


FOREWORD

By: Fikri Ismail, Lc. MA., P.hd

“Teaching English as World Language” is a book that is deeply rooted in 
the principle that English teachers or teachers of other languages should 
reassess their perceptions towards the language they teach. They must be aware 
that the unintentional recycling of some common terms associated with English 
teaching, such as “foreign” as in “foreign language” or “secondary” as in “second 
language” may lead to the isolation of learners from the very language they try to
learn. It is this principle that inspires this book to emerge as a new breed among 
its kinds. Its uniqueness lies in its author’s deep understanding of how languages 
are learned and acquired. There no doubt, this book should be the right choice 
for teachers who seek to prepare their students for the whole new world within 
which they can easily navigate. 

Like other innovative books, this book possesses some noticeable 
strengths. First, the author has skillfully selected what goes into the book, from 
theories, assumptions, research findings, to practical applications, solutions, 
implications, and assessment. This suggests that practicality, clarity, and 
thoroughness are issues that matter to teachers as they may not want to 
scramble across so many books to find what they need to know. To a large 
extent, the book appears to promises some sense of adequacy to its reader. 

Second, the author’s understanding of the local contexts also plays a very 
crucial role in presenting the book the way it is. The author’s continued 
involvement and interest in the field of language teaching is proof that teaching a 
new language requires much more than just “instinct.” No learning can be 
achieved without understanding the context in which it is embedded, and the 
author seems to have considered this aspect thoroughly.

Third, teaching a new language or deriving the methods that work 
requires both passion and exposure to the environments where the demand for 
a new way of communicating exists. The author’s own passion and 
determination to take English learning to the next level, and his past exposure to 
learning languages other than his own, are testament to the kind of content he 
decided to include in the book. Books like this should guide learners to the path 
of success and warn them about the potential mishaps ahead as previously 
experienced by the author.  



Finally, teachers who wish to seek some basics into language teaching 
and more should look no further than this carefully written and organized book. 
I congratulate both the author for this brilliant piece and for the teachers who 
choose to see their English teaching experience through the lens of this book.



FOREWORD

This book is a collection of articles, papers, and mini-research of the 
course assignments of Method of Teaching English as Foreign Language, 
Curriculum Development, and Language Testing that the author done and 
submitted as well as revised by the course lecturer during study S2 at State 
University of Makassar. It contains also some of my journals that published. The 
tasks related to teaching English and its development in the purposely pour the 
writer of this book as a reference for educators and English teachers, and 
especially as teaching materials for students of FKIP-English Department at 
University of Iqra Buru.

This book consists of 4 (four) parts. The first part deals with English 
teaching and learning, the nature of language learning, theories of language 
acquisition, teaching media, models and methods of English teaching and 
learning, curriculum, syllabus, and English for Specific Purposes (ESP). The 
second part consists of English teaching and learning; Teaching Listening, 
Grammar, Reading, and Speaking. On the third part of this book discusses how to 
provide assessment of English teaching. The last chapter deals with some of my 
journals that published in Unhas Makassar Journal.

In accordance with the title of this book, the writer would very expected 
that this book can serve as input to both educators and teachers in teaching 
English as a world language, and not to taught it as a second language or foreign 
language. Because something that was labeled as the second, it will always be 
treated as secondary rather than as the primary or the main thing, especially if 
it’s something that foreign to us, then  we will regard it as a foreigner who does 
not deserve to avail at all. But, when we make English as the language of the 
world, then as one of the inhabitants of the earth is compulsory to know and to 
learn it if we want to survive on this earth.

Through globalization era, English has unmistakably achieved as the 
world’s lingua franca. Nowadays, English is dominant language for two billion 
people in at least 75 countries. According to British Council, speakers of English 
as a second language probably outnumber those who speak it as a first language, 
and among 750 million people are believed to speak English as a foreign 
language. English is the most common language to communicate scientific, 



technological, academic, and international trade information. English is clearly 
the world's lingua franca.

As a communicative scientific, technological, academicals, and 
international trade, then it is fitting for English language is learned by every 
inhabitant of this earth without exception, if he/she really wants to survive as 
the inhabitants of the earth. As the language of the world, English is expected 
that teaching and learning can motivate students and shape their attitudes and 
skills in facing the challenges of globalization and achieve success in their future. 
Hopefully this book will benefit for all of us, especially the English teacher in 
teaching it effectively.

The models or methods of English teaching in this book are a fraction or a 
handful of methods that has primarily been developed recently by experts on 
language teaching. Some existing methods in this book, simply recalling the 
methods and models of language learning that would be practiced in our 
instruction.

In this book also, the writer deliberately put a little discussion on 
teaching English for specific purposes (ESP), because in my point of view, 
teaching English in Indonesia until the day not been successful, although the 
English has become a compulsory subject from primary to high school even up 
to college, but still rare to find a reliable graduates in speaking English. There 
may be deficiencies in teaching English or perhaps there are too much materials 
provided by teacher which are not accordance with the students need and their 
level, or teachers teach so fast that a matter has not really mastered by students 
then the teachers have moved to other material. If the basic mastery of the 
language was not addressed early on then surely the next level will be a heavy 
burden for students and teachers themselves. Presumably with the existence of 
ESP will increasingly make us realize the importance of investment the students’ 
interest and mastery of English early on.

The purpose of language learning is how students can communicate using 
that language, it is definitely a very essential thing in teaching is how students 
are able to memorize and master the vocabulary by as much as possible, through  
the vocabularies they can read, write, and speak. In some countries like Japan, 
teaching the language at a basic level is devoted to memorization and mastery of 
vocabularies then at the next level will be continued with other skills. If it is 
applied in Indonesia then all the Indonesian students will be proficient in 
English. Because it is also has been and it is still applied in some of boarding 



school (Pesantren) in Indonesia in learning and teaching foreign language, either 
Arabic or English.

On this occasion, the author wanted to deliver many thanks to all my 
lovely lecturers at the State University of Makassar which can not be mentioned 
their names one by one, who has given his knowledge unselfishly, I expected that
the knowledge will always be beneficial for me and I can share the benefits to 
others, may good deeds they have an infinite return from Allah SWT. Nor may a 
thank to my lovely colleagues (TENSCA) who has given contributions as well as 
ideas and togetherness that has been built in college, hopefully it will always be 
awake and get a blessing from Allah SWT. Infinite thanks to my lovely wife 
(Syarifah Lulu Assagaf) and my daughters (Gadysa & Gelbina) who always 
supported me in studying and creating.

Finally, I expected that this book can ultimately benefit us in teaching 
English to our students. The book is certainly still far from perfection, so the 
criticisms and suggestions from the readers and English teacher are expected to 
complete the book in the future.

Makassar, January, 26, 2012

Saidna Zulfiqar bin Tahir
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A. TEACHING AND LEARNING

Sometimes we get confused when we find the words or terms that are 
difficult to distinguish, among them are; education, teaching, learning, and 
instruction. These four words are often made us use them in incorrect sentence, 
or perhaps we mistake to understand its meaning. Whereby, before discussing 
more about teaching and learning, it is better to differentiate the fourth word in 
order to avoid misperceptions of those words.

Definition of Education, Teaching, Learning, and Instruction

Education is a process in order to influence students to adapt best to their 
environment thus will lead to change and allow them in adequately function in 
society (Hamalik, 2004:79). Education is also interpreted as a historical human 
endeavor hereditary, who felt himself compelled to seek the truth or perfection 
of life (Salim, 2004:32). According to the National Education System Law 
number 20 year 2003, education is a conscious and planned effort to create an 
atmosphere of learning and the learning process so the learners are actively 
developing the potential for them to have the spiritual strength of skills
required, the community of nation, and states.

According to Brown (2007:7), teaching is showing or helping someone to 
learn how to do something, giving instructions, guiding in the study of 
something, providing with knowledge, causing to know or understand. The term 
of teaching is the same as the instruction. Teaching has a sense of how to teach 
or to instruct. Thus teaching is defined as the act of learning (by learners or 
students) and instruction (by teachers).

The definition of learning is acquiring or getting of knowledge of a subject or 
a skill by study, experience, or instruction. According to Kimble and Garmezy (in 
Brown, 2007: 7), learning is a relatively permanent change in a behavioral
tendency and is the result of reinforced practice.

From the definitions above about education, teaching, learning, and 
instruction we can conclude that education is more common or general where in 
education will contain of teaching and learning. Teaching and learning activities 
is a unity of two activities that direction. Learning is the primary activity, while 
teaching is a secondary activity that is intended to occur in an optimal activity. 
Learning is a conscious effort of teachers to make students learn, namely the 
occurrence of behavioral changes on students who are studying, which change 



with the acquisition of new skill applicable in relatively long time and because of 
the effort. Teaching is an activity that teachers do in conveying knowledge to 
students. Teaching is also interpreted as learning and teaching instruction. 
Teaching takes place as a process of mutual influence between teacher and 
student.

Thus, between education, teaching, and learning are intertwined. Education 
will be able to achieve the objective if meaningful of learning with proper 
teaching. Instead, education will peak no purpose if the learning is not 
meaningful with the teaching that is not appropriate.

Components of Teaching and Learning

Definitions of education, teaching, and learning that have been discussed 
above have provided cues about what components are contained in teaching and 
learning. It can be concluded that the activities of teaching and learning are an 
activity that involves several components, they are:

1. Student
A person who acts as a seeker, receiver, and storage of the lessons needed 
to achieve the goal.

2. Teacher
A person who acts as manager or plays other roles that enables ongoing 
teaching and learning activities to be effectively.

3. Objective 
The statement of behavior changes (cognitive, affective, and 
psychomotor) that occur in students’ desired after joining the learning 
activities.

4. Lesson contents
Any information in the form of facts, principles, and concepts are 
necessary to achieve the goal.

5. Method
An orderly way to give students the chance to get the information they 
needed to achieve the goal.

6. Media
Instructional materials with or without equipment used in teaching and 
learning process to present information to the student.

7. Evaluation
Certain way which is used to asses the processes and outcome of the 
students’ achievement during learning process.



The Characteristics of effective Teaching and Learning

According to Eggen & Kauchak (1998), explain six characteristics of effective 
teaching and learning, namely:

1. The student becomes an active reviewer of the environment by
observing, comparing, finding similarities and differences and form 
concepts and generalizations based on similarities found,

2. Teachers provide materials as the focus of thinking and interacting in a 
lesson,

3. Student activities based entirely on the assessment,
4. Teachers are actively involved in providing direction and guidance to 

students in analyzing information,
5. Orientation of mastery learning content and development of thinking 

skills, as well as
6. Teachers use teaching techniques that vary according to the objectives 

and teaching styles of teachers.

As for the characteristics of learning that embraces the dynamic elements 
in the learning process of students as follows:

1. Motivation to learn

Motivation can be considered as an attempt to provide certain conditions, 
so that a person is willing and wants to do some thing, and if he/she does 
not like, then he will try to circumvent the feelings of dislike. Thus, 
motivation can be stimulated from the outside, but the motivation was 
growing inside of a person. In learning activities, the motivation may be 
said as the overall driving force in a student who leads learning activities, 
which establish the continuity and provide direction on learning activities 
so that goals can be achieved by students.

2. Learning materials

Learning materials is any information in the form of facts, principles and 
concepts needed to achieve learning objectives. In addition to the 
material in the form of information, it is necessary to the teaching content 
can stimulate creativity in order to foster self-encouragement to students 
to solve it so that the class come alive.



3. Learning tools

All tools used in learning activities, with the intent to convey a message 
(information) of the source (teacher or other source) to receiver 
(students). Information conveyed through the media must be received by 
students, by using one or a combination of their sensory organs. Thus, if 
the instruction is delivered with the help of drawings, photographs, 
graphics, and so on, and students are given the opportunity to see, hold, 
feel, or do it yourself then enable the student to understand the teaching.

4. The atmosphere of learning

Atmosphere that may cause or passion in the students' activity is in the 
event:

a) The existence of two-way communication (between teachers, 
students and vice versa) is intimate and warm, so the teacher-student 
relationships that are essentially equivalent and can do together.

b) The excitement and joy of learning. This can happen if the content 
provided matches stored characteristics of students. The excitement 
and joy of learning can generated from the media, besides the content 
of lessons coinciding with the characteristics of students, also 
supported by internal factors that students who learn healthy 
physically, there is interest, attention, motivation, and so forth.

5. Conditions of students who learn

On the condition of students, can be presented here as follows:

a) Students have the unique properties, meaning between children 
differ from one another.

b) The similarity of students, which has grown up measures, and has the 
potential to be actualized through learning. Students' own conditions 
greatly influenced by factors internal and external factors, which is all 
that there is some thing beyond the student, including learning 
situation created by the teacher. Hence learning activities more 
emphasis on the role and participation of students, not the teacher's 
role is dominant, but rather act as facilitator, motivator, and mentor.



Theories of Learning

There are several theories put forward concerning learning, each theory has its 
own concepts or principles about the learning process. Based on these different 
points of view the theory of learning can be categorized into several sections.

1. Behaviorism

In learning, a teacher will always give stimulus to the student in order to 
create right response. The relation between stimulus and response is 
repeated until it will become a habit. Furthermore, if students find any 
difficult and problem, teacher asks them to try again (trial and error) so they 
finally obtained the benefit.

2. Cognitivism

Teacher will enable students to obtain a sense of understanding in learning, 
while the activation of the sense can be implemented by using the media or 
tools. Besides, in delivering material, teacher should make variations, means
by using many methods.

3. Humanism

In this kind of learning, teacher as mentor to give guidance so the students 
can actualize themselves as unique human being to realize the potential that 
exist in their selves. And the students need to perform their own based on 
personal in whole initiative involving (or intellectual sense) in learning 
process in order to obtain the result.

4. Social/observation/Modeling

The process of learning through observation and modeling process would 
recognize the four main elements in the process of learning through 
observation or modeling, attention, recall or retention, reproduction, 
reinforcement, and motivation (Bandura, 1986). This stream is argued that 
learning and teaching can be achieved through the following ways:

a) Submission must interactive and interesting

b) Teacher demonstration must be clear, interesting, easy and precise.

c) Income or example teacher as indicated should have a high quality.



Conclusion

The terms of education, teaching, and learning are different. Thus, between 
education, teaching, and learning are intertwined. Education will be able to 
achieve the objective if meaningful of learning with proper teaching. Instead, 
education will peak no purpose if the learning is not meaningful with the 
teaching that is not appropriate. All can be implemented through the 
components of teaching and learning.

To create an effective teaching and learning, a teacher must know the 
characteristics of teaching and learning. In addition, a teacher should increase 
his horizons by learning theories that can be applied in teaching and learning 
process that will become more effective and successful.
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B. THE NATURE OF ENGLISH LEARNING

Demands of a globalized world that is constantly changing and there is a 
trend growing rapidly with the marked development of information technology 
is one of encouragement for someone to develop a mastery of foreign languages 
as a tool to communicate, such as mastery of English.

Learning the language is important for social development and 
personality of an individual. As a world language (lingua franca) is widely used 
in science, technology and art, English serves as one of the international 
language. In addition to acting as the language of science, technology and art, 
this language can be a tool to achieve the economic goals of trade, international 
relations, cultural and social objectives of education and career development 
goals.

Mastery of English can be obtained through various means or courses, 
and teaching programs in schools are formally appears to be a primary means 
for some children of Indonesia.

The Purpose of English Learning

English is a tool to communicate orally and in writing. Communicating in 
English is intended to understand and express information, thoughts, feelings, 
and develop science, technology and culture (Depdiknas, 2004:6).

Thus it can be said that mastering English for students is an essential 
requirement as stock in an effort to make interaction and communication in the 
midst of a growing social community, both nationally and internationally. In this 
connection, the mastery of English can be obtained through various programs, 
and programs of teaching or learning in a formal school course is the primary 
vehicle for students.

From the above explanation of the importance of English to learn for 
students, then the purposes of learning English in school are;

1. Develop the ability to communicate in that language, in oral and written 
form. Ability to communicate includes listening (listening), speaking 
(speaking), reading (reading), and writing (writing).

2. Raise awareness about the nature and importance of English as a foreign 
language to become the primary means of learning.



3. Develop an understanding of the interplay between languages and 
cultures and expand cultural horizons. Thus, students have cross-cultural 
insights and engage in cultural diversity.

Kinds of language learning principle

Learning principles are grouped into two parts, namely: general 
principles and specific principles. (Supani, et al. 1997/1998).

1. The general principle, namely the principle of learning that can be 
applied/applies to all subjects in a school/education programs. The 
general principles of learning as follows:
a. Principles of motivation, namely in the study required the motives 

that can encourage students to learn. With this principle, teachers 
should act as a motivator in learning.

b. The principle of learning by doing/experiencing, that is, in 
learning something, especially related skills must come through 
direct experience, like learning to write the students had to write, 
learn to speak must go through the practice of speech.

c. Principle of solving the problem, namely the students' learning 
needs is faced with problematic situations and teachers guide 
students to solve.

d. The principle of individual differences, that every student has the 
differences in various ways, such as intelligence, temperament, 
family background, economic, social, and others. Thus, teachers in 
the learning activities required differences into account.

2. Specific principles, namely the principles of learning that only apply to 
one particular subject, such as learning the Indonesian language. Each 
subject has a lot of specific principles. Specific principles of learning 
English in them as follows.
a. Teach the language, not about language, that language learning is 

an activity to foster students' use of language as a communication 
tool as speakers of the language. That is, students are trained in 
language skills are only mastered through practice speaking. Thus, 
language learning is an activity to use language as a 
communication tool that must be done through the practice of 
using language. Not vice versa, language learning is the activity of 
studying the theory or knowledge of the language.



b. Target language is not simply the object of learning, but also a 
vehicle of communication in the learning process or in the 
classroom. That is, learning activities are not solely intended to 
recognize and master the target language. However, the language 
learning process should make it as a vehicle to communicate, 
using the target language at every opportunity to communicate 
about topics outside of language (communicative approach).

c. As far as possible use authentic language used in a real context as 
a source of teaching materials, such as language newspaper, the 
language of real life.

d. Each language has its own language system. For that, in learning a 
second language must keep from interference (influence) first 
language to second language is learned.

Conclusion

The aim of language teaching and learning is to develop the students’ 
ability to communicate in that language, in oral and written form. Ability to 
communicate includes listening (listening), speaking (speaking), reading 
(reading), and writing (writing). Among them, the ability to communicate the 
language orally was the main purpose of language learning and teaching.

To reach the main purpose, the teacher must teach the language, not 
about language, that language learning is an activity to foster students' use of 
language as a communication tool as speakers of the language. That is, students 
are trained in language skills are only mastered through practice speaking. Thus, 
language learning is an activity to use language as a communication tool that 
must be done through the practice of using language. Not vice versa, language 
learning is the activity of studying the theory or knowledge of the language.
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C. MODELS OF LANGUAGE LEARNING

Before discussing the models of language learning, it helps us recognize 
and distinguish between the methods, techniques, approach, strategies, and 
models. Incidentally, sometimes these terms we use simultaneously or in the 
same sense, although these terms are different. For this advance will be 
explained the difference between these terms.

a. Learning Method

The term comes from the Greek method methodos 'path', 
'how'. Therefore, the method defined way of doing things. In the world of 
learning, a method is defined 'means to an end'. Thus, the learning method can 
be interpreted as a comprehensive way (from start to finish) with a systematic 
order based on a specific approach to achieve learning goals. Thus, the method is 
a way of carrying out the work, whiles the philosophical approach, or is an 
axiom.

Thus, it can be concluded that the method of learning is a learning plan 
that includes the selection, determination, and systematically arrange material 
to be taught, as well as the possibility of procuring remedial and how its 
development. Therefore, teaching methods can be said as the ways teachers 
achieve teaching objectives from the beginning to the end of five main 
activities. These activities are as follows:

1) Selection of materials,
2) Preparation of materials,
3) Presentation,
4) Stabilization, and
5) Formative assessment.

General Methods (General Method of Learning)

A common method is a method used for all fields of study / subjects, 
common to all fields of study. Examples of common methods include:

1. Lecture method,
2. Question and answer method,
3. Discussion method,

a. Method potion opinion,
b. Method of demonstration,



c. Method of the invention,
4. Methods of inquiry,

a. Method of administration tasks and recitation, and
b. Training methods.

Special Methods (Methods Special Education Field of Study Specific)

The specific method is a method of learning for each field of study, for 
example, special methods of teaching languages. This particular method is 
determined by the pattern of the field of study concerned and teaching 
purposes. Similar field of study that will certainly have a special method that is 
similar as well. Specific methods of learning languages can be divided into two 
major parts, namely:

1. Language teaching methods first (mother tongue), and
2. Methods of teaching a second language or foreign language.

In between these two types of methods of language teaching, language 
teaching methods latter is more manifold, more developed thanks to the 
teaching of English as a second language or foreign language around the 
world. The term second language in this case includes the language of the third, 
fourth, and so on are learned by anyone.

Indonesian to most of Indonesia is a second language. That's because as a 
child they have received mother tongue, in this case the mother tongue. Here the 
examples of methods of teaching a second language that is ever popular.

1. Grammar translation method,
2. Direct method,
3. Eclectic method,
4. Audio lingual method,
5. SAS methods (Structural Analytic Synthetic), and
6. Communicative methods.

b. Learning Techniques

If you are only familiar with the approach and methods is the actual 
delivery of the lessons you've known theoretically. Because there are some other 
tools that are used directly by teachers to achieve learning goals, which is 
technique.
The technique means manner, namely how to do or perform something. Thus, 



teaching is a teaching technique or effort, efforts, in ways that teachers use to 
carry out teaching or teaching in the classroom at the time of face to face in 
order to serve and consolidate the learning materials in order to achieve the goal 
of learning (ICT/TPK in the curriculum before 2004, an indicator of the 
curriculum 2004) at the time.

Therefore, the technique is implementation and the occurrence at this 
stage of the implementation of teaching (presentation and stabilization). If we 
look at teachers who are teaching in class, then looking at the activities of 
teachers - pupils are taught techniques.

Thus, it can be concluded that the technique is a tactic or a way of 
learning undertaken by teachers in implementing the teaching and learning 
activities in order to obtain optimal results. Learning techniques is determined 
by the method used, and methods based on the approach adopted. In other 
words, the approach became the basis for determining the method; the method 
can be determined techniques. Therefore, the techniques used may vary once 
the teacher. For the same method can be used learning techniques vary, 
depending on various factors.

Therefore, the learning technique used depends on the teacher's teacher 
ability to look for sense or the finesse to the learning process can run smoothly 
and work well. Factors that may affect the determination of learning techniques 
include 1) the classroom situation, 2) environment, 3) the condition of students, 
student characteristics, and other conditions.

To be more precise, is useful to compare these methods and techniques 
by displaying the difference as follows.

c. Learning Approach

The term comes from the English approach that has several meanings in 
between interpreted with 'approach'. In the world of teaching, said the approach 
is more accurate to be defined a way of beginning something 'how to start a 
suit'. Therefore, the term can be interpreted approach learning how to get 
started.

In a larger sense, the approach refers to a set of assumptions about how 
teaching and learning. Approach is the starting point of looking at things, a 
philosophy or belief that is not always easy to prove. Thus, the approach is 
axiomatic (Badudu 1996:17). Axiomatic truth means that truth theories that are 



used are not questioned anymore. Learning approach (teaching approach) is 
wisdom in the approaches or initiate and carry out the teaching of a field of 
study / subjects and styles that give direction to the teaching methods and are 
based on assumptions related.

Kind of approach

Approach, as well as principle, be divided into two, namely the general
approach and the specific approach.

a) General approach is an approach that applies to all fields of study in a school 
program. Examples of the general approach set curriculum include:

1. CBSA approach (Students Active Learning Method)
Teaching gives priority to active the students during the learning process 
takes place.

2. Process Skills Approach
Teaching is not only intended for mastery goals, but also mastery of skills 
to achieve these objectives (process skills).

3. Spiral Approach
This approach has set the development of material that starts with a 
small amount continue to increase. In other words, evolving from basic 
materials to advanced materials.

4. Objectives Approach
The teaching starts with goal setting, especially the operational 
objectives. Based on the objectives that specified materials, methods, 
techniques, and so on.

b) Specific approach, namely the approach applicable to certain subject areas, 
such as the specific approach of learning the Indonesian language. Some 
examples of specific approaches that have been used in language learning 
such as:
1. communicative approach,
2. structural approach,
3. Oral approach (oral),
4. direct approach,
5. indirect approach,
6. Natural approach.



d. Learning Strategies

The term comes from the Greek “strategia” strategy 'science wars' or 
'warlord'. Furthermore, the strategy is defined as an art of designing operations 
in war, such as ways of adjusting the position or strategy to fight the army or the 
sea. The strategy can be interpreted also as a skill set of an event or to matters 
(Hidayat 2000:1).

Antony (in Hidayat 2000: 1) states that strategy is a technique used to 
achieve a goal. In general, the strategy is defined in a way, technique, tactics, or 
strategy carried out by someone or a group of people to achieve its intended 
purpose (Pringgowidagda 2002: 88).

Dick and Carey (1985) cited by Suparman (1993:155) says that a learning 
strategy describes the general components of a set of instructional materials and 
procedures to be used with these materials to produce specific learning 
outcomes in students. Dick and Carey describe five common components of 
learning strategies, namely: a) activities pre-learning, b) the presentation of 
information, c) participation of students, d) test, and e) follow-up. The five 
components are not the only learning strategy formulation.

In connection with this strategy, there is agreement to some 
experts. They stated that the learning strategy with regard to teaching 
approaches in managing the learning activities to deliver the materials or 
content in a systematic way so that the capability is expected to be mastered by 
students effectively and efficiently. Based on this opinion, the concept of strategy 
includes four terms as follows (Suparman 1993:156).

1. Sequence of learning activities, namely the sequence of activities of 
teachers in delivering content to students.

2. Learning methods, namely how teachers organize course material and 
student learning process to occur efficiently and effectively.

3. Medium of learning, i.e. learning equipment and materials used teachers 
and students in learning activities.

4. Time spent by teachers and students in completing each step in the 
learning activities.

Thus, the learning strategy is a fusion of the sequence of activities, ways 
of organizing the subject matter and students, equipment and materials, as well 
as time spent in the learning process to achieve the learning objectives that have 



been determined. In other words, the learning strategy is a systematic way of 
communicating content to students to achieve specific learning goals.

e. Learning Model

The term learning model is often interpreted as a learning 
approach. Even sometimes a learning model is named the same as the name of 
learning approaches. Actually learning model has a wider meaning than the 
meaning of approaches, strategies, methods, and techniques.

Learning model is a plan or a pattern that is used as a guide in planning 
the learning in the classroom. In other words, learning is a planning model or 
pattern that we can use to design the patterns of face-to-face teaching in the 
classroom and to determine the material/device learning including books, media 
(films), type- type, computer media programs, and curriculum (as a course to 
learn).

This is in line with the opinion of Joyce & Weil (1992) "model guides us 
reach As We design instruction to achieve various objective help students". That 
is, each model leads us in designing learning to help learners achieve the 
learning objectives. Along with Joyce, Joyce and Weil (1992:1) states "Models of 
teaching are really models of learning. As we help the students acquire 
information, ideas, skills, values, Airways of thinking and means of expressing 
themselves, We Are Them also teaching how to learn ". That is, the learning 
model. With these model teachers can help students get or obtain information, 
ideas, skills, ways of thinking, and express ideas themselves. In addition, the 
model of learning also teaches how they learn.

Models of learning refers to learning approaches to be used, including 
learning goals (learning competencies), and classroom management (Kardi and 
Nur 2000:8). This is in line with the opinion of Arend (1997) "The term teaching 
refers to a particular model approach to instruction that includes its goals, 
syntax, Environment, and management system". That is, the learning model 
leads to a particular instructional approach, including its objectives, the steps 
(syntax), the environment, and system management.

Arend (1997) prefer the term learning model based on two important 
reasons. First, the term model has a broader meaning than the approaches, 
strategies, methods, and techniques. Second, the model can serve as an 



important means of communication, whether spoken about teaching the class, or 
watching the kids practice.

On the basis of the above opinion, the learning model can be defined as 
follows. Learning model is a conceptual framework that describes the systematic 
procedure (regularly) in the organization of activities (experience) to learn to 
achieve the goal of learning (learning competencies). In other words, the 
learning model is the design of teaching and learning activities so that 
implementation can be run well, interesting, easily understood, and in 
accordance with the order again.

Function learning model is to guide the design and implementation of 
learning. Therefore, model selection is strongly influenced by the nature of the 
material that will be learned, objectives (competencies) that will be achieved in 
learning, as well as the ability of learners.

Learning model has a broader meaning of the approaches, strategies, 
methods, and techniques. Therefore, a design is called learning or lesson plans 
using the learning model when has four special features, namely (a) rational 
theoretical logically arranged by the creator or developer, (b) the foundation of 
thought about what and how students learn (objective of learning to be 
achieved), (c) the behavior necessary for the model can be implemented 
successfully, and (d) learning environment necessary for learning objectives can 
be achieved (Kardi and Nur, 2007).

A model of learning will include among others: (a) a description of the 
learning environment, (b) the approach, methods, techniques, and strategies, (c) 
the benefits of learning, (d) learning materials (curriculum), (e) media, and (f) 
instructional design.

f. Models of English Language Learning
1. Grammar Translation Method

In Grammar method (the Grammar Method) students learn grammatical 
rules together with a list of vocabulary or groups. The words are then used as a 
phrase or sentence based on rules that have been studied. In this method the 
mastery of the rules take precedence over the application. Verbal skills, such as 
pronunciation, not done. This method is easily applied because teachers do not 
have to speak fluent language must be learned, while the evaluation and 
supervision were not difficult.



Translation method (the Translation Method) contains text translation 
activities conducted from easy to difficult. The first of the target language into 
their mother tongue. Text translation is done by translating word for word or 
idea per ideas including idiomatic expressions.

The combination of the two methods mentioned above gave birth to 
Grammar-Translation method (the Grammar Translation Method/GTM), which 
has the characteristic as follows:

a. Teaching begins with the provision of the rules of grammar and refers to 
the framework of formal grammar.

b. Vocabulary is taught depends on the selected text so there is no 
continuity between the groups or vocabulary lists with each other.

c. Memorization and translation is a prominent feature of the activities, i.e. 
memorizing and translating vocabulary and grammar rules.

d. Pronunciation is not taught or severely restricted to only a few aspects 
only.

e. More emphasis on the skills of reading and writing rather than listening 
and speaking.

From the above description, GTM can be defined as a method of teaching 
language through the analysis of the rules of the language in detail and followed 
by the application of knowledge about the rules for the purpose of translating 
sentences-climatic and texts, both from the target language into their mother 
tongue or vice versa . The characteristics of GTM:

a. Emphasizes accuracy; students are expected to achieve high 
standards in translation.

b. Determine grain or the rules of grammar in the target language with a 
strict syllabus.

c. Use language as a medium of instruction the student's mother tongue.

The techniques in the Grammar Translation Method:

a. Translation of a literary passage
b. Fill-in-the-blanks 
c. Antonyms/Synonyms 
d. Reading comprehension questions
e. Memorization
f. Use words in sentences



g. Cognates
h. Composition
i. Deductive application of rules

2. Direct Method (DM)

Direct instruction is a revision of the Grammar Translation Method 
because this method can not be considered to make students able to 
communicate using a foreign language being studied. In the process of learning, 
translation prohibited.

Learning process with the DM, the teacher told students to read 
aloud. Then, the teacher gives a question in the language being studied. During 
the learning process progresses, such as maps or objects that can actually be 
used. Teachers can draw or demonstrate. The techniques in the Direct Method:

a. Reading aloud
b. Question and answer exercise
c. Getting students to self-correct
d. Conversation practice
e. Fill-in-the-blanks
f. Dictation
g. Map drawing
h. Paragraph writing

3. The Audio-Lingual Method

The term audio-lingualisme first put forward by Prof. Nelson Brooks in 
1964. This method is claimed to be the most effective methods and efficient in 
learning a foreign language and claimed as a method of language teaching that 
has changed from just a tip to a science. Audio-Lingual Method (ALM) is the 
result of a combination of vision and principles of Structural Linguistics, 
Contrastive Analysis, Aural-Oral approach, and psychology Behaviorist.

Rationale ALM about language, teaching, and learning the language is as 
follows:

a. Language is spoken, not written
b. Language is a set of habits
c. Teach language and not about the language
d. Language is like that spoken by native speakers



e. Language that other one with a different

Richards & Rodgers (1986) add some principles of learning that has 
become the basis of audio-lingualisme psychology and its application as follows:

a. Learning a foreign language is essentially a process of habit formation 
that the mechanistic

b. Language skills to learn more effectively if the aspect that must be 
studied in the target language is presented in an oral form before 
showing in written form.

c. The forms of analogy provide a better foundation for language learners 
than other forms of analysis, generalization, and the distinctions better 
than an explanation of the rules.

d. The meaning of the words that are owned by native speakers can be 
studied only in the context of language and culture and do not stand 
alone.

Richards & Rogers also said that the language skills taught in this order: 
listening, speaking, reading, and writing. Forms of teaching and learning 
activities ALM is basically a conversation and exercises (drills) and exercise 
patterns (pattern practice).Conversation serves as a tool to put the key 
structures on the context and provide illustrations situations where such 
structures are used by native speakers, so the cultural aspect as well as the 
application of the target language. Repetition and memorization becomes a 
dominant activity in this method. Certain grammatical patterns in conversations 
selected to serve as training activity patterns. Learning activities based on the 
ALM are: repetition, inflection, replacement, restatement, completion, 
transposition, expansion, contraction, transformation, integration, rejoinders, 
and restoration.

Learning Procedure Using ALM:

Teacher Activities

a. As models at all stages of learning.
b. Use English mother tongue as much as possible and as little as possible.
c. Exercise them to listening and speaking skills of students without the 

written language first.
d. Teach structure through exercise sound patterns, sequences, shapes, and 

not through explanations.



e. Giving other forms of written language of the target after sounds really 
mastered students.

f. Minimizing of vocabulary to students prior to all public structures 
controlled.

g. Teaches vocabulary in context.

Student Activities

a. Listen to a conversation as a model (teacher or tape) that contains the 
key structure that became the focus of learning, they repeat each line of 
the conversation individually and together, memorize it and students do 
not see the book.

b. Changing the settings dialog with the place or the other according to the 
tastes of students.

c. Practicing the key structure of the conversation together and then 
individually.

d. Referring to the text book and follow up with reading, writing or 
vocabulary that is based on an existing conversation, writing begins in 
the form of copying and then can be improved.

Teaching techniques in ALM (Audio-Lingual Method):

a. Dialog Memorization 
b. Transformation Drill
c. Backward Build-up (expansion) Drill 
d. Question-and-Answer Drill
e. Repetition Drill 
f. Use of Minimal Pairs
g. Chain Drill 
h. Complete the Dialogue
i. Single-slot Substitution Drill 
j. Grammar Game
k. Multiple-slot Substitution Drill

4. The Silent Way

Cognitive psychology and linguistic transformation-generative experts 
thought that learning the language through repetition unnecessary. They believe 
that the learners can create expressions that have never heard. They further 



argue that language learning is not only mimicked but the rules of language can 
help them use the language learned.

In the process of learning, the teacher simply pointed to a chart that 
contains the vocal consonant. Teachers pointed out several times in silence.
After a while the teacher just gave an example of how pronunciation. Then point 
the right of students to recite. Teachers in the learning process a lot of silence, he 
only directed/pointed to learning materials.

The techniques of The Silent Way:

a. Sound-Color Chart 
b. Word Chart
c. Teacher's Silence 
d. Fidel Chart
e. Peer Correction 
f. Structured Feedback
g. Rods
h. Self-Correction Gestures

5. Suggestopedia

Georgi Losanov believes that there are obstacles in the process of 
learning psychology. Suggestopedia is the application of suggestion in pedagogy 
where learners experience feelings of failure can be eliminated. In suggestopedia 
learning model, learner’s psychological obstacles can be overcome.

In applying this learning model, teacher arranges the classrooms in such 
a way that is different from regular classes. Students sit on the couch in a half 
circle with the dim lighting. Some of the posters associated with the learning 
material mounted on the wall. The teacher greeted the mother tongue and then 
convinces the students/learners if hell does not need to try to learn but the 
learning will take place naturally. Teachers play classical music and then direct 
learners to relax by a sigh. The teacher invites learners to imagine about the 
material being studied. When they open their eyes, they play a role. After that, 
the teacher read while the music plays. Teachers do not give homework.

The techniques in Suggestopedia:

a. Classroom Set-up 
b. Role-Play



c. Peripheral Learning 
d. First Concert
e. Positive Suggestion 
f. Second Concert
g. Visualization 
h. Primary Activation
i. Choose a New Identity 
j. Secondary Activation

6. Community Language Learning

This method is believed the principle of 'whole persons', which means 
teachers are not only concerned with feelings and intelligence of students but 
also relationships with fellow students. According to Curran (1986:89) students 
feel uncomfortable in new situations. By understanding the fears and sensitive 
student teachers can remove students' negative feelings into positive energy to 
learn.

Circle of chairs with a table in the middle. There is a tape recorder on the 
table. The teacher explains the learning objectives. Teachers ask students create 
a dialogue in English. If students do not know the teachers help. Students 
recorded the conversation. Then, the tape is written in the form of transcripts in 
languages English and mother tongue. After that the rules of language are 
discussed.

The techniques of Community Language Learning:

a. Tape-recording the Student Conversation 
b. Reflective Listening
c. Transcription 
d. Human Computer
e. Reflection on Experience 
f. Small Group Tasks

7. The Total Physical Response Method

This method is also called 'the comprehension approach,' which brought 
on the importance of 'listening comprehension'. In the early stages of learning a 
foreign language focused on listening comprehension. This is based on 
observations of how children learn their mother tongue. A baby listens to the 



sound around him for months before he could mention one word. No one told 
the baby to speak. A child speaks when he is ready to do it.

In the Natural Approach (Krashen & developed by Terrel), students listen 
to teachers who communicate with foreign language learning process started 
early. Teachers can help students to understand the material by using a picture 
and some words in the mother tongue. Natural Approach almost the same as 
Direct Method. In the Total Physical Response (TPR), students listen and 
respond to verbal instructions of teachers. Form the instructions such as 'Turn 
around', 'Sit down', 'Walk', 'Stop', 'Jump', etc.

The techniques in The Total Physical Response Method:

a. Using Commands to Direct Method
b. Role Reversal
c. Action sequences

8. The Communicative Approach (Communicative Language Teaching)

Mumbly (1978) called the Communicative Approach as 'Communicative 
Syllabus'. Widdowson refer to it as 'Communicative Approach', while Richards & 
Rogers called it 'Communicative Language Teaching' (CLT).

Communicative Approach/CA (Communicative Language Teaching) is 
derived from changes to the tradition of language teaching in England in the late 
1960s and reinforced by its appearance:

a. Failure Audio Lingual Method of producing speakers of foreign-language 
speakers or danger YSA both good and fluent but not able to use the 
language learned in a meaningful interaction.

b. Chomsky's view of creativity and uniqueness of the sentence as the basic 
characteristic of a language.

CA aims to make communicative competence (communicative 
competence) as the goal of language teaching and to develop techniques and 
procedures for teaching language skills that are based on interdependent 
aspects of language and communication. Communicative competence includes 
grammatical competence, sociolinguistic, and strategies. Communicative 
language ability (communicative language ability) includes knowledge or 
competence and proficiency in the application of these competencies in the 
communicative use of language, contextual, and appropriate.



Some descriptions of the communicative competence of the general view 
that the meaning of proficiency in a language not just knowing the rules of 
grammatical system (phonology, syntax, vocabulary, and semantics). The focus 
of this method is basically the elaboration and implementation of programs and 
methodologies that support the ability of functional language learning through 
participation in communicative activities.

g. Conclusion

Learning model has a broader meaning of the approaches, strategies, 
methods, and techniques. Therefore, a design is called learning or lesson plans 
using the learning model when has four special features, namely (a) rational 
theoretical logically arranged by the creator or developer, (b) the foundation of 
thought about what and how students learn (objective of learning to be 
achieved), (c) the behavior necessary for the model can be implemented 
successfully, and (d) learning environment necessary for learning objectives can 
be achieved.

A model of learning will include among others: (a) a description of the 
learning environment, (b) the approach, methods, techniques, and strategies, (c) 
the benefits of learning, (d) learning materials (curriculum), (e) media, and (f) 
instructional design.
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D. CURRICULUM

Discussion about the curriculum can not be released from an 
understanding of curriculum, curriculum positions in education, and the process 
of developing a curriculum. Discussion of these three things in order like that is 
very important because one understands of the meaning of curriculum 
determines the position of curriculum in education and in turn determines the 
position of the development curriculum process. The three subjects were raised 
in this paper in that order.

Discussion of this understanding the curriculum is important because 
there are two main reasons. First, the curriculum is often interpreted in a 
narrow and technical sense.  The second reason is because the definition used 
will greatly affect what will be done by the developers of the curriculum. Narrow 
sense or a technical curriculum that is used to develop the curriculum is 
something that is reasonable and is something that must be done by the 
developers of the curriculum. Discussion about the position of curriculum is 
important because it will give the position of influence over what to do in the 
curriculum in an educational process. Unlike the case with understanding 
curriculum experts are not much different in the position of the curriculum.

Understanding Curriculum

In many literature curriculum is defined as: a document or a written plan 
regarding the quality of education that must be possessed by the learner 
through the learning experience. This understanding means that the curriculum 
should be contained in one or multiple documents or written plans.
Understanding the quality of education here implies that the curriculum as a 
document plan for quality learning outcomes to be possessed of learners, the 
quality of the material/content that should be studied education learners, the 
quality of the education process that must be experienced learners. The 
curriculum in physical form is often a major focus in any curriculum 
development process because it illustrates the idea or the thinking of decision 
makers’ interface as the basis for curriculum development as an experience.

Aspects that are not expressed explicitly but implicit in the definition of 
curriculum as a document is intended that the plan was developed based on a 
certain idea about the quality of education is expected. Differences thoughts or 
ideas would lead to differences in the resulting curriculum, both as a document 
or as a learning experience. Therefore Oliva (1997:12) says "Curriculum Itself is 



a construct or concept, a verbalization of an extremely complex idea or set of 
ideas".

Scope of curriculum differences also lead to differences in definitions.
Some argue that the curriculum is a "statement of objectives" (McDonald; 
Popham), some say that the curriculum is the plan for teachers to develop 
learning or instruction (Saylor, Alexander, and Lewis, 1981) Some say that the 
curriculum is a written document which contains the various components as a 
basis for teachers to develop curriculum teachers. There is also the official 
opinion of the country as stated in the Act number 20 of 2003 which states that 
the curriculum is "a set of plans and arrangements concerning the purpose, 
content and materials and means used to guide the implementation of learning 
activities to achieve specific educational objectives".

Definition put forward earlier described the notion of distinguishing 
between what is planned (the curriculum) with what actually happens in the 
classroom (instruction or teaching). Indeed, many experts who oppose the 
separation of this curriculum, but many of them embrace the differences of 
opinion between the two. The group that approved the separation was assumed 
that the curriculum is a plan that could be done but maybe not while what 
happens in school/class is something that really happened that may be based on 
the plan but may also vary or deviate from what was planned. The difference this 
view point is not the same as the difference in outlook between the expert group 
with experts teaching curriculum (instruction). Neither would any teaching 
curriculum experts studying the phenomenon of classroom activities but with 
the theoretical background and different goals.

Term in the curriculum such as "planned activities", "written document", 
"curriculum as intended", "curriculum as observed", "hidden curriculum", 
"Curriculum as reality", "directed school experiences," "learner actual 
experiences" describes the difference between the curriculum to what happens 
in the classroom. The definition proposed by Unruh, and Unruh (1984:96) 
represents this view when they wrote the curriculum is defined as a plan for 
Achieving intended learning outcomes: a plan concerned with purposes, with 
what is to be learned, and with the result of instruction. Olivia (1997:8.) Says 
that We May Think of the curriculum as a program, a plan, content, and learning 
experiences, whereas We may characterize the instruction as methods, the 
teaching act, implementation, and presentation. Olivia (1997:8) among those 
who agree with the separation between the curriculum with the curriculum as a 



teaching and formulating a plan or program for all the experiences the learner 
encounters that under the direction of the school. He further said (Olivia, 
1997:9) I feel that the cyclical has much to recommend. View that both are 
represented by the opinion curriculum Marsh (1997:5) who wrote the 
curriculum is an interrelated set of plans and experiences which a student 
completes under the guidance of the school. This view is in line with Schubert 
(1986:6) that interpretation, saying the teachers give to subject matter and the 
classroom atmosphere constitutes the curriculum That Actually students 
experience.

Understanding the above definition describes the curriculum in a 
technical sense education. Understanding is needed when the curriculum 
development process has been developed to determine what, what model 
should be used and how a document should be developed.

Curriculum in Education

The curriculum has a central position in any educational effort Klein, 
1989:15). In curriculum terms as those mentioned above must be acknowledged 
there is an impression that the curriculum as if it owned only by a modern 
educational institution and who has a written plan. While educational 
institutions that do not have a written plan are not considered to have a 
curriculum. Understanding the above definition is applied to all educational and 
administrative units should be recorded in writing curriculum.

This suggests that the central position in each unit of the main 
educational activity education is the process of academic interaction between 
students, teachers, resources and environment. This central position shows also 
that every interaction is the soul of academic education. It could be argued that 
any educational or teaching activities can not be done without interaction and 
the curriculum is the design of such interaction.

Curriculum Development Process

Unruh, and Unruh (1984:97) says that the process of curriculum 
development in a complex process of assessing needs, identifying Desired 
learning outcomes, Preparing for instruction to Achieve the outcomes, and 
meeting the cultural, social, and personal needs That the curriculum is to 
serve. Various factors such as political, social, cultural, economic, science, 
technology influential in the process of curriculum development. Therefore, 



Olivia (1992:39-41) acknowledges that in addition to curriculum development is 
a complex process further said that the curriculum is a product of its 
time. . . curriculum responds to and is changed by the social forced, Philosophical 
positions, psychological principles, accumulating knowledge, and educational 
leadership at its moment in history. In short we can say that the initial focus in 
curriculum development gives a clear indication of whether the curriculum is 
the curriculum developed in view of traditional, modern or Romanism.

The following curriculum development model is a model commonly used 
in many curriculum development processes. In this model curriculum more first 
took the position that as the plans and activities. The idea developed in the early 
steps more focused on what qualities a must-have in learning a discipline of 
science, technology, religion, art, and so on. In the phase of the development of 
ideas, problems of education is only limited to the transfer and transmission 
problems. Problems that arise in the community or the idea of future society are 
not a concern of the curriculum. The evaluation aimed to find the weaknesses of 
existing curricula; models available and deemed appropriate for a new 
curriculum, and conclude by looking at the curriculum based on a limited 
purpose.

The entire process of curriculum development can be described as 
follows:

In the process of developing the outside elements such as a culture in 
which educational institutions are not also receive attention. The concept of 
diversification of the curriculum puts a social-cultural context should be a 
primary consideration. Unfortunately, because of the nature of science is the 
universal cause of social-cultural context is neglected. And as noted Longstreet 
and Shane (1993:87) that the cultural function in two external and internal 
perspectives:
The environment of the curriculum is external insofar as the social order in 
general establishes the milieu within the which the schools operate; it is internal 
insofar as each of us carries around in our mind's eye models of how the schools 
Should function and what the curriculum Should Be . The external environment 
is full of disparate but overt conceptions about what the Schools Should Be 
doing. The internal environment is a multiplicity of largely unconscious and 
Often distorted views of our educational Realities for, as individuals, We caught 
by our own cultural mindsets about what Should Be, rather than by a recognition 
of our swiftly changing, current Realities.



The second model proposed in this paper is a model that put the 
curriculum in the second and third positions. In this model the curriculum 
development process begins with an evaluation of the community. Identify 
problems in the community and the qualities of a community at the present time 
as basis for comparison with the quality that people want to produce must be 
developed by the curriculum. In this model the curriculum development process 
always begins with an evaluation of the community. Achievement of the 
objectives of the curriculum was measured by the success of graduates in the 
community.

Conclusion

Discussion of this understanding the curriculum is important because 
there are two main reasons. First, the curriculum is often interpreted in a 
narrow and technical sense.  The second reason is because the definition used 
will greatly affect what will be done by the developers of the curriculum.

The curriculum has a central position in any educational effort Klein, 
1989:15). In curriculum terms as those mentioned above must be acknowledged 
there is an impression that the curriculum as if it owned only by a modern 
educational institution and who has a written plan. While educational 
institutions that do not have a written plan is not considered to have a 
curriculum. Understanding the above definition is applied to all educational and 
administrative units should be recorded in writing curriculum.
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E. SYLLABUS

A syllabus is an extremely important document because it will likely be 
the most viewed document in our course by our students. A well-written 
syllabus also can effectively set the tone for the course. Students may perceive 
aspects of a course negatively if they are not properly defined in the syllabus. 

The syllabus serves many purposes for the students and the teacher such 
as ensuring a fair and impartial understanding between the instructor and 
students such that there is minimal confusion on policies relating to the course, 
setting clear expectations of material to be learned, behavior in the classroom, 
and effort on student's behalf to be put into the course, providing a roadmap of 
course organization/direction relaying the instructor's teaching philosophy to 
the students, and providing a marketing angle of the course such that students 
may choose early in the course whether the subject material is attractive. As a 
teacher, we have to use a syllabus to prepare our lessons. Teachers can be more 
effective in their teaching when they understand and interpret their syllabuses 
well. This unit discusses the syllabus and its interpretation.

Definitions of Syllabus

A syllabus (pl. syllabi or syllabuses; from Latin syllabus "list", in turn from 
Greek sillybos/sittybos "parchment label, table of contents"), is an outline and 
summary of topics to be covered in an education or training course. It is 
descriptive (unlike the prescriptive or specific curriculum). A syllabus is often 
either set out by an exam board, or prepared by the professor who supervises or 
controls the course quality.

Generally, a syllabus is defined as “a course of study offered by a learning 
institution in a specific period of time” (Debin and Olshtain, 1986). Other 
authorities have considered a syllabus to be a collection of topics on the same 
subject matter that are required to meet the course objectives. Farrant (1980: 
173) defined a syllabus as “a series of statements of what is to be learned”.

A syllabus is an expression of opinion on the nature of language and 
learning; it acts as a guide for both teacher and learner by providing some goals 
to be attained. Hutchinson and Waters (1987:80) define syllabus as follows:



“At its simplest level a syllabus can be described as a statement of what is 
to be learnt. It reflects of language and linguistic performance”.

This is a rather traditional interpretation of syllabus focusing as it does 
on outcomes rather than process. However, a syllabus can also be seen as a 
"summary of the content to which learners will be exposed" (Yalden.1987: 87).

For the purposes of this unit, a syllabus will be defined as a course outline 
comprising a collection of topics on the same subject matter and a series of 
statements of what is to be learned within a given time frame.

Why We Need a Syllabus?

A syllabus is a very important document to a practicing teacher because it 
is the basis for the content delivered to the learner. Below are some reasons why 
it is important to have a syllabus:

a. From the syllabus, the teacher can determine what topics are to be taught 
at each level: class, grade or form.

b. The syllabus outlines terminal objectives. It gives the teacher the basis for 
evaluation, since these objectives specify the expected achievements at 
the end of the course.

c. The syllabus lists concepts to be developed; it tells the teacher what 
pupils should learn.

d. The syllabus outlines the learning experiences and provides notes on the 
subject to be learned. These help the teacher determine the depth of the 
content and the expected skills to be developed. The teacher can easily 
prepare materials needed to deliver lessons.

e. The syllabus provides strategies and means of evaluating the learners’ 
understanding of the subject. In some instances, the syllabus may suggest 
the skills to be evaluated and the weighting of each skill (for example, 
practical skills 40% and knowledge 60%).

The Different between Syllabus and Curriculum

Curriculum:

o Contains a broad description of general goals.
o Indicates overall philosophy of education that applies across subjects.



o Reflects national and political trends.

Syllabus:

o Is a more detailed and operational document of teaching and learning 
elements.

o Translates the philosophy of the curriculum.
o Is a collection of related topics on the same subject.

Competence-Based Syllabus

o Competency (or competence) is synonymous with ability or proficiency 
(or skill), implying a high level skill, well-developed knowledge, or a 
polished performance (Hadley, 2001)

o Competence-based syllabus is similar to skill-based syllabus (in language 
teaching) which defines what a learner is able to do (in terms of specific 
skills) as result of instruction. Competencies (or skills) here refers to 
observable behaviors that are necessary for the successful completion of 
real-world activities (Richards, 2001).

o A unit of competence (e.g. covered in the textbook) might be a task, a role, 
a function, or a learning module. And an element of competency can be 
defined as any attribute of an individual that contributes to the successful 
performance of a task, job, function, or activity in an academic setting 
and/or a work setting or others (Richards & Rogers, 2001)

Elements of a Syllabus

Before elements of a syllabus are discussed, it is important to note that 
syllabuses are designed centrally by panels of specialists and teachers with 
experience in the subject. A number of consultations are done before the final 
document is produced. Panelists are given assignments that must be completed 
before they are reviewed and discussed. When the panels finally produce a 
document, a lot of effort will have gone into it. This is why the syllabus is able to 
guide and inform teachers in schools.

The common elements found in most types of the syllabus are described 
below.



o Course Objectives outline the learning that pupils should be able to 
demonstrate at the end of the course. Generally, these objectives concern 
themselves with the skills, knowledge and attitudes that are to be 
developed. They are subject-specific, unlike those in the curriculum.

o Course Content. In each subject area, there are certain topics that should 
be included at each level. These topics are listed so that the teacher 
knows which subject matter to teach and the level at which to teach it.

o Methods of Evaluation. This indicates the means and strategies of 
evaluation, the skills to be evaluated and the number of test papers, 
including the nature of the papers. While formats are given in syllabuses, 
they normally differ from subject to subject. When a school receives the 
syllabus, the document is interpreted and divided into topics to be taught 
each term.

Types of Syllabus Approaches

Next, we will discuss the various types of approaches available to course 
designers and the language assumptions they make.

1. Product-Oriented Syllabuses

a. The Structural Approach

Historically, the most prevalent of syllabus type is perhaps the 
grammatical syllabus in which the selection and grading of the 
content is based on the complexity and simplicity of grammatical 
items. The learner is expected to master each structural step and add 
it to her grammar collection. As such the focus is on the outcomes or 
the product.

One problem facing the syllabus designer pursuing a grammatical 
order to sequencing input is that the ties connecting the structural 
items maybe rather feeble. A more fundamental criticism is that the 
grammatical syllabus focuses on only one aspect of language, namely 
grammar, whereas in truth there exist many more aspects to 
language. Finally, recent corpus based research suggests there is a 
divergence between the grammar of the spoken and of the written 
language; raising implications for the grading of content in grammar 
based syllabuses.



b. The Situational Approach

These limitations led to an alternative approach where the point of 
departure became situational needs rather than grammatical units. 
Here, the principal organizing characteristic is a list of situations 
which reflects the way language and behavior are used everyday 
outside the classroom. Thus, by linking structural theory to situations 
the learner is able to induce the meaning from a relevant context.

One advantage of the situational approach is that motivation will be 
heightened since it is "learner- rather than subject-centered" 
(Wilkins.1976: 16). However, a situational syllabus will be limited for 
students whose needs were not encompassed by the situations in the 
syllabus. This dissatisfaction led Wilkins to describe notional and 
communicative categories which had a significant impact on syllabus 
design.

c. The Notional/Functional approach

Wilkins' criticism of structural and situational approaches lies in the 
fact that they answer only the 'how' or 'when' and 'where' of language 
(Brumfit and Johnson. 1979:84). Instead, he enquires "what it is they 
communicate through language". Thus, the starting point for a 
syllabus is the communicative purpose and conceptual meaning of 
language i.e. notions and functions, as opposed to grammatical items 
and situational elements which remain but are relegated to a 
subsidiary role.

In order to establish objectives, the needs of the learners will have to 
be analyzed by the various types of communication in which the 
learner has to confront. Consequently, needs analysis has an 
association with notional-functional syllabuses. Although needs 
analysis implies a focus on the learner, critics of this approach suggest 
that a new list has replaced the old one. Where once 
structural/situational items were used a new list consisting of notions 
and functions has become the main focus in a syllabus. White 
(1988:77) claims that "language functions do not usually occur in 
isolation" and there are also difficulties of selecting and grading 
function and form. Clearly, the task of deciding whether a given 



function (i.e. persuading), is easier or more difficult than another (i.e. 
approving), makes the task harder to approach.

2. Process-Oriented Syllabuses

Process-Oriented Syllabuses, or the analytical approach, developed as a 
result of a sense of failure in product-oriented courses to enhance 
communicative language skills. It is a process rather than a product. That 
is, focus is not on what the student will have accomplished on completion 
of the program, but on the specification of learning tasks and activities 
that s/he will undertake during the course.

a. Procedural/Task-Based Approaches

Prabhu's (1979) 'Bangalore Project' is a classic example of a 
procedural syllabus. Here, the question concerning 'what' becomes 
subordinate to the question concerning 'how'. The focus shifts from 
the linguistic element to the pedagogical, with an emphasis on 
learning or learner. Within such a framework the selection, ordering 
and grading of content is no longer wholly significant for the syllabus 
designer.

Arranging the program around tasks such as information- and 
opinion-gap activities, it was hoped that the learner would perceive 
the language subconsciously whilst consciously concentrating on 
solving the meaning behind the tasks. There appears to be an 
indistinct boundary between this approach and that of language 
teaching methodology, and evaluating the merits of the former remain 
complicated.

A task-based approach assumes that speaking a language is a skill 
best perfected through practice and interaction, and uses tasks and 
activities to encourage learners to use the language communicatively 
in order to achieve a purpose. Tasks must be relevant to the real 
world language needs of the student. That is, the underlying learning 
theory of task based and communicative language teaching seems to 
suggest that activities in which language is employed to complete 
meaningful tasks, enhances learning.



b. Learner-Led Syllabuses

The notion of basing an approach on how learners learn was 
proposed by Breen and Candlin (1984). Here the emphasis lies with 
the learner, who it is hoped will be involved in the implementation of 
the syllabus design as far as that is practically possible. By being fully 
aware of the course they are studying it is believed that their interest 
and motivation will increase, coupled with the positive effect of 
nurturing the skills required to learn.

However, as suggested earlier, a predetermined syllabus provides 
support and guidance for the teacher and should not be so easily 
dismissed. Critics have suggested that a learner-led syllabus seems 
radical and utopian in that it will be difficult to track as the direction 
of the syllabus will be largely the responsibility of the learners. 
Moreover, without the mainstay of a course book, a lack of aims may 
come about. This leads to the final syllabus design to be examined; the 
proportional approach as propounded by Yalden (1987).

c. The Proportional Approaches

The proportional syllabus basically attempts to develop an "overall 
competence". It consists of a number of elements with theme playing 
a linking role through the units. This theme is designated by the 
learners. It is expected initially that form will be of central value, but 
later, the focus will veer towards interactional components; the 
syllabus is designed to be dynamic, not static, with ample opportunity 
for feedback and flexibility (Yalden, 1987)).

The shift from form to interaction can occur at any time and is not 
limited to a particular stratum of learner ability. As Yalden observes, it 
is important for a syllabus to indicate explicitly what will be taught, 
"Not what will be learned".

This practical approach with its focus on flexibility and spiral method 
of language sequencing leading to the recycling of language seems 
relevant for learners who lack exposure to the target language beyond 
the classroom. But how can an EFL teacher pinpoint the salient 
features of the approaches discussed above?



How to Develop Syllabus?

Ideally, syllabus is developed based on needs analysis conducted by a 
group of teachers in collaboration with needs analysts/experts and a team of 
curriculum development.

Approaches used in developing syllabus can be analytic or synthetic 
approach technically; the steps of syllabus design cover the following:

o Planning
o Dissemination
o Implementation
o Evaluation
o Revision

The steps can be reflected in the following figure: Systematic Model for 
Syllabus Design. (Adapted from Brown, 1996)

The steps in developing syllabus:

a. Planning and Specification stage:

1. Identify existing content standard, resourceful materials, and textbooks
2. Use the information collected through needs analysis related to students’ 

background knowledge and expectation
3. Identify competencies given in the content standard (competence 

standard and basic competencies/SK KD)



4. Identify contents in basic competencies (instructional contents and 
competencies)

5. Analyze core contents, using ‘learning task analysis’, to identify both 
grammatical elements/textual meanings and Ideational meanings (main 
ideas, supporting ideas etc.) by considering: three learning domains as 
suggested in the goals of teaching English (cognitive/intellectual skills, 
psycho-motor, and affective domains); supporting competencies, e.g. 
linguistic, socio-cultural, and discourse competencies explicitly or 
implicitly covered in instructional content mandated in KD/basic 
competencies students’ prior knowledge and skills ( use information 
collected through need analysis) the existing learning resources including 
teacher’s competencies

6. Decide evaluation tools by considering the formulated indicators
7. Determine time allocation by considering, indicators, material coverage, 

students ‘prior knowledge/level, etc.
8. Determine learning resources used

b. Dissemination and Implementation stage:

1. Develop testing (e.g. Pre-test, Formative test, and Achievement test)
2. Develop teaching materials
3. Train teachers or socialize the syllabus and its components
4. Conduct on-going evaluation of the program implementation

c. Evaluation and Revision Stage

Evaluation is conducted by a team of curriculum development or related 
experts the result of evaluation is used to reconstruct the syllabus.

Conclusion

Clearly, there is a vast amount of material to disseminate when 
considering syllabus design. The numerous approaches touched on here all offer 
valuable insights into creating a language program. The synthetic approaches of 
structuralism, situational and functional-notional, all have objectives to be 
attained, a content to be processed and learnt. The foundations of the product 
syllabuses remain fundamentally similar, whereas the underlying assumptions 
about language and language learning from the analytic approaches differ 
greatly: process type syllabuses assert that learning a language is transient and 
cannot be itemized; pedagogical procedure takes precedence over content.



If our assumptions about the nature of linguistics and language learning 
are one of "language as communication" (Richards and Rodgers 1986:69) then a 
syllabus based around activities and tasks which promote real and meaningful 
communication will seem advantageous. We have shown that the false beginner 
will have learned structural rules to a surprisingly complex degree, yet may find 
it difficult to use, or indeed, may never have had an opportunity to use the 
language learned.
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ENGLISH FOR SPECIFIC PURPOSES (ESP)

In the early of 1960s, English for Specific Purposes (ESP) has become one 
of the most prominent aspects of English teaching. ESP developments reflected 
in increasing number of universities who offering a magister program in ESP 
(e.g. University of Birmingham, and Aston University in England) are offered to 
foreign students from countries that speak English. In Indonesia, ESP was 
introduced on September 1979 when the British Council cooperated with the 
ministry of Education and Culture conducted a seminar and workshop in 
Bandung. Two ESP experts, Alan Waters and Tom Hudchinos presented their 
paper dealing with the need of ESP to be implemented in ELT especially in 
vocational education in Indonesia. (Hudchinos & Waters, 1987). ESP has been 
referred to as "applied ELT" as the content and aims of any course are 
determined by the needs of a specific group of learners or the genres that the 
students need to master either for comprehension or production purposes so 
they can master it well. Through ESP, we can increase students’ motivation and 
interest by looking at their needs in learning and try to help to realize their 
goals, so process of learning is not something forced but fun learning. Thus, the 
teacher presumably ought to know about ESP.

What is ESP?

Some people described ESP as simply being the teaching of English for 
any purpose that could be specified. However, it was more precise, describing it 
as the teaching of English used in academic studies or the teaching of English for 
vocational or professional purposes. According to Hutchinson et al. (1987:19) 
who state, "ESP is an approach to language teaching in which all decisions as to 
content and method are based on the learner's reason for learning".

Dudley-Evans set out in his one hour speech to clarify the meaning of ESP, 
giving an extended definition of ESP in terms of 'absolute' and 'variable' 
characteristics as follows:

Definition of ESP (Dudley-Evans, 1997):

Absolute Characteristics

1. ESP is defined to meet specific needs of the learners
2. ESP makes use of underlying methodology and activities of the discipline 

it serves



3. ESP is centered on the language appropriate to these activities in terms of 
grammar, lexis, register, study skills, discourse and genre.

Variable Characteristics

1. ESP may be related to or designed for specific disciplines
2. ESP may use, in specific teaching situations, a different methodology from 

that of General English
3. ESP is likely to be designed for adult learners, either at a tertiary level 

institution or in a professional work situation. It could, however, be for 
learners at secondary school level

4. ESP is generally designed for intermediate or advanced students.
5. Most ESP courses assume some basic knowledge of the language systems

From the definition, we can see that ESP can make wide contribution in 
language learning but is not necessarily concerned with a specific discipline, nor 
does it have to be aimed at a certain age group or ability range. ESP should be 
seen simple as an 'approach' to teaching, or what Dudley-Evans describes as an 
'attitude of mind'.

The differences between ESP and General English

Maybe we will be wondering ‘What is the difference between ESP and 
General English (GE)?”. Hutchinson et.al (1987) answers the question quite 
simply; there is no difference between both ESP and GE in theory but there are 
many differences in practice. When students write in their book, of course, that 
last statement is true. At that time, GE teachers recognize that the students have 
a specific purpose to learn English because they rarely conduct needs analysis to 
find out what is really needed by the students and how to achieve the goal. As a 
teacher, however must realize the importance of needs analysis of students and 
all stage of production and materials. Ironically, many English teachers who can 
use the general ESP approach, base on their syllabi on the learners and their own 
special needs analysis in using English for real communication. If teachers do not 
perform needs analysis, they will be the slave of textbook that have been 
published and issued and available, and they do not evaluate its suitability based 
on personal experience and they do not want to do the analysis of particular text 
required difficult and verify its contents.

The importance of ESP

ESP has become increasingly important as:



1. There has been an increase in vocational training and learning 
throughout the world. With the spread of globalization has come the 
increasing use of English as the language of international communication. 
More and more people are using English in a growing number of 
occupational contexts.

2. Students are starting to learn and therefore master general English at a 
younger age, and so move on to ESP at an earlier age.

3. An increasing number of learners are taught in English medium schools 
using approaches such as CLIL (Content and Language Integrated 
Learning).

In some English speaking countries governments are launching initiatives 
to help economic migrants obtain the practical English skills necessary to 
function in the workplace. For example, the new ESOL for Work Qualifications in 
the UK are designed to help employers and employees access courses which 
offer them the functional language skills demanded across a variety of 
employment sectors. Content includes topics such as customer care and health 
and safety.

Some teachers are afraid of making the transition from teaching general 
English to teaching ESP. There is also the danger that the novice ESP teacher will 
only use materials that they feel comfortable with and will not stretch their 
learners.

Bell (2002) argues that the depth of knowledge of a subject matter that a 
teacher requires depends on a number of variables which include:

1. How much do the learners know about their specialism?
2. Are the students pre-experience or post-experience learners?
3. How specific and detailed are the language, skills and genres that the 

learners need to learn?

Although we perhaps don't need to be an expert in a specialist area, we 
do need to have some awareness and feel for a particular vocational area. Bell 
(2002) advocates the three Cs for helping teachers to improve their knowledge 
and skills in a particular area of ESP.

1. Curiosity
The teacher should be interested in the subject area and want to learn 
more.



2. Collaboration
Teachers should seek out subject specialists, show them their work and 
ask for their feedback.

3. Confidence
Confidence will grow as teachers explore the new subject matter, engage 
with subject specialists and learn from their learners.

Harding (2007) stresses that the general skills that a general English 
teacher uses e.g. being communicative, using authentic materials and analyzing 
English in a practical way are also applicable to ESP. He also suggests that 
teachers should consider:

1. Think about what is needed and don't just follow an off-the-shelf course 
or course book.

2. Understand the nature of their students' subject area.
3. Work out their language needs in relation to their specialism.
4. Use contexts, texts, situations from their subject area.
5. Use authentic materials.
6. Make the tasks as authentic as possible.
7. Motivate the students with variety, relevance and fun.
8. Take the classroom into the real world and bring the real world into the 

classroom.

Like it or not, the days of the EFL generalist teacher may be numbered, so 
it might just be time to explore the possibility of working in ESP.

Acronyms in ESP

ESP is often divided into EAP (English for Academic Purposes) and EOP 
(English for Occupational Purposes). Further sub-divisions of EOP are 
sometimes made into business English, professional English (e.g. English for 
doctors, lawyers) and vocational English (e.g. English for tourism, nursing, 
aviation, and bricklaying). Below are the acronyms in ESP:

1. CLIL (Content and Language Integrated Learning)
2. EAP (English for Academic Purposes)
3. EBP (English for Business Purposes)
4. ESAP (English for Specific Academic Purposes)
5. EGAP (English for General Academic Purposes)
6. EMP (English for Medical Purposes)



7. EOP (English for Occupational Purposes)
8. EPP (English for Professional Purposes)
9. EST (English for Science and Technology)
10. EVP (English for Vocational Purposes)
11. EWP (English for/in the Workplace)

Designing ESP Course

In designing a course in ESP, need analysis is the core element of it and 

the instrument is the tool of procedure used in conducting need analysis in order 

to collect the information about the learners needs. There are three kinds of 

instrument that can be used in need analysis they are: questionnaires, 

interviews, and observation. In this case, questionnaires are the main 

instrument used in need analysis while interviews and observation are the 

additional instruments as the crosschecks for the data from the questionnaires.

Another important element in course design is register. Register is the 

variety of language (vocabularies, expressions, grammar, etc.) used by the 

speakers based on the certain circumstances, areas, or job. The main motive 

behind the register is the pedagogic of making the ESP course more relevant to 

learners’ need. The aim of register analysis is to produce a syllabus which gives 

high priority to the language forms: students would meet in their studies and in 

turn would give low priority to forms they would not meet. In this case, register 

is used to provide the lexical syllabus for the certain course design. 

In this paper, I try to give an example of English lexical syllabus for Music 

Programmer based on the register of recording programs used in the Music 

Recording Studio (that is attached in appendices). 

Conclusion

ESP has been referred to as "applied ELT" as the content and aims of any 
course are determined by the needs of a specific group of learners or the genres 
that the students need to master either for comprehension or production 
purposes so they can master it well. Through ESP, we can increase students’ 
motivation and interest by looking at their needs in learning and try to help to 



realize their goals, so process of learning is not something forced but fun 
learning. Thus, the teacher presumably ought to know about ESP.

ESP has become increasingly important as: (1) there has been an increase 
in vocational training and learning throughout the world. (2) Students are 
starting to learn and therefore master general English at a younger age and so 
move on to ESP at an earlier age. (3) An increasing number of learners are 
taught in English medium schools using approaches such as CLIL (Content and 
Language Integrated Learning).

In designing a course in ESP, need analysis is the core element of it and 
the instrument is the tool of procedure used in conducting need analysis in order 
to collect the information about the learners needs. There are three kinds of 
instrument that can be used in need analysis they are: questionnaires, 
interviews, and observation.
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APPENDICES:

1. a. Questionnaire for employee (Music Programmer)

This needs analysis questionnaire is intended to reveal learners’ needs in 
order to develop a 2-months course for the music programmer at Music 
Recording Studio. Your careful responses to these questions will help us plan 
the program to meet your needs.  Your answers will be kept confidential.



Part I: Personal Background

1. Name of the learner :_____________________________________________________
2. Gender :  M: F: 
3. How long have you been studying English?_______________________________
4. What is recording program you used to operate in arrange the song? 
________________
5. Do you try to improve your English? If yes, what do you do?
____________________________________________________________________________________

Part II: Current English Background

6. Please comment on your current strengths and weaknesses in the 
following areas by putting a tick.

Part III: Interest and Importance

7. Put the tick in the following box base on your interest and importance

Are you interested in taking an English course?  
Yes, very much Yes  Not much Not interested at all               

How important do you think English is in your current job?
Very important    Important 
Less important 

Part IV: Feedback to Language skill

8. Put a tick in appropriate box base on your Priority of the skill below

Skill Not 
Important

Important Priority

Reading
Manuals

Skill Very 
weak

Weak O.K. Good Very 
Good

Knowledge of grammar
Knowledge of vocabulary

Pronunciation
Speaking
Listening
Reading
Writing



Instructions
Contracts
Legal documents 
Other (please specify)
________________________________
Speaking

Dealing with program
Operating the program
Speaking on the phone
Showing direction
Giving Instruction
Taking part in meeting
Small talk
Other (Please specify) 
________________________________
Writing
Business letters
E-mails
Memorandums
Reports
Notes
Other (specify)
_________________________________
Listening
Instructions
Presentations
Reports
Other (please specify)
_________________________________

Part V: Language Priority 

9. Put a tick in the following box base on your language priority.

Please mark your 
priorities 

Not 
important

Important Priority

To become a more fluent 
speaker
To become a more accurate 
speaker
To expand my general 
vocabulary 



To expand my specialist 
vocabulary 
To improve my listening

To improve my 
pronunciation
To improve my reading

To improve my writing

1. b. Questionnaire for employer (Manager of Music Recording Studio)

1. Name :_____________________________________________________
2. Gender :  M: F: 
3. Age : ____

Put a tick (√) in appropriate box below.

4. What is your perception about the music programmers have a good 
competence in English? 

Excellent Good Fair Weak Poor

5. Have the programmers in your studio mastered English especially 
reading (manual)?

Yes No

6.  Do they often get difficulties in operating the program catalog in 
English?

Yes No

7. Do they often use English in doing their job as the programmer in your 
studio?

Yes No



8. Is English very important for your programmers in their working?

Yes No

9. Is English has a very important role to improve your music production?

Yes No

10. Who are your clients always come to the Studio?

Indonesian Native Speaker Foreigner All of them

11. According to you, what skills are very important that must be mastered 
by the music programmer?

Speaking and Listening 
skills

Reading and Writing Skills All of the Basic Skills

12. Is 16 meetings in three months (8 meetings per a month) of English are 
enough for your need of music programmers Course?

Yes No

13. If no, then how many meetings do you need for your employees (the 
programmers)?

14. How months do you think that your employees (music programmers) 
need to take a course?

1 months 2 months 3 months 4 months

2. a. The general outline of questions for the semi-structured interview:  
(Music Programmers)

1. What is your name?
2. Where have you worked so far?



3. What kind of work do you do?
4. What are your goals for the future?
5. Have you learn the programs before?
6. Why do you want to study English? 
7. What do you need the most help in: listening, speaking, reading or 

writing? Why?
8. What do you expect of this course?
9. Which aspects of English would you like to see in the course?
10. How do you think you learn English best?

2. b. The general outline of questions for the semi-structured interview:  
(Manager of Music Recording Studio)

1. What is your name?
2. How long have you been working as the manager in this studio?
3. How many music programmers are working in your studio?
4. What do you think is the most important skill for your programmers?
5. Where do you prefer the course takes place?
6. How many times would you like the programmers learn in a week?
7. How long do you want the programmer to study for each meeting?
8. What time are they available for the course?
9. How much is the budget allocated for this program?
10. What do you expect from this program?

Observational Checklist for Programmers

No Indicators and Statement of 
Behaviors

A O St R N
5 4 3 2 1

A. Programmers Activities

1 Setup Wizard

2 Dealing with soundcard setup

3 Dealing with Instrument/Generator 
Plugins

4 Dealing with Sonar, Scubex, n-tract, 
Fruity Loop, audio Split and cutter

5 Describing the program facilities

6 Describing recording objects

7 Giving Instruction to other programmer

8 Working with Effect Plugins

9 Giving Information about the mixer and 



mixing

10 Explaining the important of new 
program in recording the song.

11 Getting Troubleshooting & Other FAQ's

12 Serve the complaining programmer

13 Getting trouble in ReWire, Connecting 
to external software

14 Mistake in track orders

15 Find difficulties in arranging the song

A = Always
O = Occasionally
St = Sometimes
R = Rarely
N = Never

4. Register

4. a. The example of lexical syllabus for Music Programmer

1) Verbs used in Music Programs:
record, pristine, mix, dump, enable, mute, complete, blend, arrange, 
generate, tweak, register, cut off, delete, move, import, export, split, 
replace, sign, save, shift, randomize, undo, copy, burn, loop, browse, hint, 
etc.

2) Nouns of Program Instruments:
Scubax, track, sonar, tool, channel, synth, plug-in, snap, pads, legacy, 
devices, clipboard, preset, pattern, mixer, effect, reverb, misc, packs, 
generator, project, stuff, genre, vocoder, brite, glite, etc. 

3) Nouns of music Instruments:
guitar, piano, drum, bass, string, amp, delay, pitch, harmonics, trombone, 
violin, snare, acoustic, tom, electric, cymbals, hats, percussion, sticks, sim, 
hit, hip hop, kick, Orion, clap, tamb, cowb, etc. 

4) Adjective used in music program:
noisy, vacant, occupied, full, available, storing, exact, long, great, double, 
single, smooth, low, fine, high, distortion, gain, interested, pleasant, free, 
unique, roll, situated, accessible, allowed, forbidden, fast, slow, squeeze, 
etc.   



4. b. The example of vocabulary used in music program

Word
part of speech

Meaning

pristine
noun

Professional sounds of audio 
quality

Sidechain
noun

Facilities where supported by 
effects.

import
verb

Transferring data/file/midi from 
PC to the program

export
verb

Transferring data/file/recording 
from program to PC or disc

Magic lasso
noun

Circle mouse around Notes or 
Clips without clicking to make a 
selection.

Patcher
noun

Chain effects and or plugins to 
create complete chains that can 
be quickly loaded in new projects.

Swap channels
verb

To change the channel from left to 
right or from right to left

Distortion
adj

Change the sound to become 
noisy

Wrapper
noun

Significant changes to reduce 
bugs and improve compatibility.

Mix
verb

To purify the audio or recording 
file

Pitcher
noun

Pitch correction and 
harmonization plugin.

Newtone
noun

Pitch correction and editor.

Delay
Verb

Make the sound reverberate by 
adding some effect

Effect
Noun

Something that can change the 
sound in to another

Plugin
noun

The tool that will connect 
between the instrument in the 
program

Burn
Verv

To copy the project from wav to 
mp3 or to save it in CD

Shift
noun

A change of place

Electric
noun

The sound of music instruments 
that connecting with electric



Reverb
verb

To make the sound reverberation

Noisy
noun

Adding some effect of distortion 
to make sound of instrument high

4. c. Example of reading manual tutorial used by Music Programmer

Mixer Track Properties
This section covers the Mixer Track properties panel (9). The Mixer Track 
properties panel integrates some common mastering filters, phase, panning, 
stereo width and PDC (Plugin Delay Compensation) controls.

Integrated Effects
 Parametric EQ - The equalizer is very similar to the standalone 

Parametric EQ plugin which comes with FL Studio. However, the band 
types in this version are predefined and can not be changed: Band 1 - Low 
Shelf; Band 2 - Peaking; 3 - High Shelf. 

 Panel (A) is the graph for the Parametric EQ, Left-click to control center 
frequency (left-right)/amplitude (up/down) or Right-click to control 
bandwidth (left-right)/amplitude (up/down). 

 Stereo separation ( )- The stereo separation filter allows you to 
enhance or reduce differences in the audio between the left and right 
channels of a track. In the default position (middle), the stereo separation 
filter is disabled. 

 Pan( ) - The pan function in the mixer works by progressively mixing 
one stereo channel into another. This results in the complete stereo Mix 
appearing in the L or R channel at 100% L or R pan. 

 Panel (B) can be left or Right-clicked to gain simultaneous X/Y control 
over Pan and Volume. 

 Swap stereo channels ( ) - This flips the stereo image so that the Left 
channel becomes Right and vice verse. 

 Invert phase( ) - Changes the phase of the incoming signal 180 degrees. 
Useful for dealing with phase cancellation problems in a mix. 

 Level fader - This duplicates the fader in the active mixer send track. 
 Panel (C) Plugin Delay Compensation (PDC) controls as discussed below. 

NOTE: Plugin delay compensation > Automatic must be deselected to 
manually access this section. 



PART TWO

A. Teaching Listening

B. Teaching Vocabulary

C. Teaching Grammar

D. Teaching Reading

E. Teaching Speaking
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FOREWORD

By: Fikri Ismail, Lc. MA., P.hd


“Teaching English as World Language” is a book that is deeply rooted in the principle that English teachers or teachers of other languages should reassess their perceptions towards the language they teach. They must be aware that the unintentional recycling of some common terms associated with English teaching, such as “foreign” as in “foreign language” or “secondary” as in “second language” may lead to the isolation of learners from the very language they try to learn. It is this principle that inspires this book to emerge as a new breed among its kinds. Its uniqueness lies in its author’s deep understanding of how languages are learned and acquired. There no doubt, this book should be the right choice for teachers who seek to prepare their students for the whole new world within which they can easily navigate. 


Like other innovative books, this book possesses some noticeable strengths. First, the author has skillfully selected what goes into the book, from theories, assumptions, research findings, to practical applications, solutions, implications, and assessment. This suggests that practicality, clarity, and thoroughness are issues that matter to teachers as they may not want to scramble across so many books to find what they need to know. To a large extent, the book appears to promises some sense of adequacy to its reader. 


Second, the author’s understanding of the local contexts also plays a very crucial role in presenting the book the way it is. The author’s continued involvement and interest in the field of language teaching is proof that teaching a new language requires much more than just “instinct.” No learning can be achieved without understanding the context in which it is embedded, and the author seems to have considered this aspect thoroughly.


Third, teaching a new language or deriving the methods that work requires both passion and exposure to the environments where the demand for a new way of communicating exists. The author’s own passion and determination to take English learning to the next level, and his past exposure to learning languages other than his own, are testament to the kind of content he decided to include in the book. Books like this should guide learners to the path of success and warn them about the potential mishaps ahead as previously experienced by the author.  


Finally, teachers who wish to seek some basics into language teaching and more should look no further than this carefully written and organized book. I congratulate both the author for this brilliant piece and for the teachers who choose to see their English teaching experience through the lens of this book.


FOREWORD

This book is a collection of articles, papers, and mini-research of the course assignments of Method of Teaching English as Foreign Language, Curriculum Development, and Language Testing that the author done and submitted as well as revised by the course lecturer during study S2 at State University of Makassar. It contains also some of my journals that published. The tasks related to teaching English and its development in the purposely pour the writer of this book as a reference for educators and English teachers, and especially as teaching materials for students of FKIP-English Department at University of Iqra Buru.


This book consists of 4 (four) parts. The first part deals with English teaching and learning, the nature of language learning, theories of language acquisition, teaching media, models and methods of English teaching and learning, curriculum, syllabus, and English for Specific Purposes (ESP). The second part consists of English teaching and learning; Teaching Listening, Grammar, Reading, and Speaking. On the third part of this book discusses how to provide assessment of English teaching. The last chapter deals with some of my journals that published in Unhas Makassar Journal.

In accordance with the title of this book, the writer would very expected that this book can serve as input to both educators and teachers in teaching English as a world language, and not to taught it as a second language or foreign language. Because something that was labeled as the second, it will always be treated as secondary rather than as the primary or the main thing, especially if it’s something that foreign to us, then  we will regard it as a foreigner who does not deserve to avail at all. But, when we make English as the language of the world, then as one of the inhabitants of the earth is compulsory to know and to learn it if we want to survive on this earth. 

Through globalization era, English has unmistakably achieved as the world’s lingua franca. Nowadays, English is dominant language for two billion people in at least 75 countries. According to British Council, speakers of English as a second language probably outnumber those who speak it as a first language, and among 750 million people are believed to speak English as a foreign language. English is the most common language to communicate scientific, technological, academic, and international trade information. English is clearly the world's lingua franca.

As a communicative scientific, technological, academicals, and international trade, then it is fitting for English language is learned by every inhabitant of this earth without exception, if he/she really wants to survive as the inhabitants of the earth. As the language of the world, English is expected that teaching and learning can motivate students and shape their attitudes and skills in facing the challenges of globalization and achieve success in their future. Hopefully this book will benefit for all of us, especially the English teacher in teaching it effectively.

The models or methods of English teaching in this book are a fraction or a handful of methods that has primarily been developed recently by experts on language teaching. Some existing methods in this book, simply recalling the methods and models of language learning that would be practiced in our instruction.

In this book also, the writer deliberately put a little discussion on teaching English for specific purposes (ESP), because in my point of view, teaching English in Indonesia until the day not been successful, although the English has become a compulsory subject from primary to high school even up to college, but still rare to find a reliable graduates in speaking English. There may be deficiencies in teaching English or perhaps there are too much materials provided by teacher which are not accordance with the students need and their level, or teachers teach so fast that a matter has not really mastered by students then the teachers have moved to other material. If the basic mastery of the language was not addressed early on then surely the next level will be a heavy burden for students and teachers themselves. Presumably with the existence of ESP will increasingly make us realize the importance of investment the students’ interest and mastery of English early on.

The purpose of language learning is how students can communicate using that language, it is definitely a very essential thing in teaching is how students are able to memorize and master the vocabulary by as much as possible, through  the vocabularies they can read, write, and speak. In some countries like Japan, teaching the language at a basic level is devoted to memorization and mastery of vocabularies then at the next level will be continued with other skills. If it is applied in Indonesia then all the Indonesian students will be proficient in English. Because it is also has been and it is still applied in some of boarding school (Pesantren) in Indonesia in learning and teaching foreign language, either Arabic or English.


On this occasion, the author wanted to deliver many thanks to all my lovely lecturers at the State University of Makassar which can not be mentioned their names one by one, who has given his knowledge unselfishly, I expected that the knowledge will always be beneficial for me and I can share the benefits to others, may good deeds they have an infinite return from Allah SWT. Nor may a thank to my lovely colleagues (TENSCA) who has given contributions as well as ideas and togetherness that has been built in college, hopefully it will always be awake and get a blessing from Allah SWT. Infinite thanks to my lovely wife (Syarifah Lulu Assagaf) and my daughters (Gadysa & Gelbina) who always supported me in studying and creating.

Finally, I expected that this book can ultimately benefit us in teaching English to our students. The book is certainly still far from perfection, so the criticisms and suggestions from the readers and English teacher are expected to complete the book in the future.

Makassar, January, 26, 2012


 
Saidna Zulfiqar bin Tahir
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A. TEACHING AND LEARNING


Sometimes we get confused when we find the words or terms that are difficult to distinguish, among them are; education, teaching, learning, and instruction. These four words are often made us use them in incorrect sentence, or perhaps we mistake to understand its meaning. Whereby, before discussing more about teaching and learning, it is better to differentiate the fourth word in order to avoid misperceptions of those words.


Definition of Education, Teaching, Learning, and Instruction


Education is a process in order to influence students to adapt best to their environment thus will lead to change and allow them in adequately function in society (Hamalik, 2004:79). Education is also interpreted as a historical human endeavor hereditary, who felt himself compelled to seek the truth or perfection of life (Salim, 2004:32). According to the National Education System Law number 20 year 2003, education is a conscious and planned effort to create an atmosphere of learning and the learning process so the learners are actively developing the potential for them to have the spiritual strength of skills required, the community of nation, and states.


According to Brown (2007:7), teaching is showing or helping someone to learn how to do something, giving instructions, guiding in the study of something, providing with knowledge, causing to know or understand. The term of teaching is the same as the instruction. Teaching has a sense of how to teach or to instruct. Thus teaching is defined as the act of learning (by learners or students) and instruction (by teachers).

The definition of learning is acquiring or getting of knowledge of a subject or a skill by study, experience, or instruction. According to Kimble and Garmezy (in Brown, 2007: 7), learning is a relatively permanent change in a behavioral tendency and is the result of reinforced practice.

From the definitions above about education, teaching, learning, and instruction we can conclude that education is more common or general where in education will contain of teaching and learning. Teaching and learning activities is a unity of two activities that direction. Learning is the primary activity, while teaching is a secondary activity that is intended to occur in an optimal activity. Learning is a conscious effort of teachers to make students learn, namely the occurrence of behavioral changes on students who are studying, which change with the acquisition of new skill applicable in relatively long time and because of the effort. Teaching is an activity that teachers do in conveying knowledge to students. Teaching is also interpreted as learning and teaching instruction. Teaching takes place as a process of mutual influence between teacher and student.


Thus, between education, teaching, and learning are intertwined. Education will be able to achieve the objective if meaningful of learning with proper teaching. Instead, education will peak no purpose if the learning is not meaningful with the teaching that is not appropriate.

Components of Teaching and Learning


Definitions of education, teaching, and learning that have been discussed above have provided cues about what components are contained in teaching and learning. It can be concluded that the activities of teaching and learning are an activity that involves several components, they are:


1. Student


A person who acts as a seeker, receiver, and storage of the lessons needed to achieve the goal.


2. Teacher


A person who acts as manager or plays other roles that enables ongoing teaching and learning activities to be effectively.


3. Objective 


The statement of behavior changes (cognitive, affective, and psychomotor) that occur in students’ desired after joining the learning activities.


4. Lesson contents


Any information in the form of facts, principles, and concepts are necessary to achieve the goal.


5. Method


An orderly way to give students the chance to get the information they needed to achieve the goal.


6. Media


Instructional materials with or without equipment used in teaching and learning process to present information to the student.


7. Evaluation


Certain way which is used to asses the processes and outcome of the students’ achievement during learning process.


The Characteristics of effective Teaching and Learning


According to Eggen & Kauchak (1998), explain six characteristics of effective teaching and learning, namely:

1. The student becomes an active reviewer of the environment by observing, comparing, finding similarities and differences and form concepts and generalizations based on similarities found,


2. Teachers provide materials as the focus of thinking and interacting in a lesson,


3. Student activities based entirely on the assessment,


4. Teachers are actively involved in providing direction and guidance to students in analyzing information,


5. Orientation of mastery learning content and development of thinking skills, as well as


6. Teachers use teaching techniques that vary according to the objectives and teaching styles of teachers.


As for the characteristics of learning that embraces the dynamic elements in the learning process of students as follows:


1. Motivation to learn


Motivation can be considered as an attempt to provide certain conditions, so that a person is willing and wants to do some thing, and if he/she does not like, then he will try to circumvent the feelings of dislike. Thus, motivation can be stimulated from the outside, but the motivation was growing inside of a person. In learning activities, the motivation may be said as the overall driving force in a student who leads learning activities, which establish the continuity and provide direction on learning activities so that goals can be achieved by students.


2. Learning materials


Learning materials is any information in the form of facts, principles and concepts needed to achieve learning objectives. In addition to the material in the form of information, it is necessary to the teaching content can stimulate creativity in order to foster self-encouragement to students to solve it so that the class come alive.


3. Learning tools


All tools used in learning activities, with the intent to convey a message (information) of the source (teacher or other source) to receiver (students). Information conveyed through the media must be received by students, by using one or a combination of their sensory organs. Thus, if the instruction is delivered with the help of drawings, photographs, graphics, and so on, and students are given the opportunity to see, hold, feel, or do it yourself then enable the student to understand the teaching.


4. The atmosphere of learning


Atmosphere that may cause or passion in the students' activity is in the event:


a) The existence of two-way communication (between teachers, students and vice versa) is intimate and warm, so the teacher-student relationships that are essentially equivalent and can do together.


b) The excitement and joy of learning. This can happen if the content provided matches stored characteristics of students. The excitement and joy of learning can generated from the media, besides the content of lessons coinciding with the characteristics of students, also supported by internal factors that students who learn healthy physically, there is interest, attention, motivation, and so forth.


5. Conditions of students who learn


On the condition of students, can be presented here as follows:


a) Students have the unique properties, meaning between children differ from one another.


b) The similarity of students, which has grown up measures, and has the potential to be actualized through learning. Students' own conditions greatly influenced by factors internal and external factors, which is all that there is some thing beyond the student, including learning situation created by the teacher. Hence learning activities more emphasis on the role and participation of students, not the teacher's role is dominant, but rather act as facilitator, motivator, and mentor.


Theories of Learning



There are several theories put forward concerning learning, each theory has its own concepts or principles about the learning process. Based on these different points of view the theory of learning can be categorized into several sections.

1. Behaviorism


In learning, a teacher will always give stimulus to the student in order to create right response. The relation between stimulus and response is repeated until it will become a habit. Furthermore, if students find any difficult and problem, teacher asks them to try again (trial and error) so they finally obtained the benefit.


2. Cognitivism


Teacher will enable students to obtain a sense of understanding in learning, while the activation of the sense can be implemented by using the media or tools. Besides, in delivering material, teacher should make variations, means by using many methods.


3. Humanism


In this kind of learning, teacher as mentor to give guidance so the students can actualize themselves as unique human being to realize the potential that exist in their selves. And the students need to perform their own based on personal in whole initiative involving (or intellectual sense) in learning process in order to obtain the result.


4. Social/observation/Modeling


The process of learning through observation and modeling process would recognize the four main elements in the process of learning through observation or modeling, attention, recall or retention, reproduction, reinforcement, and motivation (Bandura, 1986). This stream is argued that learning and teaching can be achieved through the following ways:


a) Submission must interactive and interesting


b) Teacher demonstration must be clear, interesting, easy and precise.


c) Income or example teacher as indicated should have a high quality.


Conclusion


The terms of education, teaching, and learning are different. Thus, between education, teaching, and learning are intertwined. Education will be able to achieve the objective if meaningful of learning with proper teaching. Instead, education will peak no purpose if the learning is not meaningful with the teaching that is not appropriate. All can be implemented through the components of teaching and learning.


To create an effective teaching and learning, a teacher must know the characteristics of teaching and learning. In addition, a teacher should increase his horizons by learning theories that can be applied in teaching and learning process that will become more effective and successful.
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B. THE NATURE OF ENGLISH LEARNING


Demands of a globalized world that is constantly changing and there is a trend growing rapidly with the marked development of information technology is one of encouragement for someone to develop a mastery of foreign languages as a tool to communicate, such as mastery of English.


Learning the language is important for social development and personality of an individual. As a world language (lingua franca) is widely used in science, technology and art, English serves as one of the international language. In addition to acting as the language of science, technology and art, this language can be a tool to achieve the economic goals of trade, international relations, cultural and social objectives of education and career development goals.


Mastery of English can be obtained through various means or courses, and teaching programs in schools are formally appears to be a primary means for some children of Indonesia.


The Purpose of English Learning


English is a tool to communicate orally and in writing. Communicating in English is intended to understand and express information, thoughts, feelings, and develop science, technology and culture (Depdiknas, 2004:6).


Thus it can be said that mastering English for students is an essential requirement as stock in an effort to make interaction and communication in the midst of a growing social community, both nationally and internationally. In this connection, the mastery of English can be obtained through various programs, and programs of teaching or learning in a formal school course is the primary vehicle for students.


From the above explanation of the importance of English to learn for students, then the purposes of learning English in school are;


1. Develop the ability to communicate in that language, in oral and written form. Ability to communicate includes listening (listening), speaking (speaking), reading (reading), and writing (writing).


2. Raise awareness about the nature and importance of English as a foreign language to become the primary means of learning.


3. Develop an understanding of the interplay between languages and cultures and expand cultural horizons. Thus, students have cross-cultural insights and engage in cultural diversity.


Kinds of language learning principle

Learning principles are grouped into two parts, namely: general principles and specific principles. (Supani, et al. 1997/1998).


1. The general principle, namely the principle of learning that can be applied/applies to all subjects in a school/education programs. The general principles of learning as follows:


a. Principles of motivation, namely in the study required the motives that can encourage students to learn. With this principle, teachers should act as a motivator in learning.


b. The principle of learning by doing/experiencing, that is, in learning something, especially related skills must come through direct experience, like learning to write the students had to write, learn to speak must go through the practice of speech.


c. Principle of solving the problem, namely the students' learning needs is faced with problematic situations and teachers guide students to solve.


d. The principle of individual differences, that every student has the differences in various ways, such as intelligence, temperament, family background, economic, social, and others. Thus, teachers in the learning activities required differences into account.

2. Specific principles, namely the principles of learning that only apply to one particular subject, such as learning the Indonesian language. Each subject has a lot of specific principles. Specific principles of learning English in them as follows.


a. Teach the language, not about language, that language learning is an activity to foster students' use of language as a communication tool as speakers of the language. That is, students are trained in language skills are only mastered through practice speaking. Thus, language learning is an activity to use language as a communication tool that must be done through the practice of using language. Not vice versa, language learning is the activity of studying the theory or knowledge of the language.


b. Target language is not simply the object of learning, but also a vehicle of communication in the learning process or in the classroom. That is, learning activities are not solely intended to recognize and master the target language. However, the language learning process should make it as a vehicle to communicate, using the target language at every opportunity to communicate about topics outside of language (communicative approach).


c. As far as possible use authentic language used in a real context as a source of teaching materials, such as language newspaper, the language of real life.


d. Each language has its own language system. For that, in learning a second language must keep from interference (influence) first language to second language is learned.

Conclusion


The aim of language teaching and learning is to develop the students’ ability to communicate in that language, in oral and written form. Ability to communicate includes listening (listening), speaking (speaking), reading (reading), and writing (writing). Among them, the ability to communicate the language orally was the main purpose of language learning and teaching.


To reach the main purpose, the teacher must teach the language, not about language, that language learning is an activity to foster students' use of language as a communication tool as speakers of the language. That is, students are trained in language skills are only mastered through practice speaking. Thus, language learning is an activity to use language as a communication tool that must be done through the practice of using language. Not vice versa, language learning is the activity of studying the theory or knowledge of the language.
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C. MODELS OF LANGUAGE LEARNING

Before discussing the models of language learning, it helps us recognize and distinguish between the methods, techniques, approach, strategies, and models. Incidentally, sometimes these terms we use simultaneously or in the same sense, although these terms are different. For this advance will be explained the difference between these terms.

a. Learning Method


The term comes from the Greek method methodos 'path', 'how'. Therefore, the method defined way of doing things. In the world of learning, a method is defined 'means to an end'. Thus, the learning method can be interpreted as a comprehensive way (from start to finish) with a systematic order based on a specific approach to achieve learning goals. Thus, the method is a way of carrying out the work, whiles the philosophical approach, or is an axiom.

Thus, it can be concluded that the method of learning is a learning plan that includes the selection, determination, and systematically arrange material to be taught, as well as the possibility of procuring remedial and how its development. Therefore, teaching methods can be said as the ways teachers achieve teaching objectives from the beginning to the end of five main activities. These activities are as follows:

1) Selection of materials,


2) Preparation of materials,


3) Presentation,


4) Stabilization, and


5) Formative assessment.

General Methods (General Method of Learning)


A common method is a method used for all fields of study / subjects, common to all fields of study. Examples of common methods include:

1. Lecture method,


2. Question and answer method,


3. Discussion method,

a. Method potion opinion,

b. Method of demonstration,


c. Method of the invention,


4. Methods of inquiry,

a. Method of administration tasks and recitation, and


b. Training methods.

Special Methods (Methods Special Education Field of Study Specific)


The specific method is a method of learning for each field of study, for example, special methods of teaching languages. This particular method is determined by the pattern of the field of study concerned and teaching purposes. Similar field of study that will certainly have a special method that is similar as well. Specific methods of learning languages can be divided into two major parts, namely:

1. Language teaching methods first (mother tongue), and


2. Methods of teaching a second language or foreign language.


In between these two types of methods of language teaching, language teaching methods latter is more manifold, more developed thanks to the teaching of English as a second language or foreign language around the world. The term second language in this case includes the language of the third, fourth, and so on are learned by anyone.

Indonesian to most of Indonesia is a second language. That's because as a child they have received mother tongue, in this case the mother tongue. Here the examples of methods of teaching a second language that is ever popular.


1. Grammar translation method,


2. Direct method,


3. Eclectic method,


4. Audio lingual method,


5. SAS methods (Structural Analytic Synthetic), and


6. Communicative methods.

b. Learning Techniques


If you are only familiar with the approach and methods is the actual delivery of the lessons you've known theoretically. Because there are some other tools that are used directly by teachers to achieve learning goals, which is technique.
The technique means manner, namely how to do or perform something. Thus, teaching is a teaching technique or effort, efforts, in ways that teachers use to carry out teaching or teaching in the classroom at the time of face to face in order to serve and consolidate the learning materials in order to achieve the goal of learning (ICT/TPK in the curriculum before 2004, an indicator of the curriculum 2004) at the time.

Therefore, the technique is implementation and the occurrence at this stage of the implementation of teaching (presentation and stabilization). If we look at teachers who are teaching in class, then looking at the activities of teachers - pupils are taught techniques.

Thus, it can be concluded that the technique is a tactic or a way of learning undertaken by teachers in implementing the teaching and learning activities in order to obtain optimal results. Learning techniques is determined by the method used, and methods based on the approach adopted. In other words, the approach became the basis for determining the method; the method can be determined techniques. Therefore, the techniques used may vary once the teacher. For the same method can be used learning techniques vary, depending on various factors.

Therefore, the learning technique used depends on the teacher's teacher ability to look for sense or the finesse to the learning process can run smoothly and work well. Factors that may affect the determination of learning techniques include 1) the classroom situation, 2) environment, 3) the condition of students, student characteristics, and other conditions.


To be more precise, is useful to compare these methods and techniques by displaying the difference as follows.

c. Learning Approach


The term comes from the English approach that has several meanings in between interpreted with 'approach'. In the world of teaching, said the approach is more accurate to be defined a way of beginning something 'how to start a suit'. Therefore, the term can be interpreted approach learning how to get started.

In a larger sense, the approach refers to a set of assumptions about how teaching and learning. Approach is the starting point of looking at things, a philosophy or belief that is not always easy to prove. Thus, the approach is axiomatic (Badudu 1996:17). Axiomatic truth means that truth theories that are used are not questioned anymore. Learning approach (teaching approach) is wisdom in the approaches or initiate and carry out the teaching of a field of study / subjects and styles that give direction to the teaching methods and are based on assumptions related.

Kind of approach


Approach, as well as principle, be divided into two, namely the general approach and the specific approach.

a) General approach is an approach that applies to all fields of study in a school program. Examples of the general approach set curriculum include:

1. CBSA approach (Students Active Learning Method)


Teaching gives priority to active the students during the learning process takes place.

2. Process Skills Approach

Teaching is not only intended for mastery goals, but also mastery of skills to achieve these objectives (process skills).

3. Spiral Approach

This approach has set the development of material that starts with a small amount continue to increase. In other words, evolving from basic materials to advanced materials.


4. Objectives Approach

The teaching starts with goal setting, especially the operational objectives. Based on the objectives that specified materials, methods, techniques, and so on.

b) Specific approach, namely the approach applicable to certain subject areas, such as the specific approach of learning the Indonesian language. Some examples of specific approaches that have been used in language learning such as:


1. communicative approach,


2. structural approach,


3. Oral approach (oral),


4. direct approach,


5. indirect approach,


6. Natural approach.

d. Learning Strategies


The term comes from the Greek “strategia” strategy 'science wars' or 'warlord'. Furthermore, the strategy is defined as an art of designing operations in war, such as ways of adjusting the position or strategy to fight the army or the sea. The strategy can be interpreted also as a skill set of an event or to matters (Hidayat 2000:1).

Antony (in Hidayat 2000: 1) states that strategy is a technique used to achieve a goal. In general, the strategy is defined in a way, technique, tactics, or strategy carried out by someone or a group of people to achieve its intended purpose (Pringgowidagda 2002: 88).


Dick and Carey (1985) cited by Suparman (1993:155) says that a learning strategy describes the general components of a set of instructional materials and procedures to be used with these materials to produce specific learning outcomes in students. Dick and Carey describe five common components of learning strategies, namely: a) activities pre-learning, b) the presentation of information, c) participation of students, d) test, and e) follow-up. The five components are not the only learning strategy formulation.


In connection with this strategy, there is agreement to some experts. They stated that the learning strategy with regard to teaching approaches in managing the learning activities to deliver the materials or content in a systematic way so that the capability is expected to be mastered by students effectively and efficiently. Based on this opinion, the concept of strategy includes four terms as follows (Suparman 1993:156).

1. Sequence of learning activities, namely the sequence of activities of teachers in delivering content to students.


2.  Learning methods, namely how teachers organize course material and student learning process to occur efficiently and effectively.


3. Medium of learning, i.e. learning equipment and materials used teachers and students in learning activities.


4. Time spent by teachers and students in completing each step in the learning activities.

Thus, the learning strategy is a fusion of the sequence of activities, ways of organizing the subject matter and students, equipment and materials, as well as time spent in the learning process to achieve the learning objectives that have been determined. In other words, the learning strategy is a systematic way of communicating content to students to achieve specific learning goals.

e. Learning Model


The term learning model is often interpreted as a learning approach. Even sometimes a learning model is named the same as the name of learning approaches. Actually learning model has a wider meaning than the meaning of approaches, strategies, methods, and techniques.


Learning model is a plan or a pattern that is used as a guide in planning the learning in the classroom. In other words, learning is a planning model or pattern that we can use to design the patterns of face-to-face teaching in the classroom and to determine the material/device learning including books, media (films), type- type, computer media programs, and curriculum (as a course to learn).

This is in line with the opinion of Joyce & Weil (1992) "model guides us reach As We design instruction to achieve various objective help students". That is, each model leads us in designing learning to help learners achieve the learning objectives. Along with Joyce, Joyce and Weil (1992:1) states "Models of teaching are really models of learning. As we help the students acquire information, ideas, skills, values, Airways of thinking and means of expressing themselves, We Are Them also teaching how to learn ". That is, the learning model. With these model teachers can help students get or obtain information, ideas, skills, ways of thinking, and express ideas themselves. In addition, the model of learning also teaches how they learn.

Models of learning refers to learning approaches to be used, including learning goals (learning competencies), and classroom management (Kardi and Nur 2000:8). This is in line with the opinion of Arend (1997) "The term teaching refers to a particular model approach to instruction that includes its goals, syntax, Environment, and management system". That is, the learning model leads to a particular instructional approach, including its objectives, the steps (syntax), the environment, and system management.

Arend (1997) prefer the term learning model based on two important reasons. First, the term model has a broader meaning than the approaches, strategies, methods, and techniques. Second, the model can serve as an important means of communication, whether spoken about teaching the class, or watching the kids practice.

On the basis of the above opinion, the learning model can be defined as follows. Learning model is a conceptual framework that describes the systematic procedure (regularly) in the organization of activities (experience) to learn to achieve the goal of learning (learning competencies). In other words, the learning model is the design of teaching and learning activities so that implementation can be run well, interesting, easily understood, and in accordance with the order again.

Function learning model is to guide the design and implementation of learning. Therefore, model selection is strongly influenced by the nature of the material that will be learned, objectives (competencies) that will be achieved in learning, as well as the ability of learners.


Learning model has a broader meaning of the approaches, strategies, methods, and techniques. Therefore, a design is called learning or lesson plans using the learning model when has four special features, namely (a) rational theoretical logically arranged by the creator or developer, (b) the foundation of thought about what and how students learn (objective of learning to be achieved), (c) the behavior necessary for the model can be implemented successfully, and (d) learning environment necessary for learning objectives can be achieved (Kardi and Nur, 2007).

A model of learning will include among others: (a) a description of the learning environment, (b) the approach, methods, techniques, and strategies, (c) the benefits of learning, (d) learning materials (curriculum), (e) media, and (f) instructional design.

f. Models of English Language Learning


1. Grammar Translation Method


In Grammar method (the Grammar Method) students learn grammatical rules together with a list of vocabulary or groups. The words are then used as a phrase or sentence based on rules that have been studied. In this method the mastery of the rules take precedence over the application. Verbal skills, such as pronunciation, not done. This method is easily applied because teachers do not have to speak fluent language must be learned, while the evaluation and supervision were not difficult.

Translation method (the Translation Method) contains text translation activities conducted from easy to difficult. The first of the target language into their mother tongue. Text translation is done by translating word for word or idea per ideas including idiomatic expressions.


The combination of the two methods mentioned above gave birth to Grammar-Translation method (the Grammar Translation Method/GTM), which has the characteristic as follows:

a. Teaching begins with the provision of the rules of grammar and refers to the framework of formal grammar.


b. Vocabulary is taught depends on the selected text so there is no continuity between the groups or vocabulary lists with each other.


c. Memorization and translation is a prominent feature of the activities, i.e. memorizing and translating vocabulary and grammar rules.


d. Pronunciation is not taught or severely restricted to only a few aspects only.


e. More emphasis on the skills of reading and writing rather than listening and speaking.


From the above description, GTM can be defined as a method of teaching language through the analysis of the rules of the language in detail and followed by the application of knowledge about the rules for the purpose of translating sentences-climatic and texts, both from the target language into their mother tongue or vice versa . The characteristics of GTM:


a. Emphasizes accuracy; students are expected to achieve high standards in translation.

b. Determine grain or the rules of grammar in the target language with a strict syllabus.


c. Use language as a medium of instruction the student's mother tongue.


The techniques in the Grammar Translation Method:

a. Translation of a literary passage


b. Fill-in-the-blanks 

c. Antonyms/Synonyms 


d. Reading comprehension questions

e. Memorization


f. Use words in sentences

g. Cognates

h. Composition


i. Deductive application of rules

2. Direct Method (DM)


Direct instruction is a revision of the Grammar Translation Method because this method can not be considered to make students able to communicate using a foreign language being studied. In the process of learning, translation prohibited.

Learning process with the DM, the teacher told students to read aloud. Then, the teacher gives a question in the language being studied. During the learning process progresses, such as maps or objects that can actually be used. Teachers can draw or demonstrate. The techniques in the Direct Method:

a. Reading aloud


b. Question and answer exercise


c. Getting students to self-correct


d. Conversation practice


e. Fill-in-the-blanks


f. Dictation


g. Map drawing


h. Paragraph writing

3. The Audio-Lingual Method


The term audio-lingualisme first put forward by Prof. Nelson Brooks in 1964. This method is claimed to be the most effective methods and efficient in learning a foreign language and claimed as a method of language teaching that has changed from just a tip to a science. Audio-Lingual Method (ALM) is the result of a combination of vision and principles of Structural Linguistics, Contrastive Analysis, Aural-Oral approach, and psychology Behaviorist.

Rationale ALM about language, teaching, and learning the language is as follows:

a. Language is spoken, not written


b. Language is a set of habits


c. Teach language and not about the language


d. Language is like that spoken by native speakers


e. Language that other one with a different

Richards & Rodgers (1986) add some principles of learning that has become the basis of audio-lingualisme psychology and its application as follows:

a. Learning a foreign language is essentially a process of habit formation that the mechanistic


b. Language skills to learn more effectively if the aspect that must be studied in the target language is presented in an oral form before showing in written form.


c. The forms of analogy provide a better foundation for language learners than other forms of analysis, generalization, and the distinctions better than an explanation of the rules.


d. The meaning of the words that are owned by native speakers can be studied only in the context of language and culture and do not stand alone.

Richards & Rogers also said that the language skills taught in this order: listening, speaking, reading, and writing. Forms of teaching and learning activities ALM is basically a conversation and exercises (drills) and exercise patterns (pattern practice).Conversation serves as a tool to put the key structures on the context and provide illustrations situations where such structures are used by native speakers, so the cultural aspect as well as the application of the target language. Repetition and memorization becomes a dominant activity in this method. Certain grammatical patterns in conversations selected to serve as training activity patterns. Learning activities based on the ALM are: repetition, inflection, replacement, restatement, completion, transposition, expansion, contraction, transformation, integration, rejoinders, and restoration.

Learning Procedure Using ALM:


Teacher Activities


a. As models at all stages of learning.


b. Use English mother tongue as much as possible and as little as possible.

c. Exercise them to listening and speaking skills of students without the written language first.

d. Teach structure through exercise sound patterns, sequences, shapes, and not through explanations.


e. Giving other forms of written language of the target after sounds really mastered students.


f. Minimizing of vocabulary to students prior to all public structures controlled.


g. Teaches vocabulary in context.

Student Activities


a. Listen to a conversation as a model (teacher or tape) that contains the key structure that became the focus of learning, they repeat each line of the conversation individually and together, memorize it and students do not see the book.


b. Changing the settings dialog with the place or the other according to the tastes of students.


c. Practicing the key structure of the conversation together and then individually.


d. Referring to the text book and follow up with reading, writing or vocabulary that is based on an existing conversation, writing begins in the form of copying and then can be improved.

Teaching techniques in ALM (Audio-Lingual Method):


a. Dialog Memorization 


b. Transformation Drill


c. Backward Build-up (expansion) Drill 

d. Question-and-Answer Drill


e. Repetition Drill 

f. Use of Minimal Pairs


g. Chain Drill 


h. Complete the Dialogue


i. Single-slot Substitution Drill 


j. Grammar Game


k. Multiple-slot Substitution Drill

4. The Silent Way


Cognitive psychology and linguistic transformation-generative experts thought that learning the language through repetition unnecessary. They believe that the learners can create expressions that have never heard. They further argue that language learning is not only mimicked but the rules of language can help them use the language learned.


In the process of learning, the teacher simply pointed to a chart that contains the vocal consonant. Teachers pointed out several times in silence. After a while the teacher just gave an example of how pronunciation. Then point the right of students to recite. Teachers in the learning process a lot of silence, he only directed/pointed to learning materials.


The techniques of The Silent Way:


a. Sound-Color Chart 


b. Word Chart


c. Teacher's Silence 


d. Fidel Chart


e. Peer Correction 

f. Structured Feedback


g. Rods


h. Self-Correction Gestures

5. Suggestopedia


Georgi Losanov believes that there are obstacles in the process of learning psychology. Suggestopedia is the application of suggestion in pedagogy where learners experience feelings of failure can be eliminated. In suggestopedia learning model, learner’s psychological obstacles can be overcome.


In applying this learning model, teacher arranges the classrooms in such a way that is different from regular classes. Students sit on the couch in a half circle with the dim lighting. Some of the posters associated with the learning material mounted on the wall. The teacher greeted the mother tongue and then convinces the students/learners if hell does not need to try to learn but the learning will take place naturally. Teachers play classical music and then direct learners to relax by a sigh. The teacher invites learners to imagine about the material being studied. When they open their eyes, they play a role. After that, the teacher read while the music plays. Teachers do not give homework.


The techniques in Suggestopedia:


a. Classroom Set-up 


b. Role-Play


c. Peripheral Learning 

d. First Concert


e. Positive Suggestion 


f. Second Concert


g. Visualization 


h. Primary Activation


i. Choose a New Identity 


j. Secondary Activation


6. Community Language Learning


This method is believed the principle of 'whole persons', which means teachers are not only concerned with feelings and intelligence of students but also relationships with fellow students. According to Curran (1986:89) students feel uncomfortable in new situations. By understanding the fears and sensitive student teachers can remove students' negative feelings into positive energy to learn.

Circle of chairs with a table in the middle. There is a tape recorder on the table. The teacher explains the learning objectives. Teachers ask students create a dialogue in English. If students do not know the teachers help. Students recorded the conversation. Then, the tape is written in the form of transcripts in languages English and mother tongue. After that the rules of language are discussed.

The techniques of Community Language Learning:

a. Tape-recording the Student Conversation 


b. Reflective Listening


c. Transcription 

d. Human Computer

e. Reflection on Experience 

f. Small Group Tasks

7. The Total Physical Response Method

This method is also called 'the comprehension approach,' which brought on the importance of 'listening comprehension'. In the early stages of learning a foreign language focused on listening comprehension. This is based on observations of how children learn their mother tongue. A baby listens to the sound around him for months before he could mention one word. No one told the baby to speak. A child speaks when he is ready to do it.

In the Natural Approach (Krashen & developed by Terrel), students listen to teachers who communicate with foreign language learning process started early. Teachers can help students to understand the material by using a picture and some words in the mother tongue. Natural Approach almost the same as Direct Method. In the Total Physical Response (TPR), students listen and respond to verbal instructions of teachers. Form the instructions such as 'Turn around', 'Sit down', 'Walk', 'Stop', 'Jump', etc.

The techniques in The Total Physical Response Method:

a. Using Commands to Direct Method


b. Role Reversal

c. Action sequences

8. The Communicative Approach (Communicative Language Teaching)


Mumbly (1978) called the Communicative Approach as 'Communicative Syllabus'. Widdowson refer to it as 'Communicative Approach', while Richards & Rogers called it 'Communicative Language Teaching' (CLT).  


Communicative Approach/CA (Communicative Language Teaching) is derived from changes to the tradition of language teaching in England in the late 1960s and reinforced by its appearance:


a. Failure Audio Lingual Method of producing speakers of foreign-language speakers or danger YSA both good and fluent but not able to use the language learned in a meaningful interaction.

b. Chomsky's view of creativity and uniqueness of the sentence as the basic characteristic of a language.


CA aims to make communicative competence (communicative competence) as the goal of language teaching and to develop techniques and procedures for teaching language skills that are based on interdependent aspects of language and communication. Communicative competence includes grammatical competence, sociolinguistic, and strategies. Communicative language ability (communicative language ability) includes knowledge or competence and proficiency in the application of these competencies in the communicative use of language, contextual, and appropriate.

Some descriptions of the communicative competence of the general view that the meaning of proficiency in a language not just knowing the rules of grammatical system (phonology, syntax, vocabulary, and semantics). The focus of this method is basically the elaboration and implementation of programs and methodologies that support the ability of functional language learning through participation in communicative activities.

g. Conclusion


Learning model has a broader meaning of the approaches, strategies, methods, and techniques. Therefore, a design is called learning or lesson plans using the learning model when has four special features, namely (a) rational theoretical logically arranged by the creator or developer, (b) the foundation of thought about what and how students learn (objective of learning to be achieved), (c) the behavior necessary for the model can be implemented successfully, and (d) learning environment necessary for learning objectives can be achieved.

A model of learning will include among others: (a) a description of the learning environment, (b) the approach, methods, techniques, and strategies, (c) the benefits of learning, (d) learning materials (curriculum), (e) media, and (f) instructional design.
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D. CURRICULUM


Discussion about the curriculum can not be released from an understanding of curriculum, curriculum positions in education, and the process of developing a curriculum. Discussion of these three things in order like that is very important because one understands of the meaning of curriculum determines the position of curriculum in education and in turn determines the position of the development curriculum process. The three subjects were raised in this paper in that order.


Discussion of this understanding the curriculum is important because there are two main reasons. First, the curriculum is often interpreted in a narrow and technical sense.  The second reason is because the definition used will greatly affect what will be done by the developers of the curriculum. Narrow sense or a technical curriculum that is used to develop the curriculum is something that is reasonable and is something that must be done by the developers of the curriculum. Discussion about the position of curriculum is important because it will give the position of influence over what to do in the curriculum in an educational process. Unlike the case with understanding curriculum experts are not much different in the position of the curriculum.


Understanding Curriculum


In many literature curriculum is defined as: a document or a written plan regarding the quality of education that must be possessed by the learner through the learning experience. This understanding means that the curriculum should be contained in one or multiple documents or written plans. Understanding the quality of education here implies that the curriculum as a document plan for quality learning outcomes to be possessed of learners, the quality of the material/content that should be studied education learners, the quality of the education process that must be experienced learners. The curriculum in physical form is often a major focus in any curriculum development process because it illustrates the idea or the thinking of decision makers’ interface as the basis for curriculum development as an experience.


Aspects that are not expressed explicitly but implicit in the definition of curriculum as a document is intended that the plan was developed based on a certain idea about the quality of education is expected. Differences thoughts or ideas would lead to differences in the resulting curriculum, both as a document or as a learning experience. Therefore Oliva (1997:12) says "Curriculum Itself is a construct or concept, a verbalization of an extremely complex idea or set of ideas".


Scope of curriculum differences also lead to differences in definitions. Some argue that the curriculum is a "statement of objectives" (McDonald; Popham), some say that the curriculum is the plan for teachers to develop learning or instruction (Saylor, Alexander, and Lewis, 1981) Some say that the curriculum is a written document which contains the various components as a basis for teachers to develop curriculum teachers. There is also the official opinion of the country as stated in the Act number 20 of 2003 which states that the curriculum is "a set of plans and arrangements concerning the purpose, content and materials and means used to guide the implementation of learning activities to achieve specific educational objectives".


Definition put forward earlier described the notion of distinguishing between what is planned (the curriculum) with what actually happens in the classroom (instruction or teaching). Indeed, many experts who oppose the separation of this curriculum, but many of them embrace the differences of opinion between the two. The group that approved the separation was assumed that the curriculum is a plan that could be done but maybe not while what happens in school/class is something that really happened that may be based on the plan but may also vary or deviate from what was planned. The difference this view point is not the same as the difference in outlook between the expert group with experts teaching curriculum (instruction). Neither would any teaching curriculum experts studying the phenomenon of classroom activities but with the theoretical background and different goals.


Term in the curriculum such as "planned activities", "written document", "curriculum as intended", "curriculum as observed", "hidden curriculum", "Curriculum as reality", "directed school experiences," "learner actual experiences" describes the difference between the curriculum to what happens in the classroom. The definition proposed by Unruh, and Unruh (1984:96) represents this view when they wrote the curriculum is defined as a plan for Achieving intended learning outcomes: a plan concerned with purposes, with what is to be learned, and with the result of instruction. Olivia (1997:8.) Says that We May Think of the curriculum as a program, a plan, content, and learning experiences, whereas We may characterize the instruction as methods, the teaching act, implementation, and presentation. Olivia (1997:8) among those who agree with the separation between the curriculum with the curriculum as a teaching and formulating a plan or program for all the experiences the learner encounters that under the direction of the school. He further said (Olivia, 1997:9) I feel that the cyclical has much to recommend. View that both are represented by the opinion curriculum Marsh (1997:5) who wrote the curriculum is an interrelated set of plans and experiences which a student completes under the guidance of the school. This view is in line with Schubert (1986:6) that interpretation, saying the teachers give to subject matter and the classroom atmosphere constitutes the curriculum That Actually students experience.


Understanding the above definition describes the curriculum in a technical sense education. Understanding is needed when the curriculum development process has been developed to determine what, what model should be used and how a document should be developed.  


Curriculum in Education


The curriculum has a central position in any educational effort Klein, 1989:15). In curriculum terms as those mentioned above must be acknowledged there is an impression that the curriculum as if it owned only by a modern educational institution and who has a written plan. While educational institutions that do not have a written plan are not considered to have a curriculum. Understanding the above definition is applied to all educational and administrative units should be recorded in writing curriculum.


This suggests that the central position in each unit of the main educational activity education is the process of academic interaction between students, teachers, resources and environment. This central position shows also that every interaction is the soul of academic education. It could be argued that any educational or teaching activities can not be done without interaction and the curriculum is the design of such interaction.


Curriculum Development Process


Unruh, and Unruh (1984:97) says that the process of curriculum development in a complex process of assessing needs, identifying Desired learning outcomes, Preparing for instruction to Achieve the outcomes, and meeting the cultural, social, and personal needs That the curriculum is to serve. Various factors such as political, social, cultural, economic, science, technology influential in the process of curriculum development. Therefore, Olivia (1992:39-41) acknowledges that in addition to curriculum development is a complex process further said that the curriculum is a product of its time. . . curriculum responds to and is changed by the social forced, Philosophical positions, psychological principles, accumulating knowledge, and educational leadership at its moment in history. In short we can say that the initial focus in curriculum development gives a clear indication of whether the curriculum is the curriculum developed in view of traditional, modern or Romanism.


The following curriculum development model is a model commonly used in many curriculum development processes. In this model curriculum more first took the position that as the plans and activities. The idea developed in the early steps more focused on what qualities a must-have in learning a discipline of science, technology, religion, art, and so on. In the phase of the development of ideas, problems of education is only limited to the transfer and transmission problems. Problems that arise in the community or the idea of future society are not a concern of the curriculum. The evaluation aimed to find the weaknesses of existing curricula; models available and deemed appropriate for a new curriculum, and conclude by looking at the curriculum based on a limited purpose.


The entire process of curriculum development can be described as follows:


In the process of developing the outside elements such as a culture in which educational institutions are not also receive attention. The concept of diversification of the curriculum puts a social-cultural context should be a primary consideration. Unfortunately, because of the nature of science is the universal cause of social-cultural context is neglected. And as noted Longstreet and Shane (1993:87) that the cultural function in two external and internal perspectives:
The environment of the curriculum is external insofar as the social order in general establishes the milieu within the which the schools operate; it is internal insofar as each of us carries around in our mind's eye models of how the schools Should function and what the curriculum Should Be . The external environment is full of disparate but overt conceptions about what the Schools Should Be doing. The internal environment is a multiplicity of largely unconscious and Often distorted views of our educational Realities for, as individuals, We caught by our own cultural mindsets about what Should Be, rather than by a recognition of our swiftly changing, current Realities.


The second model proposed in this paper is a model that put the curriculum in the second and third positions. In this model the curriculum development process begins with an evaluation of the community. Identify problems in the community and the qualities of a community at the present time as basis for comparison with the quality that people want to produce must be developed by the curriculum. In this model the curriculum development process always begins with an evaluation of the community. Achievement of the objectives of the curriculum was measured by the success of graduates in the community.

Conclusion


Discussion of this understanding the curriculum is important because there are two main reasons. First, the curriculum is often interpreted in a narrow and technical sense.  The second reason is because the definition used will greatly affect what will be done by the developers of the curriculum. 


The curriculum has a central position in any educational effort Klein, 1989:15). In curriculum terms as those mentioned above must be acknowledged there is an impression that the curriculum as if it owned only by a modern educational institution and who has a written plan. While educational institutions that do not have a written plan is not considered to have a curriculum. Understanding the above definition is applied to all educational and administrative units should be recorded in writing curriculum.
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E. SYLLABUS

A syllabus is an extremely important document because it will likely be the most viewed document in our course by our students. A well-written syllabus also can effectively set the tone for the course. Students may perceive aspects of a course negatively if they are not properly defined in the syllabus. 

The syllabus serves many purposes for the students and the teacher such as ensuring a fair and impartial understanding between the instructor and students such that there is minimal confusion on policies relating to the course, setting clear expectations of material to be learned, behavior in the classroom, and effort on student's behalf to be put into the course, providing a roadmap of course organization/direction relaying the instructor's teaching philosophy to the students, and providing a marketing angle of the course such that students may choose early in the course whether the subject material is attractive. As a teacher, we have to use a syllabus to prepare our lessons. Teachers can be more effective in their teaching when they understand and interpret their syllabuses well. This unit discusses the syllabus and its interpretation.

Definitions of Syllabus


A syllabus (pl. syllabi or syllabuses; from Latin syllabus "list", in turn from Greek sillybos/sittybos "parchment label, table of contents"), is an outline and summary of topics to be covered in an education or training course. It is descriptive (unlike the prescriptive or specific curriculum). A syllabus is often either set out by an exam board, or prepared by the professor who supervises or controls the course quality.


Generally, a syllabus is defined as “a course of study offered by a learning institution in a specific period of time” (Debin and Olshtain, 1986). Other authorities have considered a syllabus to be a collection of topics on the same subject matter that are required to meet the course objectives. Farrant (1980: 173) defined a syllabus as “a series of statements of what is to be learned”.


A syllabus is an expression of opinion on the nature of language and learning; it acts as a guide for both teacher and learner by providing some goals to be attained. Hutchinson and Waters (1987:80) define syllabus as follows: 


“At its simplest level a syllabus can be described as a statement of what is to be learnt. It reflects of language and linguistic performance”.

This is a rather traditional interpretation of syllabus focusing as it does on outcomes rather than process. However, a syllabus can also be seen as a "summary of the content to which learners will be exposed" (Yalden.1987: 87).

For the purposes of this unit, a syllabus will be defined as a course outline comprising a collection of topics on the same subject matter and a series of statements of what is to be learned within a given time frame.


Why We Need a Syllabus?


A syllabus is a very important document to a practicing teacher because it is the basis for the content delivered to the learner. Below are some reasons why it is important to have a syllabus:


a. From the syllabus, the teacher can determine what topics are to be taught at each level: class, grade or form.


b. The syllabus outlines terminal objectives. It gives the teacher the basis for evaluation, since these objectives specify the expected achievements at the end of the course.


c. The syllabus lists concepts to be developed; it tells the teacher what pupils should learn.


d. The syllabus outlines the learning experiences and provides notes on the subject to be learned. These help the teacher determine the depth of the content and the expected skills to be developed. The teacher can easily prepare materials needed to deliver lessons.


e. The syllabus provides strategies and means of evaluating the learners’ understanding of the subject. In some instances, the syllabus may suggest the skills to be evaluated and the weighting of each skill (for example, practical skills 40% and knowledge 60%).


The Different between Syllabus and Curriculum


Curriculum:

· Contains a broad description of general goals.


· Indicates overall philosophy of education that applies across subjects.


· Reflects national and political trends.


Syllabus:

· Is a more detailed and operational document of teaching and learning elements.


· Translates the philosophy of the curriculum.


· Is a collection of related topics on the same subject.


Competence-Based Syllabus


· Competency (or competence) is synonymous with ability or proficiency (or skill), implying a high level skill, well-developed knowledge, or a polished performance (Hadley, 2001)

· Competence-based syllabus is similar to skill-based syllabus (in language teaching) which defines what a learner is able to do (in terms of specific skills) as result of instruction. Competencies (or skills) here refers to observable behaviors that are necessary for the successful completion of real-world activities (Richards, 2001).

· A unit of competence (e.g. covered in the textbook) might be a task, a role, a function, or a learning module. And an element of competency can be defined as any attribute of an individual that contributes to the successful performance of a task, job, function, or activity in an academic setting and/or a work setting or others (Richards & Rogers, 2001)

Elements of a Syllabus

Before elements of a syllabus are discussed, it is important to note that syllabuses are designed centrally by panels of specialists and teachers with experience in the subject. A number of consultations are done before the final document is produced. Panelists are given assignments that must be completed before they are reviewed and discussed. When the panels finally produce a document, a lot of effort will have gone into it. This is why the syllabus is able to guide and inform teachers in schools.


The common elements found in most types of the syllabus are described below.


· Course Objectives outline the learning that pupils should be able to demonstrate at the end of the course. Generally, these objectives concern themselves with the skills, knowledge and attitudes that are to be developed. They are subject-specific, unlike those in the curriculum.


· Course Content. In each subject area, there are certain topics that should be included at each level. These topics are listed so that the teacher knows which subject matter to teach and the level at which to teach it.


· Methods of Evaluation. This indicates the means and strategies of evaluation, the skills to be evaluated and the number of test papers, including the nature of the papers. While formats are given in syllabuses, they normally differ from subject to subject. When a school receives the syllabus, the document is interpreted and divided into topics to be taught each term.


Types of Syllabus Approaches


Next, we will discuss the various types of approaches available to course designers and the language assumptions they make.


1. Product-Oriented Syllabuses


a. The Structural Approach


Historically, the most prevalent of syllabus type is perhaps the grammatical syllabus in which the selection and grading of the content is based on the complexity and simplicity of grammatical items. The learner is expected to master each structural step and add it to her grammar collection. As such the focus is on the outcomes or the product.


One problem facing the syllabus designer pursuing a grammatical order to sequencing input is that the ties connecting the structural items maybe rather feeble. A more fundamental criticism is that the grammatical syllabus focuses on only one aspect of language, namely grammar, whereas in truth there exist many more aspects to language. Finally, recent corpus based research suggests there is a divergence between the grammar of the spoken and of the written language; raising implications for the grading of content in grammar based syllabuses.


b. The Situational Approach


These limitations led to an alternative approach where the point of departure became situational needs rather than grammatical units. Here, the principal organizing characteristic is a list of situations which reflects the way language and behavior are used everyday outside the classroom. Thus, by linking structural theory to situations the learner is able to induce the meaning from a relevant context.


One advantage of the situational approach is that motivation will be heightened since it is "learner- rather than subject-centered" (Wilkins.1976: 16). However, a situational syllabus will be limited for students whose needs were not encompassed by the situations in the syllabus. This dissatisfaction led Wilkins to describe notional and communicative categories which had a significant impact on syllabus design.


c. The Notional/Functional approach


Wilkins' criticism of structural and situational approaches lies in the fact that they answer only the 'how' or 'when' and 'where' of language (Brumfit and Johnson. 1979:84). Instead, he enquires "what it is they communicate through language". Thus, the starting point for a syllabus is the communicative purpose and conceptual meaning of language i.e. notions and functions, as opposed to grammatical items and situational elements which remain but are relegated to a subsidiary role.


In order to establish objectives, the needs of the learners will have to be analyzed by the various types of communication in which the learner has to confront. Consequently, needs analysis has an association with notional-functional syllabuses. Although needs analysis implies a focus on the learner, critics of this approach suggest that a new list has replaced the old one. Where once structural/situational items were used a new list consisting of notions and functions has become the main focus in a syllabus. White (1988:77) claims that "language functions do not usually occur in isolation" and there are also difficulties of selecting and grading function and form. Clearly, the task of deciding whether a given function (i.e. persuading), is easier or more difficult than another (i.e. approving), makes the task harder to approach.


2. Process-Oriented Syllabuses


Process-Oriented Syllabuses, or the analytical approach, developed as a result of a sense of failure in product-oriented courses to enhance communicative language skills. It is a process rather than a product. That is, focus is not on what the student will have accomplished on completion of the program, but on the specification of learning tasks and activities that s/he will undertake during the course.


a. Procedural/Task-Based Approaches


Prabhu's (1979) 'Bangalore Project' is a classic example of a procedural syllabus. Here, the question concerning 'what' becomes subordinate to the question concerning 'how'. The focus shifts from the linguistic element to the pedagogical, with an emphasis on learning or learner. Within such a framework the selection, ordering and grading of content is no longer wholly significant for the syllabus designer.


Arranging the program around tasks such as information- and opinion-gap activities, it was hoped that the learner would perceive the language subconsciously whilst consciously concentrating on solving the meaning behind the tasks. There appears to be an indistinct boundary between this approach and that of language teaching methodology, and evaluating the merits of the former remain complicated.


A task-based approach assumes that speaking a language is a skill best perfected through practice and interaction, and uses tasks and activities to encourage learners to use the language communicatively in order to achieve a purpose. Tasks must be relevant to the real world language needs of the student. That is, the underlying learning theory of task based and communicative language teaching seems to suggest that activities in which language is employed to complete meaningful tasks, enhances learning.


b. Learner-Led Syllabuses


The notion of basing an approach on how learners learn was proposed by Breen and Candlin (1984). Here the emphasis lies with the learner, who it is hoped will be involved in the implementation of the syllabus design as far as that is practically possible. By being fully aware of the course they are studying it is believed that their interest and motivation will increase, coupled with the positive effect of nurturing the skills required to learn.


However, as suggested earlier, a predetermined syllabus provides support and guidance for the teacher and should not be so easily dismissed. Critics have suggested that a learner-led syllabus seems radical and utopian in that it will be difficult to track as the direction of the syllabus will be largely the responsibility of the learners. Moreover, without the mainstay of a course book, a lack of aims may come about. This leads to the final syllabus design to be examined; the proportional approach as propounded by Yalden (1987).


c. The Proportional Approaches


The proportional syllabus basically attempts to develop an "overall competence". It consists of a number of elements with theme playing a linking role through the units. This theme is designated by the learners. It is expected initially that form will be of central value, but later, the focus will veer towards interactional components; the syllabus is designed to be dynamic, not static, with ample opportunity for feedback and flexibility (Yalden, 1987)).


The shift from form to interaction can occur at any time and is not limited to a particular stratum of learner ability. As Yalden observes, it is important for a syllabus to indicate explicitly what will be taught, "Not what will be learned".


This practical approach with its focus on flexibility and spiral method of language sequencing leading to the recycling of language seems relevant for learners who lack exposure to the target language beyond the classroom. But how can an EFL teacher pinpoint the salient features of the approaches discussed above?


How to Develop Syllabus?


Ideally, syllabus is developed based on needs analysis conducted by a group of teachers in collaboration with needs analysts/experts and a team of curriculum development.

Approaches used in developing syllabus can be analytic or synthetic approach technically; the steps of syllabus design cover the following:

· Planning

· Dissemination

· Implementation

· Evaluation

· Revision

The steps can be reflected in the following figure: Systematic Model for Syllabus Design. (Adapted from Brown, 1996)





The steps in developing syllabus:


a. Planning and Specification stage:


1. Identify existing content standard, resourceful materials, and textbooks


2. Use the information collected through needs analysis related to students’ background knowledge and expectation


3. Identify competencies given in the content standard (competence standard and basic competencies/SK KD)


4. Identify contents in basic competencies (instructional contents and competencies)


5. Analyze core contents, using ‘learning task analysis’, to identify both grammatical elements/textual meanings and Ideational meanings (main ideas, supporting ideas etc.) by considering: three learning domains as suggested in the goals of teaching English (cognitive/intellectual skills, psycho-motor, and affective domains); supporting competencies, e.g. linguistic, socio-cultural, and discourse competencies explicitly or implicitly covered in instructional content mandated in KD/basic competencies students’ prior knowledge and skills ( use information collected through need analysis) the existing learning resources including teacher’s competencies


6. Decide evaluation tools by considering the formulated indicators


7. Determine time allocation by considering, indicators, material coverage, students ‘prior knowledge/level, etc.


8. Determine learning resources used


b. Dissemination and Implementation stage:


1. Develop testing (e.g. Pre-test, Formative test, and Achievement test)


2. Develop teaching materials


3. Train teachers or socialize the syllabus and its components


4. Conduct on-going evaluation of the program implementation


c. Evaluation and Revision Stage


Evaluation is conducted by a team of curriculum development or related experts the result of evaluation is used to reconstruct the syllabus.


Conclusion


Clearly, there is a vast amount of material to disseminate when considering syllabus design. The numerous approaches touched on here all offer valuable insights into creating a language program. The synthetic approaches of structuralism, situational and functional-notional, all have objectives to be attained, a content to be processed and learnt. The foundations of the product syllabuses remain fundamentally similar, whereas the underlying assumptions about language and language learning from the analytic approaches differ greatly: process type syllabuses assert that learning a language is transient and cannot be itemized; pedagogical procedure takes precedence over content.

If our assumptions about the nature of linguistics and language learning are one of "language as communication" (Richards and Rodgers 1986:69) then a syllabus based around activities and tasks which promote real and meaningful communication will seem advantageous. We have shown that the false beginner will have learned structural rules to a surprisingly complex degree, yet may find it difficult to use, or indeed, may never have had an opportunity to use the language learned.
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ENGLISH FOR SPECIFIC PURPOSES (ESP)


In the early of 1960s, English for Specific Purposes (ESP) has become one of the most prominent aspects of English teaching. ESP developments reflected in increasing number of universities who offering a magister program in ESP (e.g. University of Birmingham, and Aston University in England) are offered to foreign students from countries that speak English. In Indonesia, ESP was introduced on September 1979 when the British Council cooperated with the ministry of Education and Culture conducted a seminar and workshop in Bandung. Two ESP experts, Alan Waters and Tom Hudchinos presented their paper dealing with the need of ESP to be implemented in ELT especially in vocational education in Indonesia. (Hudchinos & Waters, 1987). ESP has been referred to as "applied ELT" as the content and aims of any course are determined by the needs of a specific group of learners or the genres that the students need to master either for comprehension or production purposes so they can master it well. Through ESP, we can increase students’ motivation and interest by looking at their needs in learning and try to help to realize their goals, so process of learning is not something forced but fun learning. Thus, the teacher presumably ought to know about ESP.


What is ESP?


Some people described ESP as simply being the teaching of English for any purpose that could be specified. However, it was more precise, describing it as the teaching of English used in academic studies or the teaching of English for vocational or professional purposes. According to Hutchinson et al. (1987:19) who state, "ESP is an approach to language teaching in which all decisions as to content and method are based on the learner's reason for learning".


Dudley-Evans set out in his one hour speech to clarify the meaning of ESP, giving an extended definition of ESP in terms of 'absolute' and 'variable' characteristics as follows:


Definition of ESP (Dudley-Evans, 1997):

Absolute Characteristics 


1. ESP is defined to meet specific needs of the learners 


2. ESP makes use of underlying methodology and activities of the discipline it serves 


3. ESP is centered on the language appropriate to these activities in terms of grammar, lexis, register, study skills, discourse and genre.


Variable Characteristics 


1. ESP may be related to or designed for specific disciplines 


2. ESP may use, in specific teaching situations, a different methodology from that of General English 


3. ESP is likely to be designed for adult learners, either at a tertiary level institution or in a professional work situation. It could, however, be for learners at secondary school level 


4. ESP is generally designed for intermediate or advanced students. 


5. Most ESP courses assume some basic knowledge of the language systems


From the definition, we can see that ESP can make wide contribution in language learning but is not necessarily concerned with a specific discipline, nor does it have to be aimed at a certain age group or ability range. ESP should be seen simple as an 'approach' to teaching, or what Dudley-Evans describes as an 'attitude of mind'.


The differences between ESP and General English


Maybe we will be wondering ‘What is the difference between ESP and General English (GE)?”. Hutchinson et.al (1987) answers the question quite simply; there is no difference between both ESP and GE in theory but there are many differences in practice. When students write in their book, of course, that last statement is true. At that time, GE teachers recognize that the students have a specific purpose to learn English because they rarely conduct needs analysis to find out what is really needed by the students and how to achieve the goal. As a teacher, however must realize the importance of needs analysis of students and all stage of production and materials. Ironically, many English teachers who can use the general ESP approach, base on their syllabi on the learners and their own special needs analysis in using English for real communication. If teachers do not perform needs analysis, they will be the slave of textbook that have been published and issued and available, and they do not evaluate its suitability based on personal experience and they do not want to do the analysis of particular text required difficult and verify its contents.


The importance of ESP


ESP has become increasingly important as:


1. There has been an increase in vocational training and learning throughout the world. With the spread of globalization has come the increasing use of English as the language of international communication. More and more people are using English in a growing number of occupational contexts.


2. Students are starting to learn and therefore master general English at a younger age, and so move on to ESP at an earlier age.


3. An increasing number of learners are taught in English medium schools using approaches such as CLIL (Content and Language Integrated Learning).


In some English speaking countries governments are launching initiatives to help economic migrants obtain the practical English skills necessary to function in the workplace. For example, the new ESOL for Work Qualifications in the UK are designed to help employers and employees access courses which offer them the functional language skills demanded across a variety of employment sectors. Content includes topics such as customer care and health and safety.


Some teachers are afraid of making the transition from teaching general English to teaching ESP. There is also the danger that the novice ESP teacher will only use materials that they feel comfortable with and will not stretch their learners.


Bell (2002) argues that the depth of knowledge of a subject matter that a teacher requires depends on a number of variables which include:


1. How much do the learners know about their specialism?


2. Are the students pre-experience or post-experience learners?


3. How specific and detailed are the language, skills and genres that the learners need to learn?


Although we perhaps don't need to be an expert in a specialist area, we do need to have some awareness and feel for a particular vocational area. Bell (2002) advocates the three Cs for helping teachers to improve their knowledge and skills in a particular area of ESP.


1. Curiosity
The teacher should be interested in the subject area and want to learn more.


2. Collaboration
Teachers should seek out subject specialists, show them their work and ask for their feedback.


3. Confidence
Confidence will grow as teachers explore the new subject matter, engage with subject specialists and learn from their learners.


Harding (2007) stresses that the general skills that a general English teacher uses e.g. being communicative, using authentic materials and analyzing English in a practical way are also applicable to ESP. He also suggests that teachers should consider:


1. Think about what is needed and don't just follow an off-the-shelf course or course book.


2. Understand the nature of their students' subject area.


3. Work out their language needs in relation to their specialism.


4. Use contexts, texts, situations from their subject area.


5. Use authentic materials.


6. Make the tasks as authentic as possible.


7. Motivate the students with variety, relevance and fun.


8. Take the classroom into the real world and bring the real world into the classroom.


Like it or not, the days of the EFL generalist teacher may be numbered, so it might just be time to explore the possibility of working in ESP.


Acronyms in ESP


ESP is often divided into EAP (English for Academic Purposes) and EOP (English for Occupational Purposes). Further sub-divisions of EOP are sometimes made into business English, professional English (e.g. English for doctors, lawyers) and vocational English (e.g. English for tourism, nursing, aviation, and bricklaying). Below are the acronyms in ESP:


1. CLIL (Content and Language Integrated Learning)


2. EAP (English for Academic Purposes)


3. EBP (English for Business Purposes)


4. ESAP (English for Specific Academic Purposes)


5. EGAP (English for General Academic Purposes)


6. EMP (English for Medical Purposes)


7. EOP (English for Occupational Purposes)


8. EPP (English for Professional Purposes)


9. EST (English for Science and Technology)


10. EVP (English for Vocational Purposes)


11. EWP (English for/in the Workplace)


Designing ESP Course


In designing a course in ESP, need analysis is the core element of it and the instrument is the tool of procedure used in conducting need analysis in order to collect the information about the learners needs. There are three kinds of instrument that can be used in need analysis they are: questionnaires, interviews, and observation. In this case, questionnaires are the main instrument used in need analysis while interviews and observation are the additional instruments as the crosschecks for the data from the questionnaires.


Another important element in course design is register. Register is the variety of language (vocabularies, expressions, grammar, etc.) used by the speakers based on the certain circumstances, areas, or job. The main motive behind the register is the pedagogic of making the ESP course more relevant to learners’ need. The aim of register analysis is to produce a syllabus which gives high priority to the language forms: students would meet in their studies and in turn would give low priority to forms they would not meet. In this case, register is used to provide the lexical syllabus for the certain course design. 


In this paper, I try to give an example of English lexical syllabus for Music Programmer based on the register of recording programs used in the Music Recording Studio (that is attached in appendices). 


Conclusion


ESP has been referred to as "applied ELT" as the content and aims of any course are determined by the needs of a specific group of learners or the genres that the students need to master either for comprehension or production purposes so they can master it well. Through ESP, we can increase students’ motivation and interest by looking at their needs in learning and try to help to realize their goals, so process of learning is not something forced but fun learning. Thus, the teacher presumably ought to know about ESP.


ESP has become increasingly important as: (1) there has been an increase in vocational training and learning throughout the world. (2) Students are starting to learn and therefore master general English at a younger age and so move on to ESP at an earlier age. (3) An increasing number of learners are taught in English medium schools using approaches such as CLIL (Content and Language Integrated Learning).


In designing a course in ESP, need analysis is the core element of it and the instrument is the tool of procedure used in conducting need analysis in order to collect the information about the learners needs. There are three kinds of instrument that can be used in need analysis they are: questionnaires, interviews, and observation.
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APPENDICES:


1. a. Questionnaire for employee (Music Programmer)


This needs analysis questionnaire is intended to reveal learners’ needs in order to develop a 2-months course for the music programmer at Music Recording Studio. Your careful responses to these questions will help us plan the program to meet your needs.  Your answers will be kept confidential.


Part I: Personal Background


1. Name of the learner
:_____________________________________________________


2. Gender


:  
M: �
F: �

3. How long have you been studying English?_______________________________


4. What is recording program you used to operate in arrange the song? ________________


5. Do you try to improve your English? If yes, what do you do?


____________________________________________________________________________________


 Part II: Current English Background

6. Please comment on your current strengths and weaknesses in the following areas by putting a tick.


		Skill

		Very weak

		Weak

		O.K.

		Good

		Very Good



		Knowledge of grammar

		

		

		

		

		



		Knowledge of vocabulary

		

		

		

		

		



		Pronunciation

		

		

		

		

		



		Speaking

		

		

		

		

		



		Listening

		

		

		

		

		



		Reading

		

		

		

		

		



		Writing

		

		

		

		

		





Part III: Interest and Importance


7. Put the tick in the following box base on your interest and importance


		Are you interested in taking an English course?  


 FORMCHECKBOX 
 Yes, very much  FORMCHECKBOX 
 Yes   FORMCHECKBOX 
Not much  FORMCHECKBOX 
 Not interested at all               



		How important do you think English is in your current job?


 FORMCHECKBOX 
 Very important   FORMCHECKBOX 
  Important 


 FORMCHECKBOX 
 Less important 





Part IV: Feedback to Language skill


8. Put a tick in appropriate box base on your Priority of the skill below

		Skill

		Not Important

		Important 

		Priority



		Reading

		

		

		



		Manuals

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Instructions

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Contracts

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Legal documents 

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Other (please specify)


________________________________

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Speaking

		

		

		



		Dealing with program

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Operating the program 

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Speaking on the phone

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Showing direction

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Giving Instruction

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Taking part in meeting

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Small talk

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Other (Please specify) 


________________________________

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Writing

		

		

		



		Business letters

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		E-mails

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Memorandums

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Reports

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Notes

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Other (specify)


_________________________________

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Listening

		

		

		



		Instructions

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Presentations

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Reports

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		Other (please specify)


_________________________________

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 






Part V: Language Priority 


9. Put a tick in the following box base on your language priority.


		Please mark your priorities 

		Not important

		Important

		Priority



		To become a more fluent speaker

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To become a more accurate speaker

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To expand my general vocabulary 

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To expand my specialist vocabulary 

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To improve my listening

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To improve my pronunciation

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To improve my reading

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 




		To improve my writing

		 FORMCHECKBOX 


		 FORMCHECKBOX 


		 FORMCHECKBOX 






1. b. Questionnaire for employer (Manager of Music Recording Studio)

1. Name

:_____________________________________________________


2. Gender
:  
M: �
F: �

3. Age

: ____


Put a tick (√) in appropriate box below.


4. What is your perception about the music programmers have a good competence in English? 


		Excellent

		Good

		Fair

		Weak

		Poor



		

		

		

		

		





5. Have the programmers in your studio mastered English especially reading (manual)?


		Yes

		No



		

		





6.  Do they often get difficulties in operating the program catalog in English?


		Yes

		No



		

		





7. Do they often use English in doing their job as the programmer in your studio?


		Yes

		No



		

		





8. Is English very important for your programmers in their working?


		Yes

		No



		

		





9. Is English has a very important role to improve your music production?


		Yes

		No



		

		





10. Who are your clients always come to the Studio?


		Indonesian

		Native Speaker

		Foreigner

		All of them



		

		

		

		





11. According to you, what skills are very important that must be mastered by the music programmer?


		Speaking and Listening skills

		Reading and Writing Skills

		All of the Basic Skills



		

		

		





12. Is 16 meetings in three months (8 meetings per a month) of English are enough for your need of music programmers Course?


		Yes

		No



		

		





13. If no, then how many meetings do you need for your employees (the programmers)?


14. How months do you think that your employees (music programmers) need to take a course?


		1 months

		2 months

		3 months

		4 months



		

		

		

		





2. a. The general outline of questions for the semi-structured interview:  

(Music Programmers)


1. What is your name?


2. Where have you worked so far?


3. What kind of work do you do?


4. What are your goals for the future?


5. Have you learn the programs before?


6. Why do you want to study English? 


7. What do you need the most help in: listening, speaking, reading or writing? Why?


8. What do you expect of this course?


9. Which aspects of English would you like to see in the course?


10. How do you think you learn English best?


2. b. The general outline of questions for the semi-structured interview:  


(Manager of Music Recording Studio)


1.  What is your name?


2. How long have you been working as the manager in this studio?


3. How many music programmers are working in your studio?


4. What do you think is the most important skill for your programmers?


5. Where do you prefer the course takes place?


6. How many times would you like the programmers learn in a week?


7. How long do you want the programmer to study for each meeting?


8. What time are they available for the course?


9. How much is the budget allocated for this program?


10. What do you expect from this program?


Observational Checklist for Programmers


		No

		Indicators and Statement of Behaviors

		A

		O

		St

		R

		N



		

		

		5

		4

		3

		2

		1



		A.

		Programmers Activities

		

		

		

		

		



		1

		Setup Wizard

		

		

		

		

		



		2

		Dealing with soundcard setup

		

		

		

		

		



		3

		Dealing with Instrument/Generator Plugins

		

		

		

		

		



		4

		Dealing with Sonar, Scubex, n-tract, Fruity Loop, audio Split and cutter

		

		

		

		

		



		5

		Describing the program facilities

		

		

		

		

		



		6

		Describing recording objects

		

		

		

		

		



		7

		Giving Instruction to other programmer

		

		

		

		

		



		8

		Working with Effect Plugins

		

		

		

		

		



		9

		Giving Information about the mixer and mixing

		

		

		

		

		



		10

		Explaining the important of new program in recording the song.

		

		

		

		

		



		11

		Getting Troubleshooting & Other FAQ's

		

		

		

		

		



		12

		Serve the complaining programmer

		

		

		

		

		



		13

		Getting trouble in ReWire, Connecting to external software

		

		

		

		

		



		14

		Mistake in track orders

		

		

		

		

		



		15

		Find difficulties in arranging the song

		

		

		

		

		





A = Always

O = Occasionally

St = Sometimes

R = Rarely

N = Never

4. Register


4. a. The example of lexical syllabus for Music Programmer


1) Verbs used in Music Programs:


record, pristine, mix, dump, enable, mute, complete, blend, arrange, generate, tweak, register, cut off, delete, move, import, export, split, replace, sign, save, shift, randomize, undo, copy, burn, loop, browse, hint, etc.


2) Nouns of Program Instruments:


Scubax, track, sonar, tool, channel, synth, plug-in, snap, pads, legacy, devices, clipboard, preset, pattern, mixer, effect, reverb, misc, packs, generator, project, stuff, genre, vocoder, brite, glite, etc. 


3) Nouns of music Instruments:


guitar, piano, drum, bass, string, amp, delay, pitch, harmonics, trombone, violin, snare, acoustic, tom, electric, cymbals, hats, percussion, sticks, sim, hit, hip hop, kick, Orion, clap, tamb, cowb, etc. 


4) Adjective used in music program:


noisy, vacant, occupied, full, available, storing, exact, long, great, double, single, smooth, low, fine, high, distortion, gain, interested, pleasant, free, unique, roll, situated, accessible, allowed, forbidden, fast, slow, squeeze, etc.   


4. b. The example of vocabulary used in music program


		Word
part of speech

		Meaning



		pristine
noun

		Professional sounds of audio quality



		Sidechain 
noun

		Facilities where supported by effects.



		import
verb

		Transferring data/file/midi from PC to the program



		export
verb

		Transferring data/file/recording from program to PC or disc



		Magic lasso
noun

		Circle mouse around Notes or Clips without clicking to make a selection.



		Patcher
noun

		Chain effects and or plugins to create complete chains that can be quickly loaded in new projects.



		Swap channels
verb

		To change the channel from left to right or from right to left



		Distortion
adj

		Change the sound to become noisy



		Wrapper
noun

		Significant changes to reduce bugs and improve compatibility.



		Mix
verb

		To purify the audio or recording file



		Pitcher
noun

		Pitch correction and harmonization plugin.



		Newtone
noun

		Pitch correction and editor.



		Delay
Verb

		Make the sound reverberate by adding some effect



		Effect

Noun

		Something that can change the sound in to another



		Plugin
noun

		The tool that will connect between the instrument in the program



		Burn
Verv

		To copy the project from wav to mp3 or to save it in CD



		Shift
noun

		A change of place



		Electric
noun

		The sound of music instruments that connecting with electric



		Reverb
verb

		To make the sound reverberation



		Noisy
noun

		Adding some effect of distortion to make sound of instrument high





4. c. Example of reading manual tutorial used by Music Programmer


Mixer Track Properties


This section covers the Mixer Track properties panel (9). The Mixer Track properties panel integrates some common mastering filters, phase, panning, stereo width and PDC (Plugin Delay Compensation) controls.


Integrated Effects


· Parametric EQ - The equalizer is very similar to the standalone Parametric EQ plugin which comes with FL Studio. However, the band types in this version are predefined and can not be changed: Band 1 - Low Shelf; Band 2 - Peaking; 3 - High Shelf. 


· Panel (A) is the graph for the Parametric EQ, Left-click to control center frequency (left-right)/amplitude (up/down) or Right-click to control bandwidth (left-right)/amplitude (up/down). 


· Stereo separation ()- The stereo separation filter allows you to enhance or reduce differences in the audio between the left and right channels of a track. In the default position (middle), the stereo separation filter is disabled. 


· Pan() - The pan function in the mixer works by progressively mixing one stereo channel into another. This results in the complete stereo Mix appearing in the L or R channel at 100% L or R pan. 


· Panel (B) can be left or Right-clicked to gain simultaneous X/Y control over Pan and Volume. 


· Swap stereo channels () - This flips the stereo image so that the Left channel becomes Right and vice verse. 


· Invert phase() - Changes the phase of the incoming signal 180 degrees. Useful for dealing with phase cancellation problems in a mix. 


· Level fader - This duplicates the fader in the active mixer send track. 


· Panel (C) Plugin Delay Compensation (PDC) controls as discussed below. NOTE: Plugin delay compensation > Automatic must be deselected to manually access this section. 
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