if the learners have absorbed the language point. In 
this conception it is reactive teaching, requiring the teacher to feel confi dent about almost 
any area of grammar. Of course, the teacher can also select a grammar area in advance that 
they think would be problematic and prepare additional materials in advance. For example, 
the initial questions in the Clinical Epidemiology lesson could be used to diagnose learner 
ability with the language of giving opinions. The teacher could then correct and supply a 
follow up task with discussion on the same topic.

TBL or Task Based Learning

This approach can be very rewarding, but requires a lot of work on the part of the teacher. Below 
is an example of how the materials in Doctor’s Farewell could be used to revise the uses of will:

 1.  The teacher teaches/elicits ‘farewell’ and ‘retirement,’ and using the adjectives in 
exercise 1 allows the learners to imagine how it would feel to retire after a long medical 
career in the UK via a pairwork task. Learners discuss and then feedback ideas. 

 2.  The teacher elicits and checks the meaning of a number of emotions and concepts to 
be found in the listening which (s)he writes in a column on the left side of the board. 
The teacher sets the gist question ‘Is he happy to be retiring?’ and plays the listening.
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 3. Feedback and then detailed listening with the questions given.

 4.  Teacher asks how does the doctor describe the motivation of the consultant who was 
fi red and elicits and writes up the sentence her enthusiasm for her work will have 
been destroyed forever Teacher checks concept: Will used to describe tendencies and 
elicits and highlights form.

 5.  The teacher elicits and writes up more sentences for the uses of will. Students copy 
the whiteboard to get a board record.

 6.  The teacher asks them to remember as much as they can of the whiteboard for a 
minute.

 7.  The teacher rubs out most of the sentences leaving the odd ‘key’ word here and there. 
The students now have to produce the sentences working from prompts. E.g.

enthusiasm been destroyed

 8.  The teacher ‘shapes’ their pronunciation, highlighting stress, linking, schwa etc and 
providing models as necessary.

 9.  Teacher leads the vocabulary work exercises, keeping the context of retirement in the 
minds of the learners.

 10.  Now the teacher should supply some freer practice – here is just an idea of what you 
could do: The teacher now puts the students in groups and gives them a picture to 
look at. Students take on roles of one of the people in the picture or friends. They role-
play conversations talking about retirement plans, change roles and practice with the 
next picture. The teacher monitors.

 11.  Teacher gives feedback on the task and does some error correction based on what the 
students said.

 12.  The teacher wraps up the lesson by asking students to contribute one or two real 
anecdotes of retirement – what would the learners like to do/how would they feel 
etc.  

Consciousness raising

A concept developed by Scott Thornbury (About Language, CUP 1997), this relies on creating 
a virtual ‘trap’ for the learners whereby they realise there is a gap in their knowledge or that 
they have been using a structure incorrectly. The teacher can then exploit this to raise the 
learners’ awareness of the important and often fi ne diff erences in meaning with language.
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Take, for example, the lesson ‘Ethics & SARS’. This could be easily adapted to revise modal 
verbs by way of a short True or False quiz:

Health care laws in England

  Doctor/ Patient confi dentiality should be respected at all times  

   Proposed changes to Public Health Law in the UK would mean that people with HIV 
must be forcibly quarantined

  People suff ering from HIV may not be discriminated against in the workplace

Of the three, only the second one is ‘true’ since sentences one and three misuse modal 
verbs. The correct sentences would be:

Doctor/Patient confi dentiality must be respected at all times
People suff ering from HIV can not be discriminated against in the workplace

The teacher here would draw the learners’ attention to mistakes they may have made or 
question why they chose particular answers. After a brief, learner led clarifi cation of the 
diff erences in meaning of the diff erent modals of obligation, the teacher could give out 
another set of proposed laws, containing modals of obligation, that the learners would 
discuss and change in small groups.
For fuller theory and sample lesson plans, see Scott Thornbury’s excellent and seductively 
titled book Uncovering Grammar published by Macmillan.

Grammar through a text (GTT)

A grammar through a text lesson is a very common way of teaching language in context. It 
is usually broken down into 3 main stages
 •  Introduce the Text
Using the text which includes some examples of language items you want to teach you 
should fi rst check that the learners understand the text itself – following a basic receptive 
skills procedure (see below) will make this possible.
  
 • Focus on the target language
Highlight the language that you wish to teach in the text with the learners. You can do this 
by means of a search (the learners fi nd other instances after you give them an example). 

TIP Use overhead transparencies (OHT’s) of the text to allow students to highlight instances 
in a way that can be shared with the whole class.
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Check that students understand MEANING, FORM & PRONUNCIATION as with any 
grammar lesson.

 • Practice of target language
Generally, practice activities begin with easiest fi rst, moving to progressively harder. 

Advantages of presenting language from a text

 • Language is clearly contextualised
 • Good for higher levels (pre-intermediate and above)
 • Often more examples of the same language in the text
 • Encourages good learner habits

Disadvantages of presenting language from a text

 • Quite a lot of time used before getting onto the language
 • Surrounding text can be distracting
 • Not so good for beginners

Table summary courtesy of IH Kraków Teacher Training

Receptive Skills

‘Babies are born with the instinct to speak, the way spiders are born with the instinct to spin 
webs. You don’t need to train babies to speak; they just do. But reading is diff erent.’ Steven 
Pinker (http://www.readingrockets.org/books)

In order to utilise these materials to their full potential, a solid formula should be used for 
teaching receptive skills. The following is a basic formula which can be used with all of the 
reading and listening tasks in the coursebook:
 I. Generate interest
 II. Pre-teaching vocabulary
 III. Gist task, followed by feedback
 IV. Detailed task, followed by feedback
 V. Controlled practice task, using language or vocabulary from the material
 VI. Freer practice

As much of the above will be familiar to you, this section will simply list a few diff erent ways 
of generating interest in either reading or listening tasks.
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Discussion tasks are perhaps the most obvious way to generate interest and could take the 
form of a debate, mingle or the teacher simply eliciting opinions from the learners.

Predictive tasks can activate schemata or concepts in learners which may aid 
comprehension. Predictive tasks can include:

 •  Using a headline to guess the story (for example the ‘Die in Britain, Live in the US’ 
lesson)

 •  Combining pre-teaching of vocabulary with a predictive task e.g. doing the fi rst 
exercise in the Clinical Epidemiology lesson and then asking learners to predict the 
content of the article.

 • Using images to predict the content e.g. the Aral Sea Crisis lesson:

      

Productive Skills

‘Its not enough to speak, but to speak true’ William Shakespeare

Similarly, it is not enough for us as teachers to provide speaking practice: it must be relevant 
and true to the needs of the learners. For this reason, this dedicated coursebook of English 
for Public Health makes use of the following:

Discussion tasks designed to give learners practice with the target language.
Roleplay activities which allow learners to  use language in an authentic context.

In terms of writing, a process approach is favoured with the learners given time to plan, draft 
and edit before producing the fi nal text. This helps to scaff old the work and is supplemented 
with language work exercises. An example is given below from the Methadone lesson:

 1. Look at the pictures. What do you see? Discuss the photos with your partner.
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Writing Skills

The expressions below are useful for describing trends. Read them and then use them to 
describe the table below

There has been a signifi cant dramatic rise in taking methadone 
in Canada

in TB incidence

There was a gradual
steady
sudden
slight
constant
doubled

increase

decrease
drop
fall
reduction
growth

in rate of infl ation

Lexis

   The coursebook has been designed with the principles of the Lexical Approach in 
mind, namely:

 •  Teach real language, derived from corpus results. The coursebook has been based 
on the Public Health English Dictionary, result of an LdV European Union project 
designed to standardise terminology in use in Europe. We strongly advise you to use 
the glossaries that accompany the coursebook if there are any terms which you are 
unfamiliar with.

 •  Teach chunks of language rather than isolated words. By teaching lexis with their 
collocates, retention rates are improved and learners are less likely to make mistakes. 
The coursebook uses a number of exercise types to ensure that learners are presented 
with useful collocations. Here is an example of one such exercise, taken from the Why 
Bird Flu is So Hard to Catch lesson:
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 1.  Collocations: (a collocation exercise is always useful for the Ss because they can see 
how words ‘go together’. The Ss do their exercise individually and then compare their 
answers with a partner):

Match words that ‘go together’:

1. further A. a threat

2. grave B. an explanation

3. highly C. an infection

4. human D. alarm bells

5. pandemic E. concern

6. to pass on F. light

7. to pose G. pandemic

8. to provide H. research

9. to ring I. strain

10. to shed J. virulent

Provide learners with multiple encounters with a word. This means to present the 
language in context, cover the pronunciation of the term, its form and collocations and 
fi nally provide contextualised practice.

TIP

Encourage learners to keep a notebook with new vocabulary stored thematically and with 
key collocations.

Pronunciation

A key part of ‘knowing’ a word is being able to say it. The material is accompanied by the 
dictionary which contains recordings of all the terms in the dictionary and learners should 
be encouraged to use this feature as a model for their own pronunciation. As a basis, a three 
stage drilling routine is suggested:

Model the target language clearly. Either do this yourself or use the dictionary as an aid.

Highlight key features such as stress, contractions and elision. Be explicit and don’t try 
to teach the learners all of the features in one go! Encourage learners to mark stress when 
recording new vocabulary.
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  Drill the term with the learners. A suggested drill is outlined below:
 1. Model the term 3 times.
 2.  Encourage the learners to repeat the word twice as a whole class – known as choral 

repetition.
 3.  Now use nomination to get individual examples of the correct pronunciation from the 

class.
 4. Finish with a quick whole class drill to reinforce the correct pronunciation.

TIP

If the learners do not produce the correct pronunciation, in stage three then indicate that 
they are wrong and nominate another learner who knows the correct pronunciation to 
model the sentence again. Then return to the original learner and see if they can now 
produce the correct version.
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Grammar Reference Table

This table is intended to give you some ideas about the best grammar approaches to use 
with the material in the coursebook. You could, of course, use any of the approaches with 
some adaptation but this overview suggests perhaps the most ‘natural’ approach.

Lesson Approach Language Focus

Part One – Epidemiology

T-T-T CR TBL GTT

EPIDEMIOLOGY: THEORETICAL 
CONCEPTS X Word formation

GLOBALISATION AND THE 
PREVENTION AND CONTROL 
OF NON-COMMUNICABLE 
DISEASES

X Prefi xes 

PREDICTING THE IMPACT OF 
GENOMIC RESEARCH ON PUBLIC 
HEALTH

X Going to and Will

DISEASES OF AFFLUENCE X Giving advice - modals

Part Two – Environmental Health

ENVIRONMENTAL HEALTH X Degrees of certainty about 
the future

CONSUMER ELECTRONICS: 
MOBILE PHONES AND HUMAN 
HEALTH

X Suffi  xes

IDENTIFYING AND MANAGING 
ADVERSE ENVIRONMENTAL 
HEALTH EFFECTS

X X Modals of prohibition

CLIMATE CHANGE AND HUMAN 
HEALTH: RISK AND RESPONSE X Expressing possibility

NOISE POLLUTION X (a) X (b)
a)Comparatives/ making 
comparisons
b)language of debate

Part Three – Health Promotion

T-T-T CR TBL GTT

HEALTH PROMOTION AND 
DISEASE PREVENTION AS BASIC 
CONCEPTS IN PUBLIC HEALTH

X Linking Adverbs

PREVENTION OF DISEASES X Preposition use

SALUTOGENESIS: THE ORIGIN OF 
WELL-BEING X Relative clauses

HEROIN X Language of presenting
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Part Four - Health Policy

UK NHS REFORM X Cause and eff ect

FORMULATING AND 
IMPLEMENTING A POLITICAL 
STRATEGY IN THE CONTEXT OF 
HEALTH POLICY 

X Language of consent

TO BE TAKEN GRADUALLY X Prefi xes and suffi  xes

ON LOCAL GOVERNMENTS X ‘in’ collocations

Part Five- Health Economics

PHARMACOECONOMICS X Passive use

EVALUATIONS AS A TOOL 
FOR DECISION MAKING IN 
METHADONE MAINTENANCE 
TREATMENT 

X Talking about change

DRUG MARKETING X Language of persuasion

PROBLEMS AFFECTING SOCIAL 
SECURITY SYSTEMS X Language of problems

Part Six - Management

T-T-T CR TBL GTT

PUBLIC PRIVATE HEALTH 
PARTNERSHIPS X Affi  xes

THE ADVANTAGES AND 
DISADVANTAGES OF 
PRIVATISATION 

X Adverbs and adjectives

DISASTERS, DISASTER 
PLANNING AND HOSPITAL 
PREPAREDNESS 

X Language of disasters

MANAGEMENT IN HEALTH CARE X Management expressions

QUALITY AND QUALITY 
MANAGEMENT X Quality collocations

HEALTH TECHNOLOGY 
ASSESSMENT X Health technology 

collocations

Part Seven - Health Ethics and Law

PATIENT’S RIGHTS X Inversion

ETHICS IN HEALTH CARE 
RESEARCH X Dependent prepositions 

QUARANTINE X Supporting and attacking a 
position

HEALTH INSURANCE LAW X Synonym development
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Part Eight - Research

T-T-T CR TBL GTT

WRITING A RESEARCH 
PROPOSAL 1 X Structuring a proposal

WRITING A RESEARCH 
PROPOSAL 2 X Reporting verbs

WRITING A RESEARCH Article 1 X Structuring an article

WRITING A RESEARCH Article X Hedging

Part Nine - General

 SPAS X connectors

LONG TERM CARE X Word stress

STROKE X Collocations 

COMPUTER-BASED PATIENT 
RECORD X Word building

PUBLIC HEALTH THROUGH 
LITERATURE X Language of debate
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